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ABSTRACT
Angela Haywood Kern: Ashe City Schools’ Journey to Recognize, Nurture, and
Respond to the Potential In All Children Via U-STARS~PLUS
(Under the direction of Dr. Barbara Day)

Culturally/linguistically diverse and economically disadvantaged stadent
are under-represented in gifted education programs. White middle-classrchil
tend to be afforded the opportunity of gifted education services.

This study analyzed Ashe City Schools’ journey to implement Project U-
STARS~PLUS in order to identify and serve culturally/linguistically dieeand
economically disadvantaged students. The methods employed for this research
included: analysis of existing data, focus groups with teachers, intervi¢iws wi
administrators and a director, interviews with fourth grade children, and document
reviews of AlG plans. Qualitative methods were employed to summarize the
effect of Project U-STARS~PLUS in Ashe City Schools.

The purpose of this study was to analyze Ashe City Schools’ journey to
recognize, nurture, and respond to the potential in all children via U-
STARS~PLUS. The data obtained from the focus groups, interviews, and
document analysis were analyzed to determine the overall effect oftR¥ejec
STARS~PLUS in Ashe City Schools.

Findings indicate that when teachers were trained to utilize systematic

observations over time for students, then “at potential” traits emerged.s In thi

study, eighty-three children were recommended for gifted services that woul
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have otherwise been overlooked over the course of the four year research.
Teachers felt that Project U-STARS~PLUS impacted their intersctiith

possible gifted students or students with academic potential by allowing the
teachers to see gifted potential. However, even though possible strengths were
noticed, gifted identification still belonged to the student who could score high on
a standardized test. Another benefit of this study revealed that science was
energized in the classroom through inquiry based methods and hands-on family
take home science kits. The written district gifted education plan indideted t
Ashe City was intentionally exploring multiple pathways to gifted identifica

for all children.

This study is important because children from culturally/linguistically
diverse and economically disadvantaged households should have equitable access
to gifted education services. This study will be beneficial to other school
districts facing the same challenges of recognizing and nurturimdtightest

children.
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CHAPTER 1
INTRODUCTION

Culturally/linguistically diverse and economically disadvantaged stadest
under-represented in gifted education programs. White middle - class chilailen tee
afforded the opportunity of gifted education services. Ford and Whiting (2008) note that
many low income students do not lack intelligence; they lack the academic exaodur
experiences in which to develop their untapped potential. Borland and Wright (1994)
found that children from families identified in the upper quartile of socioecononis sta
are at least five times more likely to be in programs for gifted stuttearisstudents
whose family’s socioeconomic status is in the bottom quartile. Darity, astdlyson,
Cobb, and McMillen (2001) found the achievement gap that exists between white
children and children from culturally/linguistically backgrounds coincwiliéls the lower
identification of minority children in services of gifted education.

This dissertation examines one school district’s journey to explore itsiturre
gifted education system so that children from culturally/linguistiadilerse families
could receive gifted education services. This story is exemplified thrbegh t
implementation of Project U-STARS~PLUS (Using Science, Talents, ariidieshio
Recognize Students — Promoting Learning in Under-served Students). U-SFRABRS~

is Ashe City’'s attempt to empower change in the gifted education programtttheee
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needs of the diverse and changing population and, thus, to afford gifted servites to al
learners who showed gifted potential.

Ashe City is a city system within a larger county in Central Piedmont ohNort
Carolina. Ashe City houses approximately 4,451 students between five elementary
schools, two middle schools, and one high school. The ethic percentages during the
2008-2009 school year include: 47.85%White, 14.58% Black, 31.27% Hispanic, 4.02%
Multi, 2.02% Asian, and 0.25% American Indian. The demographics of Ashe City
Schools are becoming more diverse. Ashe is a city that was once booming ek, tex
furniture, and manufacturing jobs. Economic hardships have slowed down industries,
and jobs are not as abundant as in the past. The combination of a shifting and changing
demographics and a changing and reduced economy has led to a dramatiénchange
population of Ashe City Schools. Yet, despite these changes in the students’ needs, the
gifted education program’s capacity and ability to meet these needs haamged as
shown in the disproportionate representation of ethnic groups in gifted educatiamg Dur
the 2008/2009 school year, the ethnic percentages of students identified for gifted
services in Ashe City Schools were as follows: 79.06% White, 13% African Amgrica
11.97% Hispanic, 2.14% Multi, and 4.06% Asian. The time is appropriate to look at how

best to meet the needs of all gifted children in Ashe City Schools.
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Tablel

Ashe City Schools’ Population 2008 - 2009

Ashe City Schools’ Population
2008 - 2009
Population AIG ldentified
White 47.85% 79.06%
Black 14.58% 3.00%
Hispanic 31.27% 11.97%
Multi-racial 4.02% 2.14%
Asian 2.02% 4.06%
American Indian 0.25% 0.00%

Elementary gifted services started in fourth grade in Ashe City Schubls a
revolved around a consultative model. There were three elementary gifteti@duca
consultants that rotated to five elementary schools to collaborate with olasachers
to meet the needs of the gifted identified students. The consultants planned wiekly w
the teachers to differentiate lessons for the gifted. The consultantsesismte math
and reading classes for inclusion services and occasionally pulled studenttheut of
classroom for thirty minute time slots for small group instruction. Classrahdes
were responsible for the learning needs of the gifted child with help from e Al
Consultants.

The district worked with Project U-STARS~PLUS funded by the United States
Department of Education’s Jacob K. Javits Grants. The United States Deptastm

Education founded the Javits program in 1988 due to concerns of under-representation in
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gifted education of minorities and students from economically disadvantaged households
(Ford, Baytops, & Harmon, 1997). The University of Chapel Hill was awarded a Jacob
K. Javits Grant in 2003 in order to implement Project U-STARS~PLUS ( Usingcecie
Talents and Abilities to Recognize Students — Promoting Learning for Undedse
Students). The purpose of Project USTARS — PLUS is to recognize potential, nurture
potential, and respond to potential in children who would be missed in our identification

for gifted education services.

Project U-STARS~PLUS

Using Science Talents and Abilities to Recognize Students ~ Promoting Learning for Under-represented Students

TEACHERS' SYSTEMATIC
OBSERVATIONS
HIGH-END
LEARNING
OPPORTUNITIES
Nurture HANDS-ON/
C@’ ‘% INQUIRY-BASED
Regpond Recognize SCIENCE
| SYSTEMIC PARENTAL/FAMILY
| CHANGE INVOLVEMENT

Figure 1. Copied with Permission from Project U-STARS~PLUS. Coleman &

Coltrane (2003).Personnel Preparation Leadership Cadre Materials
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Conceptual Framework
The basis behind Project U-STARS~PLUS is outlined in the conceptual
framework above. The center of the star represents the heart of the prddgram.
ultimate goal is to allow teachers to nurture, recognize, and respond to potential in
children, especially children typically overlooked in gifted education. Thasnaa
nurturing, recognizing, and responding is through the five components on the outside of
the star: teachers’ systematic observation, hands-on / inquiry-basscesgiarental /
family involvement, high-end learning opportunities, and finally systematiggehan
Aspects of this star will be addressed to tell the whole story in Ashe €itos.
Teachers’ Systematic Observation
Teachers’ systematic observation includes the significant and intentiooraloeft
behalf of classroom teachers to see high potential in students, including those from unde
served populations. This intentional effort is exemplified through the use idathison
Observation Form TheHarrison Observation Forns a tool available to Project U-
STARS~PLUS schools with which teachers intentionally look for an “at-paténtew
of all students through the form of a checklist. The tool is intended to be used over time
in a variety of settings in order to inform teachers about student behaviorsiafrts®n
Observation Fornallows teachers to look at the child through several lenses. Teachers
observe ease of learning, advancement of skills, curiosity and creativity, istienagts,
advanced reasoning and problem solving, display of spatial abilities, motivati@h, soc
perceptiveness, and display of leadership. Teachers are trained to look thromgh vari
lenses rather than at standardized test scores as indicatorsdifegifie The form allows

teachers to look for potential instead of lack of potential.
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Teachers spend approximately one month observing characteristicsholidaén
in their classroom. After approximately one month, teachers reflect upon the véssie cl
observation to see which students showed consistent traits over the course of tiree. Thos
children then receive individuélarrison Forms Throughout the remainder of the year,
teachers mark incidents in which children show potential. Near the conclusion of the
school year, the Needs Determination Team, the team designated atheatiicosc
identify children who are in need of gifted education services, reviettdameson Forms
to determine how best to meet the needs of the children for the upcoming year.

Hands—on / Inquiry-based Science

One component of Project U-STARS~PLUS is the implementation of hands-on /
inquiry-based science in the classroom. Inquiry-based science includeststentered
science activities that revolve around students’ interests and occur inaisgétur
setting. Science is integrated with other subject matter, especiatiyure Project U-

STARS~PLUS includes a reference book titledience and Literature Connectjdhat

includes approximately twenty-four science and literature connections to besused a
starting point for science experiments. Inquiry-based science leadsetineants that
actively involve children in which teachers can observer naturalistic bebaviaguiry-
based lessons, when started early in a child’s education life, focus on exploration and
problem-solving, and lead to better scientific understandings. These authentiglea
experiences are an ideal setting in which to observe children from cultlixadige and

economically disadvantaged homes.
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Parental / Family Involvement
Project U-STARS~PLUS advocates for meaningful family involvement. [fesmi
are intentionally involved in the academic lives of their children through thatingiset
forth by classroom teachers. Family involvement includes open communication with
families and opportunities for family activities. Project U-STARS~PlitiRides a

reference book titledcamily Involvement Packetritten in both English and Spanish,

that includes approximately twenty take home family science kits. Theserhily-fa
centered kits are meant to be completed as a family at home and then returhedlto sc
for discussion. Materials needed to complete the activity are sent to the bloihdé so
there is equal access to the materials.
High-end Learning Opportunities

Project U-STARS~PLUS advocates for high-end learning opportunities in orde
to reach the potential in all children. In order for high-end learning opportuiteesst,
teachers have to create a climate in which children are actively ehJdus
environment must also be emotionally safe so children know they are valued. &trategi
promoted to help create this environment include the following: curriculum comgacti
tiered assignments, contract work, learning centers, and knowledge of higher order
guestioning techniques.

Systemic Change

Systemic change involves the change within a school system to nurture,
recognize, and respond to culturally/linguistically diverse and econoynicall
disadvantaged children. This systemic change was supported through project U-

STARS~PLUS through summer institutes during the summers of 2004 — 2008. Ashe
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City teachers in grades K — 3 were invited to participate in three-day sunstitites

which provided professional development in teachers’ systematic observations, hands
on/inquiry-based science, parent/family involvement, and high—end learning
opportunities. The teachers that attended returned to their prospectives seitbshared
their experiences learned at the summer institutes. Teachers thd¢dtteese summer

institutes also received a professional development book fitedpnal Preparation

Guide This guide summarizes key points of Project U-STARS~PLUS. In addition to
summer institutes, gifted education consultants from Ashe City were ingifgtticipate
in leadership meetings held twice throughout the school year. The purpose of these
meetings was to ensure the implementation of Project U-STARS~PLUS antktatge
ideas for possible implementation strategies.

Ford (2008) states that, “Our basic obligation as educators is to meet the needs of
students as they come to us with their different learning styles, econorkgrdiaads,
cultural backgrounds, and academic skills” (p. 111), and this study is an attempt to
discover if Project U-STARS ~PLUS meets the needs of the children in Aghe Ci
Schools. This research will either help tell the story of the transtammia thinking
about gifted education services, or it will tell the inconceivable truth thatigttrvices
still are afforded only to the privileged and middle class.

The Problem

The identification of children for gifted education programs must be equitable and
fair and should be representative of all ethnic and economic groups. The absence of
culturally/linguistically diverse children and economically disadvgediachildren in

academically gifted programs results in talent loss which is an owesaltd society.
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Hong & Milgram (2008, p.8) state, “Children whose potential talent is unconventional,
that is, different from the abilities measured by school grades and IQnestsiot be
identified as gifted and not given the opportunities that might help them develop their
potential talent. They may be systematically excluded and not provided withl specia
education experiences that could enhance their potential talent and prewntheing
lost.” Furthermore, Ramirez (2003, p. 131) states, “Children who are conceived, born,
and raised in situations of economic privation are at great risk of losing or never
developing gifts and talents they and their community could enjoy or benefit from.”
Fullen, Hill, and Crevola (2006, p. 1) claim that the lack of access to prognéms w
academic excellence for all children will lead to, “economic and sousé$ @ssociated
with failure to learn and failure to achieve one’s full potential.”

Coltrane and Coleman (2005) indicate that intelligence is the relationshipebetwe
experiences and capacity for learning. Students from middle classefaan# often
afforded the opportunity for enriching learning experiences that enableaipaicity for
learning to reach optimal levels. There are children who are not affordedrtblement
opportunities because of the challenges of poverty (Slocumb & Payne, 2000). These
children are missed for gifted services when traditional identificatiohodstare
employed. The under-representation of culturally/linguistically diverxdeeaonomically
disadvantaged children into gifted education programs is problematic. Hong and
Milgram (2008, p. 136) state, “Some children are privileged and have multiple
opportunities for success, whereas others born into poor families may not have much

chance to even become aware of their potential, let alone realize it.”
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The identification of culturally/linguistically diverse and economicall
disadvantaged students for gifted education is often complicated by teacher views. A
mysterious barrier often surrounds gifted education. The barrier is tisetgaemission.
The barrier is often felt to be broken by those of elite social status, not nggessar
academic status. Parents, too, often feel that a child is destined to be id adyiftation
program because of the family background. Frazier (1991), a founding leaderdn gifte
education, believes that teachers often hold unconscious beliefs which may himder the
ability to look beyond the obvious to see the underlying potential. Braken (2008, p. 19)
states, “If identification of gifted students is to be comprehensive, acesssidl fair,
then efforts to identify students should be broadened beyond current practices and should
systematically investigate new, promising methods and procedures.” 3$astdtion is
an investigation of a promising program to nurture the abilities in all children.

Stephens and Karnes (2000, p. 11) cite the latest North Carolina definition of
gifted education as produced in 1998 by the North Carolina Department of Education.
The definition is stated as follows:

Academically or intellectually gifted students perform or show the polé¢atia

perform at substantially high levels of accomplishment when compared with

others of the age, experience, or environment. Academically or intellectually
gifted students exhibit high performance capability in intellectuakasgeecific
academic fields, or both intellectual areas and specific fields. Acediyror
intellectually gifted students require differentiated education sebagend those

ordinarily provided by the regular education program. Outstanding abilities are

10
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present in students from all cultural groups, across all economic strata, and in al
areas of human endeavor.
Outstanding abilities do exist in culturally/linguistically diverse acahemically
disadvantaged children. This study will examine a method to uncover the hidden
potential that exists.
Purpose of the Study
The purpose of this study was to analyze one school district's efforts to reduce
disproportionate representation in gifted education for culturally/linigalkt diverse
and economically disadvantaged children through the implementation of Project U-
STARS~PLUS.
Major Research Questions
The following questions guided the process of inquiry:

1. How many children were recommended for gifted services due to the
implementation of Project U-STARS ~PLUS that otherwise would have been
overlooked? (review of existing data se®rofile of High Potential Fornas
granted permission from Frank Porter Graham Child Development Institute
U-STARS~PLUS staff)

2. To what extent did Project U-STARS ~PLUS teachers feel that the program
impacted their interactions with possible gifted students or students with
academic potential? (focus groups of teachers in three schools)

3. What impact did Project U-STARS~PLUS have on the school level?

(interview with principals at the three elementary sites)

11
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4. What impressions did Project U-STARS~PLUS have on students impacted by
the program? (interview with thre& grade students currently identified in
gifted education that were involved in U-STARS~PLUS from the beginning)
5. What changed in the gifted education program of Ashe City Schools upon the
implementation of Project U-STARS~PLUS? (interview with Ashe City
School Exceptional Child Services Director)
6. To what extent did policy, the academically and intellectually anade
written plan for Ashe City reflect a change in the nurture, recognitr@h, a
response to children from culturally/linguistically diverse and
socioeconomically disadvantaged households? (side by side document review
of Academically and Intellectually Gifted Plans pre and post U-
STARS~PLUS)
Through the methods employed above, the researcher will attempt to share Ashe
City’s journey to appropriately recognize and serve children with high poté&otial
culturally/linguistically diverse and economically disadvantagedlisn
Significance

The significance of this study was to examine how Project U-STARS~PLUS
impacted gifted services in Ashe City Schools. Provided a difference vagstma
children in the classroom, in the school, and in the overall school district, then the data
are worth sharing in order that other systems may follow to meet the nebds of t
culturally/linguistically diverse and economically disadvantagéedystudents.

Provided that the results do not support the efforts of Project U-STARS ~PLUS, then

12
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additional efforts will need to be made in order to insure an equitable educatidn for al
gifted children.

This study has the potential to empower the powerless and prove that inequity
does not have to exist in the public schools of North Carolina. This study also has the
potential to allow all children from culturally/linguistically diverse aicdmomically
disadvantaged households an equitable education with access to gifted education
services. Overall, this study will be beneficial to other school distacisg the same
challenges of recognizing and nurturing their brightest.

This study has the potential to advocate for gifted education policy reform
regarding identification of services for culturally/linguisticallyelise and economically
disadvantage children. The results of this study could be used for identification

procedure changes.

13
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Definition of Terms

The following definitions are used for the purpose of this study:

Achievement Test — For the purpose of this study, the IOWA Basic Achievement
Test was given to all8graders in Ashe City Schools. Achievement tests measure skills
and knowledge learned.

AIG — Academically and Intellectually Gifted

AIG Consultant — The term is used in Ashe City Schools to describe the job of the
person who shares differentiation strategies to classroom teacherat¢hagiteed
education students. This person also facilitates the paperwork for identificatims@sir

AIG Plan — A written documentation of AIG services offered in a system. This
plan is required by the State Board of Education in North Carolina and is to bescevisit
and reviewed every three years.

Aptitude Test — The CoGat, Cognitive Test of Abilities, is given to"afjde
students in Ashe City Schools as one of the criteria for identification of senvigéted
education. Aptitude tests measure abilities to acquire skills.

At-potential Lens — A term used in this research to describe the focus ledértgac
to look at non-pleasing and non-traditional behaviors as behaviors that possibly could
demonstrate underlying academic gifts.

DNDT — The District Needs Determination Team consists of the director of
exceptional children and the AIG Consultants at each elementary school. The job of the
DNDT is to review school wide paperwork and recommendations regarding gifted
education.

EC — Exceptional Children

14
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ELL — English Language Learners

ESL — English as a Second Language

Fourth Generation Plan — The written AIG Plan for Ashe City from 2007 - 2010.

Gifted Rating Scale — The Gifted Rating Scale is a form used by homeroom
teachers to identify strengths in the following areas: intellectuatyalsitademic ability,
creativity, artistic ability, leadership, and motivation. The Gifted R&®icage is used as
one possible criteria for identification of gifted services in Ashe Gihyo8ls.

Harrison Form— A form used by K — 3 teachers involved in U-STARS~PLUS to
note observations of strengths in children. The same updated form as the TOPS Form.

LEP — Limited English Proficient

NDT — The Needs Determination Team consistsb#3, and %' grade teachers,

a guidance counselor, the principal of designee, and the AIG consultant at each school.
The job of the NDT is to review school wide recommendations regarding gifted
education services for children at their school.

Nurture — The term used in Ashe City School to describe an intentional focus and
look at children who demonstrate outstanding abilities but do not yet qualify ted gif
education services.

SES - Socio / Economic Status

Specialty Teachers — Teachers that do not have a regular-education homeroom.
Teachers such as music, art, physical education, guidance, Englisbras lsaguage,
and academically gifted consultants.

Third Generation Plan — The written AIG Plan for Ashe City from 2004 — 2007.
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TOPS Form — Teachers Observation of Potential in Students — A form used by K
— 3 teachers involved in U-STARS~PLUS to note observations of strengths in children.
The older version is known as tHarrison Form

U-STARS~PLUS - Using Science Talents and Abilities to Reach Students
Promoting Learning in Under-served Students — A program designed by reseatcher
the University of North Carolina at Chapel Hill to promote learning for thiedgin

under-served populations.
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CHAPTER 2
REVIEW OF THE LITERATURE

Project U-STARS ~PLUS stands for Using Science Talents and Adtlitie
Recognize Students - Promote Learning in Under-served Students. Project U
STARS~PLUS is funded by the Jacob K. Javits Grant from the United Statesrbega
of Education. The Jacob K. Javits program was established in 1988 due to concerns over
under-representation of minority students and students from economically disggdant
households in gifted education programs (Elementary and Secondary Act of 1988). The
grant was awarded to the University of North Carolina in Chapel Hill in 2003 in arder t
implement and promote Project U-STARS~PLUS. The ultimate goal of Ptbjec
STARS~PLUS is to support teachers as they nurture, recognize, and respond tal potent
in children, especially children typically overlooked in gifted education. Tdensiof
nurturing, recognizing, and responding is completed through five components: teachers’
systematic observation, hands-on / inquiry-based science, parentaly/ifamoivement,
high-end learning opportunities, and, finally, systematic change.

The following is a review of the literature on the cultural, linguistic, and socio

economic barriers to identification as gifted and the possibilitieslibaé barriers, along
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with their biases, can be corrected. Topics reviewed include the followefgiitions of
giftedness and procedures of identifying gifted; under-representation of
culturally/linguistically diverse and economically disadvantagedicdml in gifted
programs; teacher beliefs regarding giftedness and giftedneskuwlly/linguistically
diverse and economically disadvantaged children; characteristicsyoirechtors of
potential giftedness in early childhood education; and beliefs on changohgtea
perceptions in order to meet the needs of all students, especially those from
culturally/linguistically diverse and economically disadvantaged horhis literature
review also includes the five components of the U-STARS~PLUS approach: the use of
systematic teacher observation; the use of hands-on / inquiry-based scikigteas]
opportunities to reach all children; the engagement of families in high-emihiga
opportunities; and the complexity of systematic change within a school systeatly, Fin
the literature examines studies similar to Project U-STARS~PLUSend ¢search
results.
Definition and Identification of Giftedness

Identification of the best and brightest is not a new concept in education. Itsaappear
that history has recorded several scenarios of cultures showing intetrest brightest
citizens (Renzulli, 1986 as cited in Ford & Harris, 199Bach culture and time defines
giftedness. For example, orators in ancient Greece were considerddanfien the
Italian Renaissance, artists were considered gifted (Gallager, TBI8&)Chinese chose
their government officials from the ablest of minds as early as 2200 B.C. (DuBaB&
as cited in Ford & Harris, 1990). Later, in A.D. 618, Chinese children were sent to the

Imperial Court to be nurtured for their giftedness. Children from Sparta wadpgonal
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leadership and sport skills were defined as gifted (Davis & Rimm, 1989). Tsne ha

shown that gifted traits have been valued in various cultures around the world. Today, in

the mixture that makes America, not all children are given the opportunitiss to the

academic standards of giftedness due to cultural or economic barriers.alCirltur

economic barriers should not hold back the brightest students in America.

Today in North Carolina, gifted is defined as the following:

Academically or intellectually gifted students perform or show the polé¢atia
perform at substantially high levels of accomplishments when compared with
others their age, experience or environment. Academically or intellgagifeed
students exhibit high performance capability in intellectual areas, specif
academic fields, or in both intellectual areas and specific acadends. fiel
Academically or intellectually gifted students require differéaatiaeducation
services beyond those ordinarily provided by the regular educational program.
Outstanding abilities are present in students from all cultural groups, altross a
economic strata, and in all areas of human behavior.

(http://www.ncpublicschools.org/ec/development/qgifted/progyam/

Gifted education policies vary throughout states (Davidson Institute for Talent
Development, 2009). Bathon (2004) noted forty-seven out of fifty different state
definitions of giftedness, with three states absent any definition at aih&31985, p.
80) states, “This ambiguity in terminology reflects the conceptual amypigiugifted and
talented.” Gifted programs are mandated by some states and not by oth@sdDa
Institute for Talent Development, 2009). In North Carolina, local gifted progaaens

mandated by state law and partially funded by the state (NC GerexgkeSt— Chapter
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115C Article 9B). Each local school district is responsible for determiningearsng
procedure, identification procedures, and a placement procedure for gifteatstude
School districts are also responsible for reviewing their procedurestingwhieir gifted
education plans, and submitting them to the state board of education for approval every
three years.

The National Association of Gifted Children estimates that 5% of school-aged
children are gifted. That equates to approximately three million giftedrehiin the
United States (NAGC, 2008). In this group of gifted children, there is under-
representation of children from culturally/linguistically diverse aralagmonomically
disadvantaged homes (Coleman & Southern, 2006; Slocumb & Payne, 2000).

The testing assessment formally used for entrance into gifted educatioanpsag a

poor fit for children from non-traditional, white, middle-class households (Toaonljns
2007/2008). Because of the complexity of identifying culturally/linguisticrdeve
children, they are often under-represented in gifted programs. Linguistiengesd
include the acquisition of second language and English-based aptitude and achievement
tests, which masks the child’s ability and intelligence (Hong & Miigr2008; Slocumb
& Payne, 2000). Coleman and Gallagher (1995) note that systems continue the overuse
of standardized tests mainly due to state policies that advocate for tloé esse
Renzulli (2004, p. xxv) states, “Schoolhouse giftedness is the kind most easily@deas
by standardized ability tests and performance in traditional curricular {syrsod,
therefore, the most conveniently used for selecting students for special progtaems. T
competencies young people display on cognitive ability tests ardyetkeckinds of

competencies most valued in traditional school learning situations.” State ahd loc
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policies also play a factor in determining the mystery and dilemma of iglagténd
nurturing potential in all children because states often identify for giéedices using
multifarious criteria.

It is really impossible to offer enrichment for all the various types ofipheilgifts
present in children (Hong & Milgram, 2008). Typically the school serves the s@gnit
strengths, although there are many multiple intelligences besidastingnd
spatial/mathematical! Other gifts might be recognized if emphesie placed on
multiple modes. The realization that multiple modes of potential exist ntakégult
to measure all the various modes (Porter, 2005). All children demonstrategdatenti
some type. That potential should be nurtured in order for gifts to manifest. Quality
learning opportunities should exist for all children.

Ford and Harris (1990) report several reasons for the lack of identification of
minorities in gifted education. There is not a universal definition of giftedrezsang
the definition up to states or even individual schools to determine. Placement gdo gift
programs typically revolves around the use of intelligence quotias, which is ngsalwa
culturally fair. Gallagher (2008b) points out that environmental factors influénce
scores. Often standardized tests were normed on white middle-class Baropea
consistent with America’s diverse population (Ford & Harris, 1990). Borland andhiwrig
(1994, p. 169) note that “economically disadvantaged and minority children score lower
on aptitude tests than do middle-class white children.” Aptitude and achievenent tes
often used in gifted education tend to favor middle-class America. Children from
families identified in the upper quartile of socioeconomic status are afileagies

more likely to be in programs for gifted students than students whose family
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socioeconomic status places them in the bottom quartile (Borland and Wright, 1994).
Kauffman and Sternberg (2006, p. 404) further emphasize, “Because minority students
perform lower on standardized tests of intelligence, any giftedness prtdgafocuses
solely on standardized test scores and academic achievement runs the nskgblga

a large number of potentially gifted minority students.”

The actual identification of gifted children is complex. There is not a “one-set
fits- all” for the definition or the identification criteria for giftedreees. Hadaway and
Marek — Schroer (1992, p. 73) state, “Actual ability may not be appropriately reeéasu
and potential for giftedness may be immeasurable. Differing cultuhescigy, language
background, socioeconomic levels further confound the process of assessment and the
identification of giftedness.” The question becomes how one appropriately measures
potential giftedness.

It is important to recognize and nurture the potential in cultulialyistically
and economically disadvantaged students because of the wealth of untal@med
(Coltrane & Coleman, 2005; Coleman & Gallagher, 1995; Ford, 1996;eWdk-
Kubilius, Lee, Ngoi, & Ngoi, 2004). Coleman (2005) describes the potemtthildren
as an analogy of the growth of an oak tree. The potentiatitbaacorn has allows it to
become either a great oak tree or squirrel food. Therefore @btdoés not guarantee
success. Rather, potential is determined by the recognition ohwaring of the
insides. Just as with gifted children, if the potential isogezed, then it can be
harvested and nurtured for greatness. If potential is left ummezsalj then it is possible

that it is just eaten up by the ordinary.
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Under-representation of Culturally/Linguistically Diverse and Ecoonalhyi
Disadvantaged Children

The problem of under-representation of children from culturally/linguisyicall
diverse and socioeconomic disadvantaged homes is not a new dilemma in education
(Coleman, 2003). Many reasons are a factor in the complicated components of under-
representation.

Passow (1982) as cited in Frasier (1991a) stated that a factor that comtabute

under-served gifted children from culturally/linguistically and ecomaity
disadvantaged households is poverty. Children are often subject to issues of poverty.
Poverty limits resources which often results in health and nutritional d€Kaish,
Braun, Yamamoto, & Sum, 2007). Physical health can be diminished from poverty,
resulting in lack of attention to school and absences (Slocumb & Payne, 2000). Slocumb
and Payne (2000, p. 25) summarize the dilemma of under-served economically
disadvantaged students by stating, “It is not an intelligence issue — ifypartunity
issue.” In other words, the greater the number of opportunities provided at home, the
higher academic performance one will make, and the higher likelihood of admitteonce
a gifted education program. It appears that admittance is a cydttadpfor the
privileged white child. Ford (2008, p. 117) states, “Relative to socio-econonuis, stat
children in poverty live in a different culture than children in middle-clasdifzsniOne
has only to look at the enriched educational experiences-mainly due to economic
opportunity and higher educational backgrounds-that middle-class families provide their
children compared to families that live in poverty.” Middle and upper classéamil

often provide early childhood experiences which are crucial for the foundatiaerof la
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higher order thinking skills. Pre-school experiences are one noted factarin lat
identification for gifted services.

Slocumb and Payne (2000) note specific differences between children from poverty
and children from white, middle-class backgrounds. These differences attoibloge
under-identification of socio-economically disadvantaged children into giftechtdic
programs. Children from poverty are not afforded financial means to supplyrteache
pleasing goods for school or projects. These children often have not been taught how to
control their emotional responses because they have withessed adults who are looking
after providing for basic needs, not having the time to talk through situations. edhildr
from impoverished homes often lack the mental pre-requisite skills of school that com
from books in the house or quality child care programs (Slocumb & Payne, 2000).

Children from poverty often do not know the unspoken hidden rules of society, a trait
that middle-class children learn from their parental models but which are bfentan
poverty-stricken households (Slocumb & Payne, 2000). When a child experiences any of
these factors then the following behaviors usually occur: lower test scédiesndi
behavior norms, lack of goal planning, lack of social skills, and lack of acadeitsc ski
Furthermore, there are few books, few stimulating toys, few enrichmentiénpsmes
spent one on one with a caregiver, and / or few lack of overall experiences (Sisk, 2003).
All of these factors impede the success of a child from poverty. Slocumb and Payne
(2000) emphasize that classroom teachers should be trained to look for symptoms that
accompany poverty.

Cultural traditions of children may not reflect the norms of the middle-clage w

mainstream (Harris, 1993). Social conflicts may place the child in aisrituatwhich
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tensions prevent the child from exhibiting his or her true self. On top of all of these
stressors, culturally/linguistically diverse children are oftean economic state of
distress due to larger family structures and possible lack of legal s$tatuis(1993).
Academically gifted students have typically been lookedaahfa traditional white,
middle-class point of view. Children from resources, enrichedy edrildhood to
financial security, tend to be afforded the benefits of gifteccatthn. As far back as
1970, Paul Torrance (as cited in Gregory, Starnes, & Blaylock, 18&8yreator of the
Torrence Creativity Inventory, noted “the greatest source of untdapfead in the nation
lies among the disadvantaged minority population.”
Teacher Perceptions of Giftedness and Giftedness in Culturally/Lilegilis Diverse
and Economically Disadvantaged Children
There are two main views of intelligence. One view is known as “G” or global
intelligence and deals with an unusual degree of strengths across alisab#ibother
view of intelligence is more detailed around specific skills. The spestifils scenario
looks at strengths in one or more areas but not necessarily in all domains (Louis,
Subotnki, Breland, & Lewis, 2000). Some children exhibit teacher-pleasing
characteristics that allow them to show their overall abilities. Otbhdests may
manifest a gift in just a certain area that school does not always favor. Dee to t
accountability model of education, the current two focus areas of giftednesathrand
reading because these two subjects are tested over and over again; yet,aglodr are
giftedness exist (Cervetti & Pearson, 2006).
One view of gifted education is the notion that gifted students tend to come from

middle and upper socio-economic families, regardless of cultural status.ildx siation
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carried by teachers is that the under-represented in gifted educatiomm@gealow in
socio-economic status or are poor children (Frasier, 1991). Often there isaougst
barrier that surrounds gifted education. The barrier is felt to be only broken bythose
elite social status, not necessarily academic status (Frasier, 1990 .(20@8) says that
there is an “elitism” connotation surrounding giftedness. Parents, too, mayedtehat

a child is destined to be gifted because of the background of the family. Teachers ma
also tend to unconsciously hold these beliefs which may hinder their ability to look
beyond the obvious to see the underlying potential. “Rich” means potentially gi#tedne
and “poor” means not possibly gifted.

A report prepared for the North Carolina Department of Publstruction and
submitted to the State Board of Education in 2001 summarized theo$tatgwrous
course offerings for minority students across the state of Neatblina (Darity et al.,
2001). Data reported in this research indicated that even when minorities afeedienti
gifted education, there is often a discrepancy in the end a@fréte performance levels.
In North Carolina the end of grade reading and math testauaked as Level 1, Level 2,
Level 3, or Level 4. Level 1 is the lowest achievement levetiferend of grade test.
Level 4 is the highest achievement level for the end of gradle for example, during
the 1999 — 2000 school year, 90.4% of white gifted students scored athbsthayel —
level 4 in reading. This score is compared to only 73.5% blacks and &8%Anics
who reached level 4. The same factors exist in the realmatiematics. During the
1999 -2000 school year, 96.0% whites, 85.4% blacks, and 93.3% Hispanics scored at
Level 4. Even when identified for gifted services, scores tenceinain lower for

minority children. This achievement gap is a problem that coincwdés lower
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identification of minority children in services of gifted educatiofeachers believe that
closing the achievement gap between cultural groups is a huge comcsiincation.
These beliefs are cyclically processed by the notion dhicecultural groups scoring
lower than middle-class whites. Remediation, rather than higigar thinking, is a
mindset of teachers in order to level the playing field.s Bssential for teachers to help
move minority students toward gifted education programs through the usghar
levels of differentiation, which will involve training of teacheremselves on higher
levels of differentiation (Darity et al., 2001). Gallagher (2008kgtes that teachers have
to realize and understand the potential that exists in children, v&kien the children
themselves have not realized the potential for greatness.
Recognizing Early Indicators of Giftedness

Many gifted education programs formally start in the upper elementary. yea
Project U-STARS~PLUS is intended to nurture the potential of children in the earl
elementary years. A rationale for the gifted education of young chilsiteée notion that
the brain is more malleable during the early years of life (Porter) 2@}ildren taught
at an early age seem to develop their natural skills and abilities. Chadjenghild at
the start of their formal education and meeting their social and emotionalfrezadbe
onset only promotes further growth (Porter, 2005). Classroom teachers in grades
kindergarten through third grade are often primarily responsible for providindnerenmt
for children who show strengths (Kitano, 1989). Kitano (1989, p. 63) states,
“Kindergarten and primary teachers play a critical role in the developofigoung

gifted children by identifying the gifted children in their class, offgra variety of
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activities to elicit and reinforce high-level responding, being sensitive tacrabt
vulnerabilities, and advocating for appropriate services.”

One subset of children who are at risk for being overlooked for identification of
gifted services are those children who did not have a childhood that was enridhed wit
experiences (Louis et al., 2000). Early enrichment experiences do se#ondgieater
likelihood of identification into a gifted education program.

According to Young, Wright, & Laster (2005) teachers should rethink the way
they instruct and assess their multiculturally diverse students in order ti@shameir
potentials. Louis et al. (2000, p. 310) says, “Bilingualism is an especiallyudtiff
challenge to overcome in the admissions process.” The reason goes back to the notion
that standardized tests are normed for English — speaking children. Bwatl2026,
approximately 46% of the classroom populations will consist of minority populations
(Banks, 1991 as cited in Buck & Cordes, 2005). Kindergarten classrooms in Aarerica
more diverse, and multiple tools need to be elicited to capture the possiblegrelgfsi
giftedness. Ford & Whiting (2008) advocate for a talent development model df gifte
education. In a talent development model, children are recognized for thein gfifés i
primary years in order to nurture those strengths so they continue to grow andhe@ach t
full potential.

Changing Teacher Perceptions/Beliefs

Since the majority of teachers in the United States a@opninately middle-class
white, it is important to understand what they think about the possibiligentification
of children from different ethnic backgrounds. According to ElhayeMutua,

Alsheikh, & Holloway (2005), 80 to 90% of teachers in the United Statesnaldle-
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class European-Americans. These researchers wanted to find oumidole-class
European-Americans responded to the remaining 10 to 20%. These hesearc
introduced three differing vignettes of scenarios of classrotmatgins. One of the
vignettes included a gifted European-American child. One ovVitpeettes included a
gifted African-American child. One of the vignettes includediféed child with no
reference to ethnicity. Approximately 207 elementary teactears the vignettes and
classified the child as gifted or non-gifted. Ethnicity wheven to make a difference.
Identical information in the vignettes was treated differeddpending upon ethnicity.
European-American children and children with no ethnicity labekewkought of as
gifted, while African-American children were not. This studyimportant because it
shows that biases exist within teachers regarding expectafi@estain cultural groups.
This study is also important because elementary educatioreteatiowed these biases.
The elementary years are the formative years when giftechaluds put into place
(Elhoweris et al., 2005).

Another study used to change teachers’ perceptions about under-seétedd g
students was Project STAR (VanTassel-Baka, Johnson, & Avery, 2002pject STAR
was based on the notion that some children do not test well underegssfdtsituations
of formalized testing. Rather, when allowed to demonstrate potentiadeaningful
experiences, the under-served children thrived. Project STARalphasized the use of
multiple modes of data collection such as checklists, inventoriedegraortfolios, and
standardized tests. Project STAR emphasized the child in anfasaghtness. In order
to be identified for gifted services, a child could shine in pst area, not multiple

modes. Project STAR allowed manipulatives for use to solve thinagkgt The project
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showed success in the identification of under-served gifted childrengh the use of
performance assessments. This study revealed that in ordénéssva change in the
numbers of gifted students identified for services, a changbow teachers view
assessment for admission for gifted students must occur. Teathsts look at
alternative ways to assess children, not just the tradition&lotketof the past. Teachers
must change their thinking to believe that high abilities exisilichildren (VanTassel-
Baska et al., 2002).
Teacher Systematic Observation of Gifted Children

Naturalistic observation is a reasonable method of assessment because it i
something that teachers already do (Anderson, 2003). Teachers observegwimat o
in their classrooms. Observations offer immediate results, unlike standasfitethat
may take days or weeks to assess (Anderson, 2003). Often the students do not realize
they are being observed, which creates a natural context where the childgie¢b act
normal because he / she often has no idea he / she is being observed.

Teacher observations are relatively quick to perform, and results are yeneral
forthcoming. Popham (2006, p. 86) states, “Such rapid-turnaround assessments yield
results during a class period or in the midst of a multi-week instructional dskihg a
teacher to observe students is not as cumbersome as asking them to administer a
standardized test. Stiggins (2004, p. 25) states, “The instructional decisions thaiehave
greatest impact are made day to day in the classroom...not once a yeasfo@ia
observations happen daily. Classroom teachers do what comes naturally, thes. obser
Each day there is continuous flow of evidence that is waiting to be explored§Stiggi

2004).
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The teacher observation form has its strengths. In the United Statéigeimtel
and aptitude tests have been used since around 1920. Nielson (2003, p. 206) states, “For
almost as many years, scholars and educators have noted that childrenrfooity mi
populations, or those who have grown up in poverty, in rural areas, or who speak a
different language from the dominant population seldom have scores as high as
mainstream children.”

Taylor (2003, p. 11) states, “Systematic observation is an objective means of
gathering data that can be employed to understand, correct, or changgam $itua
individual's behavior. Data generated from systematic observations are edisio us
make educational decisions and evaluations of instructional and other school-related
experiences.” Taylor continues, “Many standardized tests do not provide the means to
measure many of our educational goals or to permit comprehensive assegsment
programs’ effectiveness; consequently, systematic informal assessanebe employed
to supplement their use” (p. 11).

One noted strength of the use of teacher observations is that observations can
enhance or reinforce teacher concepts and reduce the discrepancy of teachesityubjec
because the teacher actually witnesses a particular event (Bouch@oauivg & Godin,
2008). By consistently using an observation protocol, the teacher can show when and
under what context the specific behavior occurred.

Observations are natural, relatively easy to give, and offer evidence ticspec
academic or behavior issues in a short time frame. Teacher observations arethod
of informal observation in the classroom. The actual reading of student actgons is

notion called “withitness”. “Withitness” is the ability to look at a situatind gage
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beyond it at what might be true (Anderson, 2003). Some teachers just nacadltiieir
students better than others. Some teachers can see strengths in one childamtbyet
get past barriers to see strengths in another child. Therefore, observatibes ca
subjective in nature. However, a teacher observation tool, if used correctlys allow
teachers to look at the same traits and focus their attention to certaincspéasied
correctly. So, subjectivity can be somewhat softened (Taylor, 2003).

One noted weakness of teacher observation is that the human factor is always
present. The teacher’s beliefs may influence the way he or she perheigésiation
(Tousignant & Morissett, as cited in Bouchamma et al., 2008). Past expsyience
experiences with other siblings, or experiences with family members may cl
judgment. Certain notions sometimes cloud the bigger picture. Bracken (2008, p. 22)
states, “Because of the emotionally charged reactions to legal and ithegigiration
within the United States and consequent ethno- and linguistic-centric protgctioni
beliefs, some Americans have taken a view that a high level of Englisbig@nai is the
defining characteristic for being considered as gifted.”

Evertson and Green (as cited in Anderson, 2003) noted several potential concerns
of using informal teacher observations. The following are possible flagsidf vo be
aware: primacy effect, failure to acknowledge self, observer biasalapgoeralization
errors, and student faking. Primacy effect is similar to the notion thatiipsessions
are lasting. Primacy effect means that a teacher’s initial isiprekas such an impact
that moving beyond to what else might reasonably be true is confounded. Failure to
acknowledge self is the notion that teachers set up the scenario in the claggtpom a

therefore, influence the reactions of students. Teachers often have to look beyond and
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see the student interaction in other situations, absent from their own physieakpres
The opposite notion is logical generalization errors which occur when a teaahmaesass
that the observed incident takes place in other realms as well. Classroom eerntsonm
can make a difference. Student faking takes place when students are wise enough to a
in accordance to what the teacher wants to observe. Pointing out these possiblesobst
to teachers will make them more aware of unintentional biases in observing student

Teacher observations can be used as the starting point of a more comprehensive
assessment of student strengths. Formal assessment typically deglewige
information, using a highly structured information gathering systenchakiobservable
over time (Anderson, 2003). Teacher observation can be the starting point of this type of
evaluation. The teacher, absent of any biases, is the one who witnesses potential
strengths in students. The teacher can advocate for further formalinegl &éer
observations. The purpose of a comprehensive assessment program is not to catch a child
in what they do not know, but to access strengths of what the child does know
(Tomlinson, 2007/2008). A comprehensive assessment program first allows the teacher
to observe performance of students. This performance informs teachers tf diat
next in the classroom. The next step in the process is that the observation ultimately
results in determining what a student will learn next (Tomlinson, 2007/2008). The
classroom teacher then adjusts the curriculum to fit the needs of the child.

There is synergy in using both standardized testing results and classroom
assessment (Stiggins, 2004). The information combined together shows a bigger pict
of potential strengths! Assessment used as a whole can, “help teachetslants st

discover gifts they didn’t know they had” (Stiggins, 2004, p. 27). The use of daily
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formative assessments, such as teacher observations combined with summative
assessment data, can be used to see a bigger picture of a child’s abilityachke te
becomes more acutely aware of each student’s strengths and needsqd@mml|
2007/2008). The teacher can then act on the needs of the child. The uses of both
gualitative and quantitative measures are necessary to demonstraterguffformation
regarding potential giftedness (Ford & Baytops et al, 1997). The “one-shot”
identification does not lend itself to serving the culturally/linguistycafid economically
disadvantaged children (Coleman, 2003). These children tend to have the inability to
score the right test score, but they have strengths and abilities that do rfestnvesli
when standardized (Frasier, 1991).

Teachers have to be trained to recognize signs of potential and trained how to
nurture that potential once noticed (Coleman, 2003). This training could take place in
forms of professional development for teachers to help them recognize thoser¢hat ha
historically been missed by traditional identification practicesi@dat Research
Council, 2002).

Teacher observation allows the teacher to accentuate and focus on a student’s
positive strengths. The teacher recognizes the potential qualities in wiitth ean
thrive (Tomlinson, 2007/2008). In order for a child to be successful, a teacher has to
build on what the child can do....not what he/she cannot yet accom@iatrane and
Coleman (2005) describe three components that are essential for systeanhgc te
observation. First, the teacher has to know for what he is looking. The teacher must als
create a learning environment that is conducive to drawing out the best in each child.

Finally, teachers must learn how to respond in a manner that supports emotional well
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being as well as focuses on high — end learritafien et al. (2008, p. 33) states, “The
fundamental point is this: Instruction is powerful only when it is sufficigorise and
focused to build on what students already know and take them to the next level.”
Through the use of teacher systematic observation, teachers are focustindeors’
strengths and are better able to understand exactly where a child standsrantiathe
child needs to go.

Hands-on Inquiry-Based Science as High-End Learning Opportunities

Science inquiry is about phenomenas that surround everyone in theiticsl
Science can take place in the home, backyard, and community. Xpleragon of
science is an activity in which parents can become involved beoatise wonders that
surround. Dyasi (2006, p. 3) states, “Science inquiry is about phenaheature, and
phenomena of nature abound.” The natural phenomenas are best explouggh t
dialogue with another (Hall, Callahan, Kitchel, Pierce, & O’Brien, 1998).

Children have a natural curiosity for science. At an earg/thgy tend to have
strong ideas and interests about the natural world, and scien&s fparglimmer of
curiosity about the world that children possess (Hall et al., 1998}, science is often
neglected in order to focus on the more highly-demanded, tested subfeetvetti &
Pearson (2006) note the fact that federal policies have basidaky science off the
slate of importance in order to focus on other tested areas.

Lee (2005) emphasizes the need for teachers to cross chituradaries in order
to make science accessible to all students. Bernhardt, Hirsemahg & Rodriguez-
Munoz (1996) further emphasize that culturally/linguistically divecsgldren can

typically understand far more science than they can articulBtendzel (2005) explains
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that inquiry-based science results in better understanding andtioeteof science
concepts because the student is involved in using problem-solvingisialisenjoyable
manner. Moreno & Tharp (2006) describe a program which waemgpited in urban
school districts called Environment as a Context for Opportunity dnod®. This
program introduced science to non-native speakers of English languageghtinquiry-
based units. The results indicated that pre-tests betwaga spéakers and non-native
speakers show no difference. However, post-tests show increasedimaontent
knowledge of science, especially for the non-native English spealdicating that
inquiry-based learning is beneficial.
Engaging Families in High-end Learning Opportunities

Family involvement takes on many definitions. Family involvementHerbasis
of this study means family helping children learn (Weiss, dégilLopez, & Chatman,
2005). Lewis and Forman (2002, p. 60) state, “Educators desire partictpation.”
Too often parent participation is looked upon as an act only sufficidéetnonstrated by
the middle class. Lewis and Forman (2002) explain that the cultesaurces and
materials available to the middle class are favored byatdsc Castellano, Faius, &
White (2003) advocate for schools to create a climate in which tovevainilies. Hong
and Milgram (2008) further emphasize the notion that parents matytevhe involved in
their child’s education, but lack the know-how to facilitate the process.

Typically, teachers and administrators have specific viewsuanps’ abilities to
help out and influence their children’s education due to the perceptjparerts’ socio-
economic backgrounds (Bloom, 2001). These specific views are notsabeaeficial to

the well-being of the child. Social class is not always a ptale indicator of a parent’s
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willingness to advocate for his/her child, because lack of resodosssnot mean that a
parent wants any less for his/her child (Lewis and Forman, 2003)e, Kicintyre,
Miller, & Moore (2002, p. 2) state, “Teachers must reach out to stsidEamilies in
ways not traditionally imagined, in ways that help bridge thex @videning gap between
home and school, in ways that help students realize they are knawd, atsout, and
expected to achieve.”

Systemic Change in a School System

In order for systemic change to occur regarding the placement of childcen, a
shift in thinking must take place. Ramirez (2003, p. 135) says, ‘tAatter of practice
and policy, move from an education deficit model for poor children tohild c
development model. The current orientation to students from economically impederis
homes views the student as deficit and in need of fixing. Unless poor children azd view
with the basic dignity and respect due all students, progress téwrihvolving the
most able among them in gifted education will be impeded.”

Fullen et al., (2006) says that in order for full system changeccur that
everyone has to move away from what always been done. In orad¥afage to occur in
the identification of gifted children, teachers must learn to lafikrdntly at children.
The old ways of recognizing special gifts and abilities do not fit the new daggand

In order for change to take place in a school system, like Bdlgeit must start
at the heart of the system, in the classrooms. Fullen et al., (2003) states, “A
breakthrough will be achieved when virtually all students are seveddoy the public
education system. This can happen only when the pieces requirgdtéonatic success

are creatively assembled in the service of reform that toweshery classroom.” Beyond
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the classroom, there must be a strong supporting administratidien Et al., (2006, p.
95) states, “Change and sustained improvement are impossible witltouéducational
leadership.” The teachers and principals are both at the heattaofje in a school
building and ultimately in a school district. Fullen et al., (2006, p.c@étinues, “The
role of the district is to help cause whole-system change.” Chapgssible in a system
when the stakeholders are united with a moral purpose (Fullen et al., 2006).
Similar Research on Culturally/Linguistically Diverse and Econotyiéisadvantaged
Programs
Project Break Through was an innovative project that involved throwing out the
traditional definition of giftedness and giving all children a gifted cumiicu{Swanson,
2006). The focus on Project Break Through was rigor in curriculum and instruction. The
main tools were science and literature units created by the CollegdliamVand Mary.
The results of the study indicated that all children benefitted from an advartadber
level curriculum. Children of culturally/linguistically diverse and econaithyc
disadvantaged families especially benefited from the enrichment. Teachalved in
this project experienced a breakthrough in their traditionally held bebefg a
disadvantaged children. Teachers noticed a change in what children were capable of
accomplishing. The percentage of children identified formally for thedgiitegram in
these schools was greater after the implementation of Project Breakghh(iSwanson,
2006). Hong and Milgram (2008, p. 103) state, “The methods and materials used by
teachers to enrich and/or accelerate the education of children by providing a
differentiated curriculum and individualized learning experiences are inategdi

beneficial to other children in the classroom.” Project Break Through emptdket the
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materials and instructions usually used for high-end learners and g#ieeits can be
beneficial for all students.

A similar study was also conducted in Palm Beach Flomdavhich a 1994
complaint to the Office of Civil Rights resulted in an overhauthef gifted education
program (Castellano et al., 2003). The study, documented from 1999 to 2Q@iednc
the following: professional development and training of K — 2 teaabfehnsstorically
under-represented populations, summer institutes for English LangeageeL teachers
to recognize the needs of gifted learners, week-long workshops topraetices in gifted
education such as alternative assessments, interest invent@iesygestyles, grouping,
curriculum compacting, problem solving, creative thinking, higher otdekihg skills,
differentiation, and a follow-up course on best practices in giffedaion. Next, every
K — 2 child was screened using various instruments, including achievéesés, gifted
behavioral checklists, classroom performance, and IQ tests withtiax assigned for
points. In addition, all parents in the school system were seypyaat the new gifted
education plan for the system. The gifted education plan wasateshsh all languages
represented in the community. The open communication lines allowethfoy parents
to ask gquestions about the gifted education program that was previousbinaidé or
unknown to them. All children who received the pre-determined number of poané
admitted into the gifted education program. It was estimatedatband 400 children
were afforded gifted education opportunities that would have othebeese overlooked
by traditional methods (Castellano et al., 2003).

Another project with similarities to U-STARS~PLUS involved aatresearch on

preparing teachers to meet the needs of diverse learneremeealassrooms (Buck &
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Cordes, 2005). This action research design involved teaching teduverto teach
science to children of diverse backgrounds. This study focusedositipg teachers
with experience using science so they were comfortable wittoghe This study also
focused on strategies to teach students from multicultural bmagokds by allowing
teachers to gain experience teaching inquiry-based scieaceocatmunity-based center.
At the conclusion of the project, nineteen out of the twenty origiaglcipants felt that
they were better prepared to guide inquiry-based science inctasgrooms and better
able to instruct children of minority backgrounds (Buck & Cordes, 2005).

The Minority Gifted Student Project which took place in inner Bigwark, New
Jersey was another Jacob K. Javits grant funded by the Unisels Sjovernment
(Feiring, Louis, Ukeje, Lewis, & Leong, 1997). The goal of the ptojeas to identify
minority children in kindergarten through second grade. Another goal prédigeam was
to identify these children as early as possible to provide early enricimeanater to build
the background necessary for higher level thinking skills latéra@rschool years. Prior
to the implementation of this screening program, only .2% of childngéering first grade
were identified for gifted services. After screening throughtiple modes, 2% of the
rising first grade population was identified as gifted. The ss@glescreening modes
were the Briganace K — 1 Screen, a gifted screening sdaimiatered by teachers, and
the McCarthy Scale of Children’s Abilities, which both weretoef$ective screening
tools for potential services (Feiring et al., 1997).

PADI, or Program of Assessment, Diagnosis and Instruction, washeanot
program designed to identify culturally/linguistically and econathycdisadvantaged

children in gifted education (Gregory et al., 1988). There wasanome-size-fits-all
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strategy for identification of culturally/linguistically dive¥ and economically
disadvantaged children. PADI incorporated three components to reactargeted
population. First, PADI emphasized non-traditional assessment. Hal@assessment,
children’s academic and thinking skills were nurtured. Teaclaring was a major
component to the success of this program. After a five yeando&nth over 8,000
children screened, 1,000 were nurtured for potential giftedness (Gregaly 1988).

The success of the three steps of PADI is similar to tlwetefbehind Project U-STARS
~PLUS. Project U-STARS~PLUS focuses on the need to recogoieatial, nurture
potential, and respond to potential.

The Project STEP-UP, Systematic Training for Education PragfamUnder-
served Pupils, goal was to find children that would traditionally ieen overlooked by
the existing system (Cline & Schwartz, 1999). From 1990 to 1993, piafieds from
three universities worked with twelve school districts in foutest#o provide additional
teacher training, materials for parents to become involved at hontkeir child’s
education, and a perspective at alternative tools for use forttado@ into gifted
education programs. A total of 216 children received gifted servi@swould have
otherwise been overlooked (Cline & Schwartz, 1999).

Borland and Wright (1994) researched the implementation of muligsieng
criteria for identification of gifted services in Public Schddl9/207 in Harlem. The
research conducted during the 1990 to 1993 school years allowed for muadtipleays
to gifted education services. The screening took place durmugidgarten play time.
The researchers observed the children at play time during wiaghdoked for potential

indicators of giftedness. The researchers recorded their abises: Then all
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kindergarteners were exposed to enrichment activities. Duringtiahment activities,
researchers recorded notes on possible indicators of giftedness.a Neotable moment
card” was sent home for parents to indicate any strength wethegsile their children
were at home. After all of the data were collected, hegac then were given the
opportunity to nominate specific kindergarten children whom they thoughteshow
natural potential for giftedness. Again the data were colleantel, a team was compiled
to evaluate multiple components. The next step was to employedyvaf diagnostic
tests to conclude where each child stood academically. Fiaatipe-on-one sit-down
interview with each child took place in which the researcher caslda variety of
guestions to determine levels of thinking. These children weregikien opportunities
for summer enrichment programs. Of the kindergarten class, 5#eopopulation
gualified to receive services. This study showed that even in sateatsed as failing,
there are children with academic gifts to nurture (Borland & Wright, 2004).

In conclusion, studies such as Project Break Through (Swanson, 2006)
emphasized that culturally/linguistically diverse and economicallsadvantaged
children benefit from a rigorous curriculum. Studies such as théhameéook place in
Palm Beach, Florida, from 1999 to 2001 resulted in 400 additional childresfitiag
from gifted education services by re-examining the existinggadjieducation program
(Castellano et al., 2003). The Minority Gifted Student ProjEeiripg et al., 1997),
Project STEP-UP (Cline & Schwartz, 1999), and Harlem Public Sa##P07 Project
(Borland & Wright, 1994) emphasized alternative screening toalher than the
traditional assessment tools in order to identify children fdedjiEducation programs.

Previous studies exist that support the research efforts of Project U-STARKS~
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Summary

The under-representation in gifted education programs of childen
culturally/linguistically diverse and economically disadvantalgedlseholds is a problem
and has been a challenge in education for a number of years. Teachers teetadHeeli
notion that middle class white children are gifted. Models ¢hédtindicate the change
of teacher perceptions can happen through multiple modes of instructiomranght
understanding cultural norms. The research also indicatesiftieat children are found
in all socio — economic and cultural backgrounds.

Coleman and Gallagher (1995) relate that new policy does not aglyessed to
come from a huge number of stakeholders. Only a small number ot@gepteeded to
relay the notion that change can occur. It is time for eduxc#b see all children as the
acorn of potential. The untapped potential is waiting to grow into an©ake provided
an appropriate education, these children can flourish into greatsfafepotential. An
appropriate education must match all learning styles, abéhtgl$, and interests (Louis,
Subotnik, Breland, & Lewis, 2000), and must educate culturally/lingaistidiverse and
economically disadvantaged children to meet their untapped potenttais tirhe for

teachers to take a different look.
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CHAPTER 3
METHODOLOGY
Purpose of Study
The purpose of this study was to evaluate one school district's efforts to reduce
disproportionate representation in gifted education for culturally/lingaistidiverse
and economically disadvantaged children through the implementation of Project U-
STARS~PLUS.
Major Research Questions

The following questions guided the process of inquiry:

1. How many children were recommended for gifted services due to the
implementation of Project U-STARS ~PLUS that otherwise would have been
overlooked? (review of existing data s€rofile of High Potential Fornas
granted permission from Frank Porter Graham Child Development Institute
U-STARS~PLUS staff)

2. To what extent did Project U-STARS ~PLUS teachers feel that the program
impacted their interactions with possible gifted students or students with

academic potential? (focus groups of teachers in three schools)
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3. What impact did Project U-STARS~PLUS have on the school level?
(Interview with principals at the three elementary sites)

4. What impressions did Project U-STARS~PLUS have on students impacted by
the program? (interviewed thre® grade students, one from each school site,
that were identified in gifted education and were involved in U-

STARS~PLUS from the beginning)

5. What changed in the gifted education program of Ashe City Schools upon the
implementation of Project U-STARS~PLUS? (interview Ashe City School
Exceptional Child Services Director)

6. To what extent did policy, the academically and intellectually academi
written plan, for Ashe City reflect a change in the nurture, recognition, and
response to children from culturally/linguistically diverse and
socioeconomically disadvantaged households? (side by side document review
of Academically and Intellectually Gifted Plans pre and post U-

STARS~PLUS)
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Conceptual Framework

Project U-STARS~PLUS

Using Science Talents and Abilities to Recognize Students ~ Promoting Learning for Under-represented Students

TEACHERS’ SYSTEMATIC
OBSERVATIONS
HIGH-END
LEARNING
OPPORTUNITIES
Nurture HANDS-ON/
C@’ ‘% INQUIRY-BASED
Regpond Recognize SCIENCE
| SYSTEMIC PARENTAL/FAMILY
| CHANGE INVOLVEMENT

Figure 1. Copied with Permission from Project U-STARS~PLUS. Colénan

Coltrane (2003)Personnel Preparation Leadership Cadre Materials

Figure one represented the conceptual framework of Project U-STRRS3S.
The middle of the star was the basis for the research. Inside of the star shawed
nurture, recognition, and response were all important components in a cycliesgroc
that link back to each other. This cyclical process was the backbone of Project U-
STARS~PLUS.

The researcher focused on all aspects of the star since the entieprasented

the whole U-STARS~PLUS program as it was implemented in Ashe City Schidus.
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researcher studied the classroom level through analysis of existingtddiasen as the
Profile of High Potential Formdocus group interviews with teachers, and interviews
with three identified gifted students. Additionally, the researcher thakée school
level through interviews with administrators, and at the district level throtgiviews
with district level administrators and through the comparison of the old plams\téies
existing academically and intellectually gifted education plan. résearcher hoped to
tell a success story of the implementation of a promising program. Tdaalsr
expected to see an increase of culturally/linguistically diverse and etzaigym
disadvantaged children referred to and / or identified for gifted servicescirashge in
thought regarding gifted services to more inclusive services within Agh&chools.
Rationale for Qualitative Study

Quialitative research was the best method of research for use withutlyi$ost
several reasons. First, the researcher was a participant observeratéhal wollected
supplemented other data that existed. Bogdan and Biklen (2007) describe papartici
observer as one that entered the world of the research. The researchet afabipar
research due to the nature of her job as an academically and intellectitedly gi
consultant for Ashe City Schools. Creswell (2008) further explained thatadueal
research is conducted in a real setting where people work. The teachers an
administrators in Ashe City lived and experienced the implementation of a mordura
hoped to strengthen a gifted education program. The participants and their words
determined the findings. These teachers had information regardingtRr$d ARS
~PLUS that was real and had been experienced firsthand. An attempt of thiwasud

analyze what happened in Ashe City after the implementation of Project U-
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STARS~PLUS. Since description is a goal of qualitative research (Badg&iklen,

2007), the researcher described in detail what was found through analysis ofiag exis
data set, focus group interviews with teachers, interviews with site adwatiost

interviews with fourth grade students, an interview with the Exceptional Chilic8e
Directors, and analysis of the Academically and Intellectuallie@iEducation written

plans pre and post the implementation of Project U-STARS~PLUS. Bogdon and Biklen
(2007) described this type of research as words that give insights to how subjects
understand the situation.

The questions asked to teachers, principals, and students were semi-stractured i
nature in that the same general questions were asked to each of the stinjised. By
asking generally the same questions to the interview participants, thesoswie be
compared (Bogdon & Biklen, 2007).

Quialitative research also was the best method of research for use svitudlyi
because this research was multifaceted as seen in the conceptual flamdaay
factors were incorporated into this study and the researcher suppleiriedata that
existed. This study took place in real schools with real people. Most impgrtantl
Cresswell (2008, p. 51) described that qualitative research had the power tatadooc
the change and bettering the lives of individuals.” Empowering culturafiyistically
diverse and economically disadvantaged children had the potential to bettersioe live
many.

Specifically, the methods the researcher employed in this study §tabaded
theory design of qualitative research. Grounded theory means that data wasdolle

first-hand regarding a notion. That information was the foundation of the theory
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discovered. Bogdon and Biklen (2007, p. 6) state, “Theory developed in this way
emerges from the bottom up, from many disparate pieces of collected eviderare tha
interconnected.” Each stage of this research built upon the preceding in order to lay the
foundation of understanding.

Research topics that deal with quantitative measures look at validity and
reliability of a study. Validity means that the study truly measured ivinats supposed
to measure. Reliability means that it can be repeated over time. Batleleant to a
qualitative study such as this. However, various other factors come into play with a
qualitative study.

In qualitative studies, credibility refers to the ability and effortefriesearcher
(Golafshani, 2003). The researcher in this study ensured measures to add gredibilit
this research. The researcher continually reflected upon the focus group daipalpri
data, exceptional child services director data, fourth grade studentdd#tke of High
Growth and the document review of the AIG written plan. The focus group participants
and the exceptional child services director were allowed to cross check thdwrda
accuracy. Ashe City Schools granted permission to the researcher to dbrgdsttdy
in her home district. The participants of this study voluntarily participatddrmation
gained from the participants was provided on their own free will. The researcher
established credibility for this project.

In qualitative studies confirmability means the degree to which the sesulid
be confirmed by others (Trochin, 2006). The data was confirmed by the focus group
participants and the exceptional child services director by sharing thertibedsdata

with the participants for approval. There was not a need to share the informatidhewit
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principals in this study since the principals wrote out their responses, leigengpbm

for variance of interpretation. The researcher checked and recheckaedatmeation

throughout the study.

Table 2

Data Collection Methods

Data Collection Methods

Research Question

Method

Data Sample

How many children were
recommended for gifted
services due to the
implementation of Project
U-STARS ~PLUS that
otherwise would have beel
overlooked?

Review of existing data se
calledTheProfile of High
Potential Forms

t

The Profile of High
Potential FormData Sets
were located at Frank Port
Graham Institute in Chape

Hill.

To what extent did Project
U-STARS ~PLUS teachers
feel that the program
impacted their interactions
with possible gifted
students or students with
academic potential?

Focus Groups

Teachers at Cliff
Elementary, Ross
Elementary, and Mayflowe
Elementary

What impact did Project U-
STARS~PLUS have on the
school level?

Interviews

Principals at CIiff
Elementary, Ross
Elementary, and Mayflowe
Elementary

=

What impressions did
Project U-STARS~PLUS
have on students impacted
by the program?

Interview with three fourth
grade students identified b
Project U-STARS~PLUS

videntified by U-

Three fourth grade student

STARS~PLUS

[72)

What changed in the gifted
education program of Ashe
City Schools upon the
implementation of Project
U-STARS~PLUS?

Interview

Exceptional Child Service
Director

To what extent did policy,
the academically and
intellectually academic
written plan, for Ashe City

reflect a change in the

Document Review

Pre and Post
U-STARS~PLUS
Academically and

Intellectually Gifted Written
Plan
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nurture, recognition, and
response to children from
culturally/linguistically
diverse and economically
disadvantaged households?

Dissertation Study Procedures

Upon approval of the research proposal by the dissertation committee, the
researcher applied for approval from the Academic Affairs Institutioegie Board.
The notice of approval is included in Appendix A.

In order to conduct research in Ashe City Schools, the researcher contacted the
Assistant Superintendent of Curriculum and Instruction and submitted a writtestreque
for research in the school district. Research permission was granted prior t@propos
defense. After proposal defense, the component of children interviews was atided. T
researcher again contacted the Assistant Superintendent of Curriculum arddidmsinu
Ashe City Schools with an addendum to the research project. The addendum was also
approved. Ashe City Schools' permission for research can be found in Appendix B.

In order to facilitate research in specific schools in the study, theatesear
contacted the principals at each school site requesting permission to set up focus groups
and interviews in their schools. Permission was granted and research was begun.

Extant Data — Profile of High Potential Forms

The first part of this study was to examine a pre-existing data set knovine as
Profile of High Potential Form TheProfile of High Potential Formsas found in
Appendix D, were filled out at the end of each school year by kindergarténsdicend,
and third grade teachers participating in the research and comparison sdmdlefr

2003-2004 to 2007-2008 school yearhe Profile of High Potential Forwas after the
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first year of the study. The second edition of the form allowed the teacheotd neare
information. The Profile of High Potential Forwas constructed for teachers to use at
the end of the school year to collect data on all children who were seen as demgnstrat
high potential as observed by teachers usingdtireison Observation Fornm their
classrooms.

One specific area of Project U-STARS~PLUS was the use of systdeatier
observation through the usetldérrison Observation Forsifor referral to gifted
education programs. Tharrison Observation Formallowed teachers to look at the
child through several lenses. Teachers observed the following: easenwigear
advancement of skills, curiosity and creativity, strong interests, advanced nggaodi
problem solving, display of spatial abilities, motivation, social perceptiveards
display of leadership. Teachers were trained to look through various lense shahatr
standardized test scores as indicators of giftedness. Teacheedsedasright to look for
potential instead of lack of potential. An overly used reliance on standardiredrne
state mandated tests was a noted factor in lack of identification of cyfumgliistically
diverse and economically disadvantaged children. Coleman and Gallagher (1995) noted
that school systems often continued their reliance on standardized tedtsduaito
state policies that require their use. Herison Observation Fornms an alternative tool
that allows for systematic teacher input as part of the process foniaoggchildren
with high potential.

The researcher examined fmofile of High Potential Formgiven to teachers at
the conclusion of each school year at which time the teacher rateHa&aigon Form

child. The form included information such as the following: identification of
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culturally/linguistically diverse, low socio-economic status, diffidisged services
provided, services provided from an Academically Gifted / Gifted Taleetaheér,

referral for gifted services, and formal identification of gifted sewicThe form also
permitted the teacher to indicate if tHarrison Formhad allowed the teachers to see the
children through a different lens. The form also asked the number of children that mig
have been missed if thi¢arrison Formhad not been employed. These two questions
were of particular interest.

The summary form was conducted by the U-STARS~PLUS team in order to pull
together many pieces of documentation onto one source. Coleman and Coltrane (2003)
developed thélarrison Observation Fornm collaboration with Ann Harrison. The
summary form asked teachers to transfer information from individaalson Formsto
a sheet that listed all children of potential in their classrooms. Charn2&) @&scribed
pre-existing data sets as extant text. Extant texts were matenatsch the researcher
did not form; rather, these materials were formed by others. In the casgeuf BJ-
STARS~PLUS, the extant data were filled out by teachers in Ashe City School.

This extant data gave the researcher insightful information into the thougiés of
teachers in Ashe City who participated in Project U-STARS~PLUS. Beaneher was
given access tbheProfile of High Potential Form$or Ashe City Schools from Dr.

Mary Ruth Coleman, lead researcher of Project U-STARS~PLUS. The data use
agreement is included in Appendix C.
Teacher Focus Groups
The researcher further explored Ashe’s journey with Project U-STRR8S

through focus groups with teachers. Bogdon and Biklen (2007, p. 109) described focus
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groups as, “group interviews that are structured to foster talk among th@patsc

about particular issues.” Focus groups consisting of four or greater eeaer
conducted to explore the range of views surrounding the implementation and effect of
Project U-STARS ~PLUS at the three elementary sites.

The purpose of the focus group was to help evaluate the effect of Project U-
STARS~PLUS through the eyes of the teachers. The researcheatttitiie group
discussion and asked the participants several predetermined questions. Theeesea
audio taped the focus groups to ensure all the information was recorded. This
information was then transcribed and coded. The coded data were then sent to each
teacher participant for review. Each teacher in the focus group confingueithe
information recorded was actual information discussed during the focus groupsidiscus
The benefits of the focus group included time efficiency, willingness of jpeamtits,
allowance for follow up questions, and viewing of nonverbal cues (Feng & Brown,
2004). The population of the focus group which consisted of teachers, not administrators,
allowed the teachers more freedom to talk.

Focus groups took place at the three participating elementary schools in Ashe
City. Invitations to join focus groups was placed in all K — 3 teachers’ mail boxes.
Incentives to participate in the focus group included a gift card from the Ashe C
Chamber of Commerce to use at various locations around Ashe City. The invitation to
attend the focus group is included in Appendix E.

Interviews with School Based Administrators
An invitation for an interview was sent out to each principal at the three

elementary study sites in Ashe City Schools. The invitation is included imAppE.
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The three administrators at each school site were best able to rielateation regarding
Project U-STARS~PLUS at their respective sites. They chose to resptrediioeistions
via a typed email response. The email responses were entered into ATbA®drs
for coding.
Interview with Director of Exceptional Child Services

An interview took place with the Director of Exceptional Child Services in Ashe
City Schools. The purpose of this interview was to gain understanding abodit gifte
education from the point of view of the district level. The invitation for an interaied
protocol can be found in Appendix E. The interview was audio recorded, transcribed,
and entered into ATLAS ti software for coding. The researcher sent theritradstata
to the exceptional child director for verification of content. The exceptional chil
director verified the content of the interview.

Interviews with AIG Students

After parent approval, the researcher conducted interviews with tudh frade
students, one from each elementary site after parental approval. The students wer
recommended for interviews from the focus group participants. All threenssudere
identified in gifted education, and had been enrolled at their home base schaols sinc
their Kindergarten year therefore, they each had participated iIRARS~PLUS since
their Kindergarten year. The parental consent and child assent for areitervi

included in Appendix F. The interview questions can be seen in Appendix G.
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Analysis of Written Academically and Intellectually Gifted Education Plan for @gize
Schools Pre and Post Project U-STARS~PLUS

The state of North Carolina required that each school district submittenwrit
plan for the academically and intellectually gifted education programogecP U-
STARS~PLUS was implemented from 2003 to 2008 in Ashe City. Ashe City rewrote
their gifted education plan as required by the state of North Carolina in 2006. ¥ revie
of the gifted education plan prior to 2006 and a review of the gifted education plan
written in 2006 revealed information regarding the nurturing of potential shergt
culturally/linguistically diverse and economically disadvantaged stsde A final step
in this study was to examine the old versus new gifted education plan to note the
differences in service options to culturally/linguistically diverse amhemically
disadvantaged children. Access to these gifted education plans were pulbticareto
were found in Ashe City School’s Central Office.

Dissertation Study Participants

This dissertation study took place in Ashe City Schools. Ashe City is a city
system within a larger county in the Central Piedmont of North Carolinandtine
2008 — 2009 school year, Ashe City educated approximately 4,451 students between five
elementary schools, two middle schools, and one high school.

Three elementary schools in Ashe City comprised this study. Two of these
schools, Cliff Elementary and Mayflower Elementary, were randomlyegiels
treatment schools for Project U-STARS ~PLUS by UNC — Chapel Hill. eTsaso0ls’
staff received training on nurturing potential in children, visits from the U-

STARS~PLUS staff to incorporate differentiation strategies, and morglglatters that
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contained ideas for science enrichment for children. One elementary school, Ross
Elementary, was selected as a comparison school and remained inactresfifst three
years of the project. However, Ross Elementary received the samesehittensive
training on nurturing potential in children, visits from U-STARS~PLUS staff t
incorporate differentiation strategies, and monthly newsletters that cechidigas for
science enrichment for children during the 2007 — 2008 school year. The remaining two
elementary schools in Ashe City were not incorporated into this study due totdreir la
commitment to the program.

The researcher chose to study Ashe City due to its central location and the
location of the researcher. The researcher also chose to study Ashe Qltsebeat of
the five treatment and five comparison schools involved in U-STARS~PLUS throughout
the state of North Carolina, two treatment schools and one comparison schoolortame fr
Ashe City School System. The majority of data was centrally locatedha &ity.

Academically and Intellectually Identified Children in Ashe City Schools

In order to picture fully the capacity of gifted children identified in Asitg C
Schools, the researcher obtained data from Ashe City Schools Central &jaceding
specific numbers of children identified in Ashe City’s five elemensahpools.
Information regarding demographics of children identified in Ashe City duringGté

— 2008 school years is detailed below.
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Table 3

2004 — 2005 School Year — Number of Identified AIG Elementary Children in Ashe City

Schools
Mayflower Luflin Total
Elementar Elementary| Number
White 19 18 104
Hispanic 4 5 12
Black 1 0 5
Asian 1 1 4
Mixed 0 0 0
American 0 0 0
Indian
Total 25 24 125
Number

During the first year of the study, 2004 — 2005, there were 125 elementary gifted

children identified in Ashe City Schools.
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2004 — 2005 School Year — Percentage of Identified AIG Elementary Children in Ashe

City Schools
Mayflower Ross Luflin Guy Cliff Total
Elementary| Elementary| Elementary| Elementary| Elementary| Percentage
White 76% 76% 75% 94% 89% 83%
Hispanic 16% 12% 21% 3% 0% 10%
Black 4% 12% 0% 3% 4% 4%
Asian 0% 0% 4% 0% 7% 3%
Mixed 0% 0% 0% 0% 0% 0%
American 0% 0% 0% 0% 0% 0%
Indian

During the first year of the study, 2004 — 2005, 84% of the children identified in

Ashe City in gifted education were White, 10% were Hispanic, 4% werd&,Blad 3%

were Asian.
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Table 5

2005-2006 School Year — Number of Identified AIG Elementary Children in Ashe City

Schools
Mayflower Luflin Total
Elementar Elementary| Number
White 8 15 76
Hispanic | 4 2 7
Black 3 0 5
Asian 1 1 4
Mixed 0 1 2
American| 0 0 0
Indian
Total 16 19 94
Number

During the second year of the study, 2005 — 2006, there were 94 children

identified in gifted education in Ashe City Schools.
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2005-2006 School Year — Percentage of Identified AIG Elementary Children in Ashe

City Schools
Mayflower | Ross Luflin Guy Cliff Total
Elementary| Elementary| Elementary| Elementary| Elementary| Percentage
White 50% 76% 79% 100% 89% 81%
Hispanic | 25% 6% 11% 0% 0% 7%
Black 19% 12% 0% 0% 0% 5%
Asian 6% 6% 5% 0% 5.5% 4%
Mixed 0% 0% 5% 0% 5.5% 2%
American | 0% 0% 0% 0% 0% 0%
Indian

During the second year of the study, 2005 - 2006, 81% of the children identified

in Ashe City in gifted education were White, 7% were Hispanic, 5% wek Bi&bo

were Asian, and 2% were of Mixed ethnicity.
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Table 7

2006 - 2007 School Year — Number of Identified AIG Elementary Children in Ashe City

Schools
Mayflower Luflin Total
Elementar Elementary| Number
White 4 14 74
Hispanic | 3 1 8
Black 2 0 5
Asian 0 1 2
Mixed 0 2 2
American| 0 0 0
Indian
Total 9 18 91
Number

During the third year of the study, 2006 — 2007, there were ninety-one children

identified in gifted education in Ashe City Schools.
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2006 - 2007 School Year — Percentage of Identified AIG Elementary Children in Ashe

City Schools
Mayflower | Ross Luflin Guy Cliff Total
Elementary| Elementary | Elementary| Elementary| Elementary| Percentage
White 45% 76% 78% 93% 90% 81%
Hispanic | 33% 12% 5.5% 7% 0% 9%
Black 22% 6% 0% 0% 10% 6%
Asian 0% 6% 5.5% 0% 0% 2%
Mixed 0% 0% 11% 0% 0% 2%
American | 0% 0% 0% 0% 0% 0%
Indian

During the third year of the study, 2006 - 2007, 81% of the children identified in

Ashe City in gifted education were White, 9% were Hispanic, 6% werd R&6 were

Asian, and 2% were of Mixed ethnicity.
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Table 9

2007 — 2008 School Year — Number of Identified AIG Elementary Children in Ashe City

Schools
Mayflower Luflin Total
Elementar Elementary Number
White 8 9 85
Hispanic 1 0 6
Black 0 0 2
Asian 0 1 2
Mixed 0 3 3
American 0 0 0
Indian
Total 9 13 98
Number

During the fourth year of the study, 2007 — 2008, there were ninety-eight children

identified in gifted education in Ashe City Schools.
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2007 — 2008 School Year — Percentage of Identified AIG Elementary Children in Ashe

City Schools
Mayflower Ross Luflin Guy Cliff Total
Elementary| Elementary| Elementary| Elementary| Elementary| Percentage
White 89% 81% 69% 93.3% 90% 87%
Hispanic 11% 19% 0% 3.3% 3% 6%
Black 0% 0% 0% 0.0% 7% 2%
Asian 0% 0% 8% 3.3% 0% 2%
Mixed 0% 0% 23% 0.0% 0% 3%
American 0% 0% 0% 0% 0% 0%
Indian

During the fourth year of the study, 2007 - 2008, 87% of the children identified in

Ashe City in gifted education were White, 6% were Hispanic, 2% were Bégekyere

Asian, and 3% were of Mixed ethnicity.
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Table 11

2008 — 2009 School Year — Number of Identified AIG Elementary Children in Ashe City

Schools
Mayflower Luflin Total
Elementar Elementary Number
White 6 12 77
Hispanic 10 2 19
Black 0 0 0
Asian 1 0 3
Mixed 0 0 2
American 0 0 0
Indian
Total 17 14 101
Number

During the 2008 — 2009 school year, there were 101 children identified in gifted

education in Ashe City Schools.
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Table 12

2008 — 2009 School Year — Percentage of Identified AIG Elementary Children in Ashe

City Schools
Mayflower Ross Luflin Guy Cliff Total
Elementary| Elementary| Elementary| Elementary| Elementary| Percentage
White 35% 62% 86% 87% 91% 76%
Hispanic 59% 15% 14% 13% 6% 19 %
Black 0% 0% 0% 0% 0% 0%
Asian 6% 15% 0% 0% 0% 3%
Mixed 0% 8% 0% 0% 3% 2%
American 0% 0% 0% 0% 0% 0%
Indian

During the 2008 — 2009 school year, 76% of the children identified in Ashe City
in gifted education were White, 19% were Hispanic, 0% were Black, 88 Msian, and
2% were of Mixed ethnicity.

Study Participants Demographics

Throughout Ashe City Schools, the researcher conducted focus groups with
teachers at three elementary schools, interviewed principals from kaneenéary
schools, interviewed fourth grade academically and intellectually faehstudents who
formerly participated in U-STARS~PLUS, and interviewed the exwepi child services
director from Ashe City Schools.

Focus Group Demographics

The focus groups took place at three elementary sites in Ashe City Schools. An

invitation to participate in a focus group was put in all K — 3 teachers mailbexam be

seen in Appendix E. No K — 3 teacher was excluded an invitation. Secretarids at eac
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elementary school site allowed the researcher to put invitations in teachbores

after principal approval. Teachers chose to participate in the focus grougsitisc A

$5 local Chamber Check was given to participants for their time. Mayflower
Elementary’s focus group took place on May 14, 2009, in the conference room. CIiff
Elementary’s focus group took place on May 19, 2009, in the AIG room. Ross

Elementary’s focus group took place on May 28, 2009, in the AIG room.
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Table 13

Focus Group Participants

Name Grade | Number off Number of | Number of| Ethnicity | Gender
Level Years Years Summer
Teaching | Involved in U- | Institutes
STARS~PLUS| Attended
Mayflower Elementary Focus Group Participants

N=4
Teacher 1 2 4 4 1 w F
Teacher 2 3 34 4 0 w F
Teacher 3 3 10 4 1 w F
Teacher 4 2 15 15 0 w F
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Ross Elementary Focus Group Participants
N=8
Teacher 16 1 11 4 2 W F
Teacher 17 2 15 4 2 W F
Teacher 18 1 4 4 1 w F
Teacher 19 2 3 3 0 w F
Teacher 20 K 9 4 0 w F
Teacher 21 K 20 4 0 w F
Teacher 22 2 2 2 0 w F
Teacher 23 K 2 2 0 w F

The focus group data were indicated by schools above. However, for the purpose
of this study, all teacher data were included for the summary. The purpose was not
analyze each school independently but Ashe City as a whole. Therefore, itishabte
four teachers participated in the focus group at Mayflower Elementavgneieachers
participated in the focus group at Cliff Elementary, and eight teaphetisipated in the
focus group at Ross Elementary. Altogether twenty-three teachers ptetidipéhree
separate focus group sessions.

The teachers for these focus groups were K — 3 teachers because Project U-
STARS~PLUS was a K — 3 initiative. Of the twenty-three total teacfiezsyere
kindergarten teachers, five were first grade teachers, seven wenel sgade teachers,

and six were third grade teachers.
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The years of teaching experience throughout the focus groups ranged from one
year to thirty-four years. The average years of experience in tgaghne
approximately eleven years. The median year of teaching experiesa@mne years. A
total of seventy-seven years of teaching experience was represgititeddicus group
participants. It was not a hypothesis of this study to determine the di#srenanswers
of beginning to veteran teachers. A collection of all teacher data wedyeetha

U-STARS~PLUS started in Ashe City during the 2004 — 2005 school year.
Sixteen teachers from the focus group had been involved in U-STARS~PL@Shenc
beginning of the project. Two teachers had been involved for three years. abherte
had been involved for two years. One teacher had been involved for one and one half
years. One teacher had been involved for one year.

Of the teachers involved in the study, nine had attended the summer institutes
offered during the summers of 2004, 2005, 2006, and 2007. Of those nine teachers, four
had attended for two summers and five had attended for one summer. The remaining
fourteen teachers did not attend any summer institutes offered by Project U-

STARS~PLUS.
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Table 14

2008 — 2009 Teacher Population

% of K— 3
HK_3 Teachers
School # Teachers IS Teachers in tal
Teachers Participated
Focus Group ;
in Focus
Group
Mayflower 27 20 4 20%
Elementary
0,
Cliff Elementary Al £ L4 sk
0,
Ross Elementary 2z £ . i
0,
Total 69 48 23 50%

An invitation was placed in all K — 3 teachers mailboxes in their school workroom.
The table above represents the percentage of teachers who decided fmapaitiche
focus groups.

A total of twenty-seven classroom teachers were employed at Mayflower
Elementary, twenty of which were K — 3 teachers. A total of four teachers3and{

20%, chose to participate in the focus group discussion at Mayflower Elementary.

A total of twenty classroom teachers were employed at Cliff &htany, fourteen
of which were K — 3 teachers. A total of eleven teachers in K — 3, or 79%, chose to
participate in the focus group discussion at Cliff Elementary.

A total of twenty-two classroom teachers were employed at Ross Elementa
fourteen of which were K — 3 teachers. A total of eight teachers in K — 3, 57%,tohos

participate in the focus group discussion at Ross Elementary. When combined, 50%, or
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half of the total forty-eight teachers that possibly could have participatedaus group
discussion in Ashe City did participate.

All of the teachers who participated in the study group were femas@outd be
noted that at all three school sites, there were no male teachers in thddssr@oens
during the 2008 — 2009 school year, therefore, there were no male focus group
participants. The focus group gender was representative of the K — 3 tezther g
population in Ashe City Schools.

All the teachers who participated in the study were White. It should be noted that
in all three schools invitations were sent to all K — 3 teachers. At Mayflowe
Elementary, there was no other K — 5 teachers of ethnic diversity. AE@iffentary
there was one Black teacher in fifth grade, not a grade level included iagbésch. At
Ross Elementary there was one Black teacher in third grade. However, shaattos
participate due to the fact she was in the process of retirement. Oweréticas group
ethnicity was representative of the population of K — 3 teachers in Ashe City Schools

Administrator Participants Demographics

An invitation was sent out to each principal at the three elementary sites. The
invitation, as seen in Appendix E, asked for an interview to discuss the effects of Proje
U-STARS~PLUS in their schools. A copy of the interview questions was included wit
the invitation. Administrator 1 emailed me her responses to the questions and asked if
the emailed response could take the place of the interview. Adminisgratms gone
from the building frequently during the end of May and June due to a death in her
immediate family, but she emailed me her responses to the interview questimns a

conclusion of the school year. An interview time was set up with Administrator 3ydurin
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the workdays in June. However, Administrator 3 had a sudden emergency in her

immediate family. Once she returned to school in July, she also emailed me her

responses.

Table 15

Demographics of Administrators in Study

Years of | Years as| Years involved  Number | Ethnicity | Gender
Experience| Principal in U- of
in at STARS~PLUS| Summer
Education | Studied Institutes
School Attended
Administrator 8 1 2 0 B F
1
Cliff
Elementary
Administrator 25 8 4 3 W F
2
Mayflower
Elementary
Administrator 30 2 2 0 W F
3
Ross
Elementary

Administrator 1, an African-American female in her mid-thirties, hashlan

assistant principal at Ross Elementary during the 2007 — 2008 school year stHexatir

as a principal was 2008 — 2009 at Cliff Elementary. She had two full years akexper

with Project U-STARS~PLUS due to her previous role as assistant priatiRaks

Elementary, but she had not attended any summer institutes sponsored by U-

STARS~PLUS. Administrator 1 had eight years of total experience iratoloic

Administrator 1 submitted her responses to the questions on May 28, 2009.

Administrator 2, a Caucasian female in her fifties, had been principal at

Mayflower Elementary for the past eight years. She had been involved in Rroject
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STARS~PLUS since its implementation in the 2004 school year and had attended thre
summer institutes sponsored by the U-STARS~PLUS support team. Admini&thetdr
twenty-five years of experience in education. Administrator 2 submigieebponses
on July 7, 20009.

Administrator 3, a Caucasian female in her fifties, had been principal at Ross
Elementary for the past two years and had been involved with U-STARS-Bltihg
her two-year principal role. Administrator 2 had not attended any sumrtiartes
Administrator 3, who had thirty years of experience in education, submitted ktenwri
responses on July 28, 2009.

All three administrators gave permission for the researcher to cdiodust
groups and interviews with children at their school. All three administratdnsghyl
answered questions regarding U-STARS~PLUS. However, for various reasons, they
answered their questions via a typed email response instead of through aevintervi

Exceptional Child Services Director Demographics

The director of exceptional child services was interviewed on May 26, 2009, in
her office at the Central Office in Ashe City. Ideally, the directoulel have been
interviewed after the principals. However, the director took an earlymetireand left
the school system on June 1, 2009. Therefore, an interview had to be arranged prior to
her retirement. Since the director had been instrumental in bringing U-STAR to
the school district, she had been involved with the project since its beginning in Ashe

City in 2004.
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Demographics of Exceptional Child Services Director in Study

Years of HUCrloEs
Experience \_(ears o_f Year_s Involved of N
" Dlrector'ln in U- Summer Ethnicity | Gender
: Ashe City | STARS~PLUS| Institutes
Education
Attended
Director
of Child 30 55 5 W F
Services

Fourth Grade Academically and Intellectually Gifted Students Demographics

After parent approval, one child from each of the three elementary schools was

interviewed for this study. Each student had been recommended by the focus group of

teachers as a child that had been identified early from hidédreison Formas a child

with potential. All three were identified for gifted education serviceshaald

participated in Project U-STARS~PLUS since their kindergarten yeashe City

Schools.

Table 17

Demographics of Fourth Graders Identified in Project U-STARS~PLUS

Number of| Number of
Years at Years
Grade| Age | Ethnicity | Gender| Current | Involved with
Elementar U-
y School | STARS~PLUS
Student 1 —
Mayflower 4 10 H M 5 4
Elementary
Student 2 -
Cliff 4 10 A F 5 4
Elementary
Student 3 -
Ross 4 10 H F 5 4
Elementary
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Student 1, a ten year old Hispanic male from Mayflower Elementary, was
recommended as an interviewee by the teacher focus group, and permissjoantes
by his parents. Student 1 had been identified for gifted education services in shef area
both reading and math due to his aptitude test composite of 98%, math achievement test
of 99%, gifted rating scale, and classroom grades. Student 1 had been in Mayflower
Elementary involved with Project U-STARS~PLUS since Kindergarten. Stddead
had aHarrison Formfilled out on him since Kindergarten with recognition of possible
strengths. Student 1 was interviewed on May 22, 20009.

Student 2 was a ten year old Asian female from CIiff Elementary. Studexat 2
been identified for gifted services due to her mathematics achievementg@des, and
gifted rating scale. She had scored a 91% on her math achievemend test anade a
94 average in mathematics for her third grade year. Her teacher atsbeastrong on
all six categories of the gifted rating scale. Student 2 had made a 70%readiag
achievement and a 69 on her aptitude composite. Neither of these two scores could be
used for identification purposes. Student 2 had Hddreson Formfilled out on her
since Kindergarten. She was interviewed on May 28, 20009.

Student 3, a 10 year old Hispanic female from Ross Elementary, had been
identified for gifted services due to her math achievement score, giftegl satle, and
math average for her third grade year. Student 3 had made a 92% on her math
achievement test and had a 94% average math grade in her third grade yeeachésr
also rated her strong on all six categories of the gifted rating scaléen8 scored an

82% achievement on her reading achievement test which was not used for atemntific
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purposes. Student 3 also scored an 81% on her aptitude test which was not used for
identification purposes. Student 3 had h&tharison Formsince her Kindergarten year.
Student 3 was interviewed on June 5, 2009.

Rationale for Methods

Each component of this study contributed beneficial information to determine if
gifted education services were afforded to the culturally/lingaibyi diverse and
economically disadvantaged children in Ashe City due to the implementation aftProje
U-STARS~PLUS. The steps of this study built upon each other. Data emerged as the
researcher studied each separate step of the research process. Previmipatiat
clarify each step of the data collection (Creswell, 2008). The reseaxnidhucted her
study using the following steps: collected existing data, moved to theodaskvel
with focus groups with teachers, moved to an interview with the director of exwapt
child services, interviewed three fourth grade students, solicited feedbatk fr
principals, and reviewed the Academically and Intellectuallgdiéiducation written
plan.

The researcher verified the information through the multiple modes employed
throughout this study. Triangulation means, “many sources of data werematttudy
than a single source because multiple sources lead to a fuller understanding of the
phenomena you were studying” (Bogdon & Biklen, 2007, p. 115-116). Multiple sources

led to this conclusion.
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Data Management and Analysis

The first piece of information was the extant data already analyzéa byt
STARS~PLUS staff. The summarized information found fiidmeProfile of High
Potential Formis seen in Appendix D. Specifically the researcher looked at the numbers
of children that had been referred for and/or identified for gifted eduncatirvices. The
researcher then looked to see if these children had been coded as ELLh(Emgljsage
Learners) or low SES (Socio-economic Status). The researcher then lookedfto s
these children had an asterisk beside their names indicating that thegthstreere
noted through the use of tharrison Observation Formand, that they would have been
missed without the utilization of systematic observation. The researcheiasizeuhthis
data in chart form.

Next, information from focus groups and interviews was transcribed. The
transcribed data were entered into ATLAS ti 6.0 software. The use of th&SAT
software was further explored through the Odum Institute on the campus of the
University of North Carolina at Chapel Hill. Next data were categoazedrding to a
coding system, which had been determined through multiple readings of the tehscrib
data. The researcher continuously self-checked this data to make sure tuating
was accurate. The researcher also cross-checked this data by sdmaltkgatthe
teachers who validated the information reported from the focus groups. Thizdmeas
time efficient because the researcher had access to the tedahtxrsvere also cross
checked with the exceptional child director for validation. The information wasenbt

back to principals to validate because principals responded to their questionswdia a cl
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typed response. The researcher had entered their data directly intGAiToA
analysis.

Themes emerged from the collected data that both supported and denied the
concept that culturally/linguistically diverse and economically disadggak children
were afforded equal rights to gifted education services.

Teacher as a Researcher

It is important to note that the researcher of this dissertation also wasyethpio
Ashe City Schools. The researcher had been a third grade teacher in AshehQitg S
for nine years at an elementary site that was not included in this study. s€aecher
entered the role of gifted education consultant shared between Cliff Eteynantd
another elementary site not included in this study during the 2004 — 2005 school year.
The researcher continued in this role until the start of the 2008 — 2009 school year when
she became the shared AIG consultant between Cliff Elementary and Rosst&tgme
The researcher was an employee of two of the three schools included in thislstady
small system such as Ashe City, the researcher was also famihahwithird school in
this study, Mayflower Elementary. Perhaps it was because of themslap that the
researcher had with the staff at both Cliff Elementary and Ross Elem#rdatlge staff
decided to participate in the focus group discussions.

As an insider to the research, the researcher had to address the notion of insider
knowledge. The researcher had to reflect upon the information, stepping back to process
the meaning. To address the issue of bias, the researcher wrote eneditet focus

groups to determine how her insider status might affect her analysissaitd.r& he
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researcher also reflected upon her writing for the purpose of addressiagdiasowed
focus group members to read the analysis to check for bias.

The researcher was allowed and encouraged to conduct this research in Ashe City
Schools due to the need of the organization to understand equitable access to gifted
education. Coghlan (2007) reported that insider research often is valuable to an
organization because of both the academic knowledge and the practitioner knowledge
that the research brings to the study. The researcher hoped this data would blbenefic
to Ashe City Schools.

Limitations

Possible limitations of this project included the realization that theroksravas
an insider. The researcher had been involved with Project U-STARS~PLUS parsthe
four years. As an academically and intellectually gifted consultant ischeol system,
the researcher understood U-STARS~PLUS from an insider point of view. dtus st
was perhaps limiting in the notion that some items of the program seemedynatura
logical, and the researcher needed to look at the program as an outsidiehass
possible in order to understand fully the data collected.

Another possible limitation of this study was that the researcherfhsrael
middle class white who was once afforded gifted education services. SEagaleer, too,
perhaps held unknown biases regarding access to gifted education.

An additional factor that may have affected the findings was resgdias. The
researcher was an employee in Ashe City Schools and worked as a giftaetioeduc
consultant. The consultant job did not have any administrative responsibilities over

teachers in the school setting.
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An additional limitation of this study includes preconceived societal notions of
gifted education. Some preconceived notions of gifted education could act asrbiases
teachers’ beliefs, parental beliefs, and administrators’ beliefs regagdied education.

Dissertation Study Timeline
Table 18

Time Frame of Dissertation Study

Task Time Frame
Dissertation Proposal Defense February 2009
Resubmitted Dissertation Proposal March 2009

to Ashe City Schools due to
addition of interviews with

students
Submitted for IRB Approval April 2009
IRB Approval May 2009
Analyzed Existing Data Set — May 2009
Profile of High Potential Form
Focus Groups at Mayflower May / June 2009

Elementary, Cliff Elementary,
Ross Elementary

Interview with Exceptional Child May 2009
Services Director
Interview of three fourth graders June 2009
Principals Respond via Written June / July 2009
Response
Transcription of Data Sets July / August 2009
Document Review of Pre and Pgst August 2009
AIG Plans
Data Analysis with ATLAS ti August 2009
Software
Drew Conclusions and Wrote September / October 2009
Results
Dissertation Defense November 2009
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CHAPTER IV

FINDINGS

For the purpose of this study, the data will be shared as it addressed each researc

guestion.

The research questions were:

How many children were recommended for gifted services due to the
implementation of Project U-STARS ~PLUS that otherwise would have
been overlooked?

To what extent did Project U-STARS ~PLUS teachers feel that the
program impacted their interactions with possible gifted students or
students with academic potential?

What impressions did Project U-STARS~PLUS have on students
impacted by the program?

What impact did Project U-STARS~PLUS have on the school level?
What changed in the gifted education program of Ashe City Schools upon
the implementation of Project U-STARS~PLUS?

To what extent did policy, the academically and intellectually academi
written plan, for Ashe City reflect a change in the nurture, recognition, and
response to children from culturally/linguistically diverse and

socioeconomically disadvantaged households?
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Research Question 1 — Extant Data Set

The first research question was as follows:

How many children were recommended for gifted services due to the
implementation of Project U-STARS~PLUS that otherwise would have been ovelfooke

Information for this question was obtained from the analysis dPtofle of
High Potential Fornthat was filled out by K — 3 teachers at the end of the 2004-2005,
through data from the 2007-2008 school years, from data of children idemtifyéted
education and from the three elementary school sites. Each teacher filkesumutary
form, as seen in Appendix D. This information was obtained from the U-STARS~PLUS
research staff from the Frank Porter Graham Institute after obtaimih@mtata use
agreement as seen in Appendix C.

One specific question on tirrofile of High Potential Fornasked the following:

How many children might you have missed as having high potential had you not

used theHarrison Forn?  The results are conveyed in the following table.
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Table 19

Profile of High Potential Fornbata Number Summary

Students Missed withottarrison Form

Number of Response No Number of
Teacher to Response tqg Students
Responses Question | Question | Missed without
Harrison Form
2004/2005 16 4 12 5
2005/2006 32 24 8 28
2006/2007 33 25 8 27
2007/2008 17 17 0 23
Total 98 70 28 83

At the conclusion of the 2004 — 2005 school year, only sixteen K — 3
teachers out of Cliff Elementary and Mayflower Elementary turned iRtbie of High
Potential Forns. Of those sixteen teachers, only four teachers responded to the question
regarding the number of children they would have possibly missed without the use of the
Harrison Form Twelve teachers did not respond to the question. The teachers who did
respond indicated that a total of five children would have been overlooked as having
possible potential without the use of tHarrison Form

At the conclusion of the 2005 — 2006 school year, thirty-two K — 3 teachers from
Cliff Elementary and Mayflower Elementary turned in Brefile of High Potential
Forms Of those thirty-two teachers, twenty-four responded to the question regéueling
number of children they would have possibly missed without the use dathison

Form. Eight teachers did not respond to the question. The teachers who did respond
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indicated that a total of twenty-eight children would have been overlooked as having
possible potential without the use of tHarrison Form

At the conclusion of the 2006 — 2007 school year, thirty-three teachers from CIiff
Elementary and Mayflower Elementary turned inRnefile of High Potential Forms
Of those thirty-three teachers, twenty-five responded to the questiodinggtre
number of children they would have possibly missed without the use dhtinison
Form. Eight teachers did not respond to the question. The teachers who did respond
indicated that a total of twenty-seven children would have been overlooked as having
possible potential without the use of tHarrison Form

At the conclusion of the 2007 — 2008 school year, seventeen teachers from Cliff
Elementary, Mayflower Elementary, and Ross Elementary turned Prttige of High
Potential Forms Of those seventeen teachers, seventeen responded that a total of
twenty-three children would have been overlooked as having possible potential without
the use of thélarrison Form

From the combined years of 2004 to 2008 in Ashe City Schools, a total of ninety-
eight teachers filled out tHerofile of High Potential Forms Of those ninety-eight
teachers, seventy chose to respond to the question regarding the number of children that
would have possibly been missed without the use dfitrtason Observation Form
Twenty-eight teachers did not respond to this question. The teachers who did respond
reported a total of eighty-three children were seen as children with potental the

teacher would have otherwise missed without the use éfdlrdson Observation Form
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Profile of High Potential FornbData Percentage Summary

Angela H. Kern

Number of Total Number Number of Percentage of
Teachers of Harrison Students Harrison
Responses Forms Missed without| Students that
Harrison would have
Forms been Missed
without Form
2004-05 16 22 5 23%
2005-06 32 104 28 30%
2006-07 33 129 27 21%
2007-08 17 80 23 29%
Total 98 335 83 25%

The table above indicates the total numbédfafrison Formsfilled out by the

ninety-eight K — 3 teachers that turned in ttiriofile of High Potentiafrom 2004 —

2008.

At the conclusion of the 2004 — 2005 school year, sixteen teachers indicated

filling out twenty-twoHarrison Formson children. Of those twenty-two children who

were identified on &larrison Form five would have been missed if tHarrison Form

had not been used. In other words,agrison Formled the teacher to see possible

gifted traits in 23% more of the children.

At the conclusion of the 2005 — 2006 school year, thirty-two teachers indicated

filling out one hundred fourarrison Formson children. Of those one-hundred four

children who were identified onkarrison Form twenty-eight would have been missed.

In other words, thélarrison Formled the teacher to see possible gifted traits in 30%

more of the children.
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At the conclusion of the 2006 — 2007 school year, thirty-three teachers indicated
filling out one hundred twenty-nintdarrison Formson children. Of those one hundred
twenty-nine children who were identified otdarrison Form twenty-seven would have
been missed. In other words, tHarrison Formled the teacher to see possible gifted
traits in 21% more of the children.

At the conclusion of 2007 — 2008 school year, seventeen teachers indicated filling
out eightyHarrison Formson children. Of those eighty children who were identified on
aHarrison Form twenty-three would have been missed. In other wordsjdneson
Form led the teacher to see possible gifted traits in 21% more of the children.

Throughout the four year study, ninety-eight teachers indicated fillintheae
hundred thirty-fiveHarrison Formson children. Of those three hundred thirty-five
Harrison Forms the teachers indicated that they would have missed eighty-three of those
students if this form had not been in place. Conclusively{i#reason Formallowed the
classroom teachers to see eighty-three children or 25% more of therchuiltre
potential whom they would have otherwise missed iHh&ison Formhad not been in

place.
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SES Data on Children Possibly Missed withdatrison Form
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Low SES Not Low SES Total
SES Unknown Number
2004 - 05 Data Unknown due to Form Design 5
2005-06 7 8 13 28
2006-07 8 7 12 27
2007-08 5 11 7 23
83

The data collected from therofile of High PotentiaForm indicated that eighty-
three children that would have been possibly missed without the useHdirttigon
Form. Additional information gained from therofile of High Potential Fornshowed
the socio-economic status of these children. The data were not all intlasauese
several teachers did not designate the status of SES, and, because the fordudesig
the first year of the study did not provide a place to indicate SES status. Therdata f
2004 — 2005 did not provide any indication of the SES of the five children. Data for the
2005 — 2006 school year indicated that of the twenty-eight children identified, seneen we
from low SES backgrounds, eight were not from low SES backgrounds, and the SES
status of the thirteen were unknown. Data from the 2006 — 2007 school year indicated
that of the twenty-seven children identified, eight were from low SEEgbagnds, seven
were not from low SES backgrounds, and twelve’'s SES was unknown. Data from the

2007 — 2008 school year indicated that of the twenty-three children identified, fiee wer
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from low SES backgrounds, eleven were not from low SES backgrounds, and seven had
no recorded SES.

Throughout the four years of this study, approximately twenty children who were
recognized as having possible gifted traits were from low socio-ecomackgrounds.
Approximately twenty-six of the children were not from impoverished backgroands
approximately thirty-two children’s background information was unknown. Data
indicated that slightly more children not from low SES homes were ideh&iidaving
possible gifted traits. However, these data were not all inclusive due to fsign dad
to the lack of teacher response.

Table 22

ELL Data on Children Possibly Missed without tHarrison Form

ELL Not ELL ELL Status | Total
Unknown Number
2004 - 05 Data Unknown due to Form Design 5
2005-06 2 20 6 28
2006-07 8 10 9 27
2007-08 2 14 7 23
83

The data collected from the Children with High Profile indicated that eighgg-thr
children would have possible been missed without the use bfatesson Form
Additional information gleamed from tH&rofile of High Potential Formwas if the
children were English Language Learners. Data was not all inclusive bessaugsal
teachers did not designate the status of ELL, and because the form desigrheL2id@uat

— 2005 school year did not provide a place to indicate ELL status. The data for 2004 —

90



Dissertation - 2009 Angela H. Kern

2005 did not provide any indication of the ELL status of the five children. Data for the
2005 — 2006 school year indicated that of the twenty-eight children identified, two were
from ELL backgrounds, twenty were not from ELL backgrounds, and there were six
unknowns. Data from the 2006 — 2007 school year indicated that of the twenty-seven
children identified, eight were from ELL backgrounds, ten were not from ELL
backgrounds, and there were nine unknowns. Data from the 2007 — 2008 school year
indicated that of the twenty-three children identified, two were from ELL badkgis,
fourteen were not from low SES backgrounds, and there were seven unknowns.
Throughout the four years of this study, approximately twelve children thai ceded

at as having possible gifted traits were from ELL backgrounds, approxymatigt-four

of the children were not from ELL backgrounds, and approximately twenty-two
children’s ELL background information was unknown. It appeared thatdheson

Form allowed more insight into non-ELL students, although some were seen through a
different view. However, data was not all inclusive due to form design and to the lack of

teacher response.
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Table 23

Ethnicity Breakdown of Children Possible Missed withdatrison Form

Black Hispanic White Mixed Not Total
Identified

2004-05 1 1 0 0 3 5
2005-06 3 2 9 2 12 28
2006-07 2 8 7 0 10 27
2007-08 2 3 8 0 10 23
Total 7 14 24 2 35 83
Percentage 8% 17% 30% 2% 42%

The ethnicity data collected from tReofile of High Potential Form
disappointedly indicated that many of responses for ethnicity, 42%, webtaleitby the
teachers. Of the data filled in, 8% of the students that would have been missed without
theHarrison Formwere Black children, 17% were Hispanic children, 30% were White
children, and 2% of the children that would have been missed withodathison Form
were of mixed ethnicity.

The researcher found that of the data turned in, White children were the ethnicity
that was most indicated as having potential that would have been missed without the
Harrison Form Hispanic children were next, but with almost less than half. Black
children were next, but with almost less than half. Disappointedly, data wereitddt bl

from 42% of the teachers surveyed.
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Summary

The first research question sought to find out how many children were

recommended for gifted services due to the implementation of Project USTARIS.

The researcher found the information from ithgh Potential Profile Formsnteresting

because of the number of responses. During the 2004 — 2005 school year, only sixteen
teachers filled out the survey between the two treatment schools. During the 2005 — 2007
school years, about the same number of teachers filled out the data. Surprisingdy, dur

the 2007 — 2008 school year, three schools responded because the treatment school was
added, yet, the number of teachers’ responses declined. This showed that not &l teache
between the three schools turned in their survey data.

Another fact to note is that the Children with Potential Profile Form changed.
During the 2004 — 2005 school year, the form did not have a place to indicate English
Language Learner or Low Socio-economic Status. Also, there was a bhexvaty
bottom of the form asking teachers to identify the number of children they would have
potentially missed. From the 2006 school year on, the form had a place to indicate
Limited English Proficient and Low Socio-economic status. Also, thereawasx in
which an asterisk by a child’s name if he/she would have otherwise beero&edrlo
The researcher felt like the design of the new form allowed for bettemsspand more
information.

Of the ninety-eight teachers that turned in surveys, twenty-eight lek tha
guestion regarding the number of children they saw differently as a result of U
STARS~PLUS. The remaining seventy teachers reportedly saw d¢ngbeyehildren

differently as a result of Project U-STARS~PLUS. Out of the totallB8%ison Forms
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completed by ninety-eight teachers, eighty-three children werengttepotential that
otherwise might have been overlooked. This number means that 25%Hafrtlson
Formsfulfills their purpose of allowing teachers to look at children through a lens of
potential.
School Demographics
In order to obtain a whole picture of the school data, the researcher looked at the
school profiles located on the Ashe City Webpage. The ethic percentages during the

2008-2009 school year for all of Ashe City Schools included: 47.85% White, 14.58%

Black, 31.27% Hispanic, 4.02% Multi, 2.02% Asian, and 0.25% American Indian

students. Listings of the demographics from years past are includextfos&ool. The

data are recorded below.

Table 24

Mayflower Elementary School Profile

Mayflower Elementary School Profile

2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Black 9.7% 10.3% 10.5% 10.17% 7.4% 6.0%
Asian 1.8% 1.7% 2.3% 2.4% 1.7% 1.6%
White 39.7% 36.8% 34.0% 29.57% 30.0% 30.0%
Hispanic | 45.4% 47.6% 50.3% 54.53% 56.5% 60.0%
American | 0.4% .35% 0.17% 0.74% 2% 2%
Indian
Other 3.1% 3.3% 2.8% 2.59% 4.2% 2.0%
Total 549 574 603 541 503 546
Population
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The population of Mayflower Elementary School was majority Hispanic with the

Hispanic population growing each year. The White population was the second highest

ethnicity group with the White population decreasing slightly each year.

The AIG identified population reflected the demographics of Mayflower

elementary toward the end of this study within two ethnic groups. During the 2008-2009

school year, there were 60% Hispanic students at Mayflower and 59% of theddenti

gifted population was Hispanic. During the same year there were 30% Whitetstate

Mayflower and 35% of the identified population was White. This was the only year

during the study that the percentages were closely matched. The percémndagéfied

Black students decreased over the years of this study.

Table 25

Mayflower Elementary School Percentage of Exceptionalities

2003-04 2004-05 2005-06 2006-07 2007-08 2008-09
Exceptional | 12.93% 10.8% 10.95% 6.5% 7.9% 7.9%
Children
AIG 4.92% 4.18% 2.82% 5% 1.7% 3.3%
Limited 35.7% 28.4% 37.15% 38.3% 45.9% 47.1%
English
Proficient
Free/Reduced 68.31% 71.95% 78.22% 75.82% 79.2% >80.0%
Lunch

There was a decrease in the number of children identified in gifted education fr

2003 to 2009 at Mayflower Elementary. There was also an increase in thedLimite

English Proficient population and an increase in the free/reduced lunch population during

the years of the study. As the culturally/linguistically divers&oém and economically

challenged population at Mayflower increased, the AIG population decreased.
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Cliff Elementary School Profile

Cliff Elementary School Profile
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2003-04 2004-05 2005-06 2006-07 2007-08 2008-0
Black 26.5% 27.4% 21.5% 20.66% 23.27% 26.5%
Asian 1.8% 1.5% 0.8% 0.26% 1.3% 1.5%
White 51.9% 48.5% 51.2% 51.05% 47.31% 41.4%
Hispanic 14.7% 18.2% 19.9% 22.77% 22.25% 23.4%
American | 0% 0% 0% 0% 5% 5%
Indian
Other 5.0% 4.6% 5.7% 5.24% 5.37% 6.7%
Total 339 369 372 382 391 415
Population

9

Although the population of Cliff Elementary School was majority White, there

had been a decrease in the White population from 2007 to 2009. The Black population

was the second highest at Cliff Elementary. The Black population had decreased

between the years of 2003 to 2007, but from 2007 to 2009, the Black population had

steadily increased. The Hispanic population was the third most representedyeitipic

at Cliff Elementary, and it had increased over the years of this study.

The AIG identified population did not reflect the demographics of Cliff

Elementary. The percentage of White identified students remained gheat&9%6

during the years of this study, whereas the White population was less than 51%

throughout the years of the study. The percentage of Hispanic identified chilgeen r

only to 6% of identified children. The percentage of Black identified students sedrea

over the years of this study.
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Table 27

Cliff Elementary School Percentage of Exceptionalities

2003-04 2004-05 2005-06 2006-07 2007-08 2008-09

Exceptional | 8.85% 15.4% 11.29% 15.0% 10.49% 11.08Po
Children

AlG 8.26% 4.3% 4.3% 4.3% 6.39% 6.26%
Limited 12.68% 13.3% 16.4% 20.4% 25.0% 20.72%
English

Proficient

Free/Reduced 56.64% 57.2% 58.17% 58.9% 53.71% 61.25%
Lunch

There was a decrease in the number of academically and intellegittaltly
children identified at Cliff Elementary from the 2003 school year to the 20®bkgear.
However, the AIG population then remained steady for three years. During the 2007
school year, the amount of AIG children identified increased. Consisteraiygtiout
the years of this study, the number of Limited English Proficient studen¢esmgez. The
free/reduced lunch population steadily rose, from 2004 — 2006, dropped during the 2007
school year, and then rose to its highest level in 2008.

The culturally/linguistically diverse children at Cliff Elementamgreased. The
economically challenged population at Cliff Elementary increased. T drail
identified in gifted education dropped after the initial year of U-STARISS
implementation. Toward the end of the study, the gifted education population increased

again but not as high as the year prior to implementation of the program.
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Ross Elementary School Profile

Ross Elementary School Profile
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2003-04 2004-05 2005-06 2006-07 2007-0¢ 2008-@
Black 16.9% 17.5% 21.1% 20.29% 17.0% 17.7%
Asian 1.6% 2.2% 2.1% 2.09% 1.6% 9%
White 41.9% 40.1% 38.1% 38.28% 39.9% 37.9%
Hispanic 34.5% 34.3% 30.2% 33.89% 36.4% 37.0%
American | 0.0% 0.2% 0.2% 0.21% 40% 0.0%
Indian
Other 5.1% 5.8% 12.3% 5.23% 4.3% 6.0%
Total 449 483 483 478 433 433
Population

9

The population of Ross Elementary School was mainly White with the Hispanic

population in a close second. By the end of the study, the White and Hispanic

populations were almost the same. The Black population was the third mostngatese

ethnic group at Ross Elementary.

The AIG identified population did not reflect the demographics of Ross

Elementary. The percentage of White identified children remained grieate82%,

with the White population around 40% of the school. The percentage of Hispanic

identified children never reached 20% of the identified students although the

demographics of the Hispanic population remained greater than 30% of the population.

The percentage of Black identified children decreased over the years ofidyis s
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Table 29

Ross Elementary School Percentage of Exceptionalities

2003-04 2004-05 2005-06 2006-07 2007-08 2008-09

Exceptional | 14.0% 15.2% 13.87% 15.7% 14.0% 10.0%
Children

AlG 2.5% 3.5% 3.31% 3.6% 3.9% 1.0%
Limited 26.1% 25.8% 15.73% 29.2% 33.0% 33.3%
English

Proficient

Free/Reduced 66.4% 62.2% 68.30% 65.64% 69.0% 69.0%
Lunch

The percentage of academically and intellectually gifted children idshafi
Ross Elementary remained fairly consistent from 2003 until 2007 but dropped off during
the 2008 — 2009 school year. The percentage of free and reduced lunch students
remained greater than half of the student population throughout the years of the study.
The percentage of Limited English Proficient students fluctuated throudteoyéars of
the study.

The culturally/linguistically diverse children at Ross Elementargtdiated
throughout the study. The economically challenged population at Ross Elementary
remained greater than half of the school population. The children identifiedeid gif
education remained approximately the same throughout the years of U-SPABS
implementation.

Summary

The three schools studied in this dissertation were of diverse backgrounds. All

three elementary schools showed a decrease in the number of children dlengifeed

education from the beginning to the end of the study. All three elementary schools
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showed an increase in both the number of Limited English Learners and the number of
Free and Reduced Lunch students in their population from the beginning to the end of the

study.

Research Question 2 — Classroom Level

The second research question was as follows:

To what extent did Project U-STARS~PLUS teachers feel that the program
impacted their interaction with possible gifted students or students with academ
potential?

This question was answered through the transcription of focus group data
gathered and analyzed with ATLAS ti software. A total of twenty-theaehters
participated in focus group discussions that contributed to this data. The purpose of this
research was to look at the information as a whole, not at the schools independently. The
data are shared in this manner.

Different Classroom Strategies

The first question asked of focus group participants was to summarize what they
do differently in their classrooms as a result of Project U-STARS~PIAlIShree focus
group participants mentioned that they look at children differently. One testekex, “I
am definitely looking at children that are annoying in a different lightie©teachers
stressed that thdarrison Formallowed them to see in concretely certain behaviors that
might indicate giftedness. Another teacher commented, “I definitelyrhave data on
some children because | force myself to sit down and do observations.” Overateall t
focus groups confirmed that U-STARS~PLUS allowed them to look at their ahiluee

different light due to the use of tiHarrison Forms
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Other aspects mentioned were that there were more hands — on science lgnd fami

activities.
Recognition of Potential in Children

The second question asked the focus group participants to share how they
recognize students who might have potential. This particular question brought many
varied answers. Their responses included the following: ability to think, eagerness
participate, eagerness to read, levels of questioning, the number of questions asked,
leadership skills, problem solving skills, desire and passion for learning, cateling t
fancy humor, and ability to see others’ points of view. One teacher respondezt] tbus
look more directly at language arts. That was my focus more than of anytl@ngrais
(U-STARS~PLUS) has made me think more about math and science and othandreas
seeing them as a total kind of thing.” Overall, there were many responsegsto wa
teachers recognize potential in their students.

Recommendation for Gifted Services

The third question inquired as to how children were recommended for gifted
education services. This question seemed rather vague to focus group ptstotipao
the nature of the set-up of gifted education services in Ashe City Schools. The focus
group participants were K — 3 teachers. Gifted education services ygteat in fourth
grade in Ashe City Schools. As one teacher summed it up, “We statathson Forms
in Kindergarten, and then it goes from there.” Even though actual identification for
gifted services does not start until fourth grade, the documentation for needdcds

starts as early as Kindergarten in the shape dfilteson Observation Form
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Collaboration with Specialty Teachers

The fourth question asked the teachers to share about their collaboration with
specialty teachers. All three focus groups mentioned that collaboratiopléme with
specialty teachers during planning time or after school hours. The teachinsed
that the overflow of curriculum from the classroom to the specialty roomsamasthing
that they liked. One school discussed how the technology specialist and medigsspecia
pulled some of the higher reading level children for research based pr@&peeschool
discussed how the AIG Consultant pulled some of the children to work on higher reading
texts.

Harrison Forms

The next question asked about the use oHidugison Observation Formlt is
important to note that two schools agreed on the concepts, but one school shared a bitter
experience with the forms.

Two schools shared the following opinions. One teacher replied, “I leave it on
my desk so | see it everyday. It if it not right there, then | will forget itkdylic A
kindergarten teacher responded that they start the forms in kindergarten. Then a fir
grade teacher responded that they either start the forms becauseaithey fezeived
anything from the year before, they built on them. Much discussion took placdinggar
the notion that sometimes teachers received forms from previous years, atichesme
they did not. Then the discussion turned to the notion that sometimes they (the teachers)
were surprised when they did receive a form on a child. One teachey ‘4tated

received some and thought that | would have never thought about recommending this
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child. But then when you start checking some of the qualities off, you see thia he (
child) did have possibilities.”

TheHarrison Formallowed teachers to take a closer look to see if there was
something they had missed. One teacher summarized that she liked the forra ibecaus
allowed her to look at students that were not necessarily the straight A stibdetive
students who did have other gifts. Another teacher commented:

It makes you look at the children, and some of the things listed dtatinison

Form are some things we sometimes think are bad such as misbehaving in the

classroom. Sometimes that is an indication that we need to look closer to see why

that is happening. Are they not being challenged enough? Or are they not
understanding? We need to look at it. It helps us figure out what kind of
instruction we need to be doing.

Another teacher commented:

Sometimes I'm surprised that some of the students have éterfaon Form,

because | don’t see that potential in them. That has happened to me a couple of

times. Then there are other students who do not have one who | see potential in,
and they didn’t come with Harrison Form That might just come from maturity.
Then a third grade teacher commented:

It is interesting to see that teachers all along from Kindemgarteup, are seeing

the same things you see. | am seeing the exact same thing on this chikl, so i

indicative of what that child is going to be like.

The third school was in contrast. The third school commented that they were

handedHarrison Formswith children, names filled in for them and told to complete
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them. These were children whom the AIG Consultant thought should féareison
Form. A teacher said, “I had a student that had a good background. | felt a littlereress
to fill out aHarrison Form | was handed them and said to do this. | felt like the child
didn’t need it.” Another teacher then responded, “I was called at home to fill one out.”
Then another teacher responded, “I was told to fill these out. All in all, they have been a
negative experience because of things like that where my experiences érave be
overridden by a perspective of someone else’s.” Then a fourth teacher spokesp at thi
same school stating:
| had a similar experience. | was told a couple of children | had needed some
(Harrison Formg started on them. At the kindergarten level, it was a matter of
exposure. They had had more opportunities than other children. | didn’t think
they really stood out. | agree that it has almost been a forced thing instead of
looking at who the teacher really recognizes.
Science Instruction
The next question asked of focus group participants inquired about the methods of
science instruction in their classrooms. All three focus groups confirmed théikdtey
to integrate science with their literature groups when possible. Ad thoeis groups
mentioned that the district science kits were completed in their classroomaandPBp
and United Streaming seemed to be favorite technology resources to eseigate.
Two focus groups replied that science was very hands — on in their classrooms. One
teacher summarized their thoughts with the following: “Well excuse me, bhelite

we get through with reading and math there is so little time. | love scieutcthere is so
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little room to do it!” Another teacher replied that science was covered bas motdepth
as she would have liked due to lack of time.
Differentiation
The next question asked to the focus groups regarded the concept of
differentiation in the classroom. A consensus from all groups indicated thatgeadi
instruction was differentiated in Ashe City due to the Balanced Literanyefivork used
in the elementary schools. Mathematics instruction did not seem to have thewsame le
of differentiation. One teacher commented, “I think we probably need to look at
mathematics for that kind of differentiation.” Another teacher commehéadrt the
younger grades, centers were differentiated with different lesgahBerent levels.
Impact on Student Achievement
The next question asked the focus groups to describe the impact U-
STARS~PLUS had had on student achievement in their classroom. All three focus
groups confirmed that the one main thing U-STARS~PLUS had brought to their
classroom had been an excitement for science. One teacher summarized:
It has made them more excited about science. And when children are more
excited, then they are more eager to participate and to learn the conceps we a
trying to teach not only in science but also in math. It has encouraged us as
teachers to do more inquiry-based lessons. Instead of just teaching to them, they
have to figure it out themselves. It has also taught them a method. U-STARS has
helped give them a method of how to do inquiry-based activities.
Another teacher commented, “They talk about how their experiences might Haveddif

You hear good conversations that the children have with each other and the excitement
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they have.” The overall consensus seemed to be that more hands — on science and less
textbook science was going on in the schools.
Another common theme included getting families involved in their classrooms.
One teacher stated, “I have one child who has a very uninvolved mother, and she
never sends anything back to school. But the first day he got his last project, she
was on the phone with me immediately because she was wanting instructions
because they were completing it together that afternoon. | think it probably made
her feel good and him feel good because they were completing it together that
afternoon. | think it probably made her feel good and him feel good to have
something to bring them together at home.”
Another teacher commented, “It gives the parents a connection to the school with
their education and with what they are learning.”
Best Thing That U-STARS~PLUS Made Happen
The focus groups were asked to describe the best thing that U-STARS~PLUS had
made happen in their school. One school commented that a hands-on approach to science
was the most important thing.
One teacher elaborated, “Opening our eyes to how science should be taught.
Being someone who is recently out of school, my perspective on science is very
different than someone that has been teaching a very long time might be. Then
again, if they have been teaching long enough, then it is the same.”
A veteran teacher replied, “It always comes full circle.” Intemgby/, the same
teacher who made the first comment stayed behind after the focus group rexdiséata

she felt that not everyone in the building was teaching science by inquiy-inatieods.
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Another group focused on the concept of U-STARS~PLUS providing them with a
tool (Harrison Form) that had been missing for looking at possible gifted traits in K — 3
children.

A teacher responded, “Making us aware of the things that could possibly show us

someone that is gifted. Not just looking at grades anymore and what they are

doing in class but looking at ‘Oh, | didn’t know that behavior could spark an AIG

type child.” Making us aware of what to look for.”

The third focus group agreed with both prior focus groups saying that the hands —
on family science packets were a benefit and allowed them the abilityu® doche
whole child. This group added that tHarrison Formallowed them to see minority
children in a different way. One teacher commented, “I think it has helped us look at
some of the minorities because they usually do not get recognized. They fit of a lot
areas on thelarrison Form” Then another teacher responded, “I have been surprised at
some of our ESL children. They have been gifted over the English speakagchiil

Relationship between U-STARS~PLUS and Family Involvement

The focus groups were asked to describe the relationship between U-
STARS~PLUS and family involvement. All three focus groups echoed the same
response. The science take-home packets seemed to be the biggest connection between
U-STARS~PLUS and home. The science take-home packets were easintbatke
Spanish and English, had clear instructions, and came with all the materasd bee
complete them. One teacher said, “I think the family is always pleased wheinsther
something that they can participate in that relates to the school. Even thei¢lispa

parents seem really pleased to be able to do something at home with their child.”
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Another teacher commented, “I think the experiments are parent friendlyk  thi
they are very well written. Parents can use them. We provide the matkrisis.
not intimidating for the parents to use. | think a lot of times we give them
experiences when parents have to do a lot of the work, but not with these
experiences. They are very user friendly.”

Another teacher summarized that these experiments were good for the parent
who had not had good experiences with science in their own schooling because the
packets were friendly to use.

Change of Perceptions as a Result of U-STARS~PLUS

All three focus groups confirmed that their perceptions of gifted children had
changed since Project U-STARS~PLUS.

One teacher commented, “Well, you know, one that comes in all talkative and

little interruptive, | look at them a little different. | had a case a cooipyears

ago in which a child would not stop talking. He didn’t seem to understand

anything. He was ESL. It turns out that he was just thirsting for knowledge. H

would just absorb everything we did. At the end of the year, he had gone so far.

We recognized him a couple of months into the program. Because of U-STARS,

| really noticed this child which | would have overlooked. Instead of moving him

out to Siberia, | could move on. | found what interested him.”

Another teacher commented, “Sometimes you look at the behavior that you
thought was just unnecessary behavior, and you can see that actually it is part of the

child’s creativity.”
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Yet another teacher said, “I think you look at every child now as a child with a
possible giftedness of some kind. Maybe not necessarily academic, but {ookarg
at everything.”

Each school focus group shared examples in which U-STARS~PLUS allowed
them to see “troublesome behavior” in a new light.

Remains of Project U-STARS~PLUS

When the focus group teachers were asked what they would like to see remain
from Project U-STARS~PLUS since the study had concluded, two items stood otit. Firs
the take-home family packets seemed to be very popular and inexpensive endugh to fi
into the school budget. The second aspect that the teachers felt should remain was the
Harrison Forms

One teacher commented, “The folders, in my opinion are the best part of it
because that is the piece that was missing in K — 3.”

Both the take home science kits andi#arison Formsare what the teachers
seem to want to keep.

Changes in U-STARS~PLUS

The focus group teachers had the opportunity to share what they would like to
change regarding U-STARS ~PLUS. One focus group felt like overall (U-
STARS~PLUS) was a relatively easy process.

A teacher stated, “It is one of the least-time consuming things we dceeylf th
already have a folder started, then to maintain is really easyallit isn’t that hard to

do.”
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Two possible changes were better alignment to the curriculum, and an incentive
program to get families to return the take-home science activities. Qneteeanted the
Harrison Formto have boxes included for all of her checks!

Recommendations for Fourth Grader to Interview

The researcher asked each focus group to recommend fourth grade children who
had been at the school since kindergarten, who had participated in Project U-
STARS~PLUS, and who were currently identified in gifted education. @heetsation
at one school was worthy of noting.

A teacher commented, “Maggie Walls, Casey Harvey...but Casey was oaly her
for a short time. Havannah Ellis, she’s been here the whole time. Adam Brin&ley a
Jack Cranford. Will Kasey.” (The names of all children have been changeddct prot
privacy.)

Another teacher interrupted, “We are talking only about little white childrem he
There has to be some other child outside of the white race!” At that point tlugppaits
started thinking about children of different ethnic backgrounds.

Summary

Research question two sought to find out how teachers felt that Project U-
STARS~PLUS impacted their interactions with possible gifted studestsagnts with
academic potential. The teachers felt that Project U-STARS~Plad$mpacted their
interactions with possibly gifted students or students with academic potentahers
felt that theHarrison Formhad allowed them to view children in a different manner and
that instead of looking at children with a deficient model, they now looked sibf®s

negative traits as underlying potential. Teachers felt like Project U-STRRUS had
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taught them to look at multiple areas of giftedness instead of just math andjre@den
K- 3 teachers in the focus group also felt like they had input in identificatiafted g
children due to their initiation of thdarrison Forms The focus group participants also
felt that re-energizing science at their schools had helped all studém{soténtial.
Research Question 3 — School Level
The third research question asked was the following:
What impact did Project U-STARS~PLUS have on the school level?
This question was answered through the transcribed interview questions anfsorare
three principals at the three elementary sites and analyzed with &TiLsoftware.
Aspects U-STARS~PLUS Brought to School
When asked what U-STARS~PLUS had brought to their schools, the main theme
that all three principals noted was the use of hands-on inquiry-based sciehiteeeAl
principals felt that U-STARS~PLUS brought a focus on inquiry based scietice t
school and a connection between parents and science.
Principal 3 stated, “Project U-STARS~PLUS has provided very clear ancetbcus
lessons that focus on inquiry-based science. The extension of the program
providing opportunities for students to become more actively engaged in hands —
on science outside of school has been tremendous. Students are very proud of the
opportunity to share their excitement for science with their parents.”
Impact on Gifted Education Program
The principals were asked how the gifted education programs at their schools

were impacted by Project U-STARS~PLUS. Two of the three principald tiegee
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nurturing potential in children that had not been identified in gifted education was what
U-STARS brought to their gifted programs.
Description of Gifted Education Services

The principals were asked to describe gifted education services at tuml sc
site. Two of the three principals noted that the services were described imdbiil
AIG plan and that not only identified children received services, but nurtured stdaents
as well.

Principal 1 noted that the AIG consultant provided mainly a pull-out program to
identified students. The researcher, as an insider into this school systemhabtleid t
was not the case. Pull-out and push-in services were both provided to identified and
nurtured students.

Relationship between Gifted Education and U-STARS~PLUS

The principals were asked to describe the relationship between AIG and U-
STARS~PLUS. All three principals had differing viewpoints.

Principal 1 noted that initially AIG was the reason U-STARS~PLUS whated
but that was no longer true. In other words, U-STARS~PLUS was a teacheednitiat
endeavor rather than a focus of the AIG staff. Principal 2 noted that the AlGmrogra
and project U-STARS~PLUS was intertwined. She described how U-STARE-PL
nurtured skills in grades K — 3 and AIG nurtured skills in grades 4 — 5.

Principal 3 noted that both AIG and U-STARS~PLUS brought a challenged curriculum

to learners.
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Recognition of Potential

The principals were asked how teachers in their schools had recognizedapotenti
strengths in students. Regarding the recognition of potential in childrengall thr
principals felt that Project U-STARS~PLUS allowed teachers to rezegotential in an
easier manner. Two of the three principals mentioneH&neson Formas a tool used
to recognize potential. The other principal noted that many assessment t@ois we
place to recognize possible strengths in children.

Recommendation for Gifted Services

The three principals were asked how children were recommended for gifted
services in their schools. Two principals differed in their answers regardi
recommendation for gifted services. Principal 1 said the AIG Consultant or Galidanc
Counselor handled this issue. Principal 2 noted that teachers were much more apt to
recommend a child for gifted services due to the implementation of Project U-
STARS~PLUS.

Summary

Research question three sought to find out how Project U-STARS~PLUS
impacted the school level. The researcher reflected carefullydregdhe principal
comments. The following conclusion was made from the reflection. Principal hevas t
first to respond and did not want a face to face interview. Principal 1 provided the least
amount of information regarding the effects of U-STARS~PLUS. Principaklinaer
first year as principal at Cliff Elementary. Although Principal 1 &saddditional year of
experience with U-STARS~PLUS at Ross Elementary where she had seassistant

principal the prior year, the principal had not attended any summer institutasto le
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about Project U-STARS~PLUS. Principal 1 entered the schools when U-STARS~PL
was already up and running.

Principal 2 had been involved in U-STARS~PLUS from the onset at Mayflower
Elementary and had attended three summer institutes. Principal 2 sharezhtbstgr
insight on the effect of the project in the school. Principal 2 summarized that U-
STARS~PLUS nurtured the K — 3 population while AlIG nurtured the 4 — 5 population at
her school.

Principal 3 had been involved in Project U-STARS~PLUS only at a comparison
site during one year of the study. Principal 3 had not attended any of the summer
institutes or in-house training offered by the U-STARS~PLUS staff.

Together, all three principals confirmed that U-STARS~PLUS brought ito the
schools the ability to recognize potential that had perhaps previously been owérlooke
All three principals felt that U-STARS~PLUS brought science back asus fpoint in
grades K — 3. Two principals also confirmed that U-STARS~PLUS brought a focus to
nurturing potential in non-identified gifted education students.

Research Question 4 — Student Level

The fourth research question asked the following:

What impressions did Project U-STARS~PLUS have on students impacted by the
program?

This question was answered through the transcribed interviews of three fourth
graders, one from each of the three elementary schools and analyzed A8 ATL

software.

114



Dissertation - 2009 Angela H. Kern

The three fourth grade gifted education students were referred by theyfoaps
of teachers. All three students were enrolled at their home based schools since
kindergarten. The 2004-05 school year would have been the kindergarten year for these
students. Their kindergarten year was also the year that U-STARS~#FadJS
implemented in Ashe City Schools.

Gifted Education

Several similar themes merged from the student data. All three studenttethdica
that they did the same kind of activities in gifted education, mathematicsaahdge
The researcher noted that this was not a surprise since Ashe City idshtidiests for
gifted education services in math and readind'imdd %' grades.

Difference between AIG and Younger Grades

All three students indicated that the main difference between gifted eduaat
what they did in the younger grades was more advanced work. Student 3 summed it up
by stating, “It is different because it is more advanced. It is hartezally gets you to
think.” When the researcher asked them to recall some learning expefrentése
younger grades all three students responded with a favorite memory. Nobtoeet
indicated an inquiry science activity or U-STARS~PLUS take home projedeaths
they remember specific classroom climate issues such as ice creaittays Br playing
in centers.

Take Home Family Science

The researcher asked the students to share their memories about the U-STARS

take home family science packets. All three students were prompted by shoeving t

the Family Take Home book. The researcher allowed the students to look through the

115



Dissertation - 2009 Angela H. Kern

book to refresh their memory since it had been approximately a full yeartsacleft
the younger grade level where the projects were completed. The respohges to t
guestion varied.

Student 1 recalled completing experiences at school and especially reedmbe
the worm and ant experiment. Student 2 recalled that her dad wanted to throw it (the
experiment) away because he thought it was not important but she told him tlait wa
science project. Mostly, Student 2 recalled the cracker experimefgirage. Student
3 vividly recalled one experiment.

Student 3 stated, “| remember the one time | took the project to Florida. You had

to put a potato, an orange, and | don’t remember the last one. You had to putitin

water, lemon juice, and something else. But it was very fun. | learned that
sometimes things aren’t preserved with water and they are more pceggive

other things.”

Student 3 said that her family really didn’t mind her taking the experimethiealVay to
Florida on a family trip!

All three students had varied responses and had to be prompted to recall
information regarding the projects.

Favorite U-STARS Experiment

Upon asking the student to recall their favorite U-STARS experiment, tivo fe
that their favorite experiment was Kerplunk — a sink and float activity. Querst
indicated “Worms, Worms, Worms!” was his favorite experiment because he djétnot
the opportunity to play with worms all that much. The researcher noted that both of these

experiments involved hands — on manipulation to learn science.
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How Learn Science

When the researcher asked how the children learned science and theinegperie
with science, the answers varied. Student 1 indicated that he participated imorany
experiences in fourth grade than in the younger grades. He indicated thatdreere
many hands — on science experiments in the fourth grade and more looking at pictures i
the younger grades.

Student 2, on the other hand, seemed more excited about science in the younger
grades. Specifically she remembered making a mess with jello andwhater
completing an experiment with properties that sink and float. She replied, “Htey ne
upper grades.” Neater meaning, not cool, but rather cleaner.

Student 3 indicated that she learned more in fourth grade science becailigde she
more at school experiences.

All three students shared insight on their beliefs of science. Two feltvirey
learning and doing more science fhgrade than the younger grades. One felt that the
younger grades were really much more fun in science!

Time in AIG Class

When asked about spending time in AIG class, all three students confirmed that

they would rather spend more time in AIG class with their fellow idedtgiéted peers.
All three reasoned that more time would allow them to learn more and grow. The
researcher noted that in Ashe City, there is one AIG consultant per every tvemtley
schools. The consultant’'s main role was to facilitate differentiation in therbome
classrooms. Therefore, there minimum time was allocated for small grawzims.

Students indicated that they wished to have more of the small group instruction.
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Others That Should Be in AIG

The three children were asked to name other children that they thought should be
in AlG that were not currently in AlG. Student 1 felt that a Hispanic girl shouid the
program. He felt that the Hispanic girl was not in because only the top dnframes
each class got in AlG and this child wdsdh the list.

Student 2 thought four other children should be in AlG. Of the four children, two
were Hispanic, one Black, and one White. She felt that one Hispanic boy was not in AIG
because he just started school last year. Before that the boy was io.Malbgo, a
Hispanic girl should be in because she helps her classmates out with work. Student 2 fel
that the Hispanic girl was not in AIG because she was a little quite arsdstefimes.

Student 2 felt that the Black girl was not in AIG because she liked to magda lot.
Student 2 felt that the White boy was not in AIG because the white boy foigatsial
work.

Student 3 indicated that she felt that an African American girl should helett!
in AIG because this person was one of her friends and she wanted to be in gifted
education. However, Student 3 indicated that this child had very good grades aside from
being her best friend.

The three interviewed students recommended six children — three Hispaaics, t
African Americans, and one White - for gifted education for varyingoresas

A concluding thought of Student 2 was, “In U-STARS, it is like a little kids AIG.”

Summary
The researcher found the interview with the three children fascinatinghréd t

brought different perspectives to the table. All three were noted by thegrdbmy
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teachers as having potential and h&tharison Form All three were identified in gifted
education and had insights as to who else should be included in gifted education. All
three were prompted by showing them U-STARS~PLUS experiences in order to
remember what took place. Two children felt like more science took place in the uppe
grades than in the lower grades. One child felt science was much more furoinehe |
grades!

Research Question 5 — Central Office Level

The fifth research question asked the following:

What changed in the gifted education program of Ashe City Schools upon the
implementation of Project U-STARS~PLUS?

The question was answered through the transcribed data of the director of
exceptional child services in Ashe City Schools who is in charge of AlIG in hloelsc
district. The transcribed data was entered into ATLAS ti software.

Description of U-STARS~PLUS in Ashe City

The AIG director clearly explained the U-STARS~PLUS project in Ashe C
Schools. Ashe City agreed to participate in the project in the summer of 2004 due to the
search to find a way to address the needs of the high and rising LEP population. She
explained that U-STARS~PLUS was then adopted as part of the nurturing component i
the 2007-2010 state mandated gifted education plan. The exceptional child services
director stated, “We are a district that serves a high LEP population andniezi@
make sure that were addressing and meeting the needs of all children. Owif tbeus
project was to train teachers to look at diversity differently.” She went orptaiexhat

the staff development offered at the summer institutes was some of the &t off
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diversity and differentiation. She further continued that U-STARS~PLUS had giv
teachers an integration tool with science and literature, another piece shaissang
prior to implementation.
Impact of Project U-STARS~PLUS to the District

The director was asked if U-STARS~PLUS impacted the gifted education
program in Ashe City Schools. The director stated, “I think before we were very middle
class like. | think we have definitely increased our under-served Africagridan,
Hispanics, and boys.” She felt that U-STARS allowed Ashe City to focus onechildr
that it had not focused on before.

Description of Elementary Gifted Services in Ashe City

The director of exceptional child services summarized gifted education on the
elementary level in Ashe City Schools. She explained that there werekbmaentary
gifted education consultants between five elementary schools. The consuti@int’s
responsibility was to touch the head of teachers that teach the gifteewclaith and
every day with a main focus on differentiation techniques in reading and matteemat
instruction. She further explained the importance of collaboration with the regular
education teacher and the gifted education consultant. She explained that duedo limite
resources, there was only one consultant per two elementary schools. Tloe direct
emphasized that the consultants collaborated with the regular educationgeacher
continually to enrich and expand the curriculum for the higher learners.

U-STARS~PLUS and the Shaping of AlG Services
When the researcher asked the director of exceptional child services about how U-

STARS~PLUS has shaped the face of gifted education in Ashe City. Thedgtted,
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“I think U-STARS~PLUS has primarily shaped us with looking at things diftere We
are not there yet. We have a lot of ways to go.”
The director also implied that U-STARS~PLUS was a vehicle that needed t
remain in Ashe City Schools due to its integration of science and the newly fiftst
grade science curriculum. The director also implied that Title 1 manpatedt
activities. She stated, “U-STARS~PLUS, rich in its take home familkgtactotally fits
the Title 1 mandates.”
Summary
The interview with the director of exceptional child services followed the
guidelines of Ashe City Schools gifted education program. The director summed up he
comments by stating:
| hope we are looking at children differently, especially the under-served
population. | don’t know if | can say that U-STARS~PLUS will be the reason.
The demographics of the district have changed. It just so happened that it
changed at the same times as we were embarking on U-STARS~PLUS. U-
STARS~PLUS was the vehicle that helped us, along with our ESL/LEP director,
to help look at these children differently.
The director summarized looking at children differently, science integratal family
involvement as three main ideas that have helped mold the visions of gifted education in

Ashe City Schools.
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Research Question 6 — District Level

The sixth research question asked the following:

To what extend did policy, the academically and intellectually acadsniten
plan, for Ashe city reflect a change in the nurture, recognition, and respotsietenc
from culturally/linguistically diverse and socioeconomically disadaget households?

This question was answered through a side by side document review of the
Academically Gifted Written Plan for Ashe City Schools. The state ahN@arolina
mandates that each local school board submit in writing a plan for Acadenaicdlly
Intellectually gifted services every three years for review. thoeplans reviewed for
the purpose of this study were the 2004 — 2007 Third Generation Gifted Education Plan
and the 2007 — 2010 Fourth Generation Gifted Education Plan. It is important to note
that U-STARS~PLUS was first implemented in Ashe City in 2003, during themgvot
the first plan. Many similarities and differences existed between thplams. The
researcher mainly noted the information that dealt with the research stuithys

ELL Learners

The demographics of the two plans showed an increase in the percentage of
Hispanic students in Ashe City Schools from 2004 to 2007. The plans also delineated
different terminology to the Hispanic population. The 2004 plans called non-English
speakers ESL students, English as a Second Language students. The 2007 plan called
non-English speakers ELL students, English Language Learners.

Minority Students in Gifted Education
The benchmarks for both plans indicated a direct effort to identify minority

students identified in gifted education. In 2004, one benchmark included an increase in
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the percentage of minority students identified in the AIG program from 2.14% tiy5%
the end of the three year cycle. The 2007 plan indicated that this goal was met and
exceeded to 17% of minority students identified in the AIG program in all of Ashe Ci
Schools.
Multiple Criteria for Gifted Education Services

The goals for 2004 and 2007 were similar. Both included a direct effort to utilize
multiple criteria to appropriately identify students for services. The 2007 yatdner
elaborated regarding the use of instruments sensitive to under-repigsgmiéations
such as LEPs, low income, minority, and twice exceptional. The 2007 plan further
elaborated on multiple tests allowed for use for identification purposes.indswments
included the Naglieri Non-Verbal Ability Test and the Universal NombgkIntelligence
Test, both designed for non-traditional English speakers.

Nurture of Gifted Potential

An additional goal included in 2007 that was absent in 2004 was the nurture
aspect of gifted education. Specifically the system was to intentionatlyr@yotential
found in under-represented populations. In order to accomplish this, all elementary
school personnel were to be trained in U-STARS~PLUS and U-STARS~PLUS® has t
implemented in all five elementary schools.

An additional component of nurture was included in the Student Search
Nomination in 2007 AIG plan. This component included children entering a screening
pool when a test score was 85% or higher on a nationally normed test. The children that

were in the nurturing pool and that did not make the criteria for gifted educatien we
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then placed on a nurturing list and reviewed bi-annually with their classr@aimeteto
make sure their needs were being met.
Needs Search

Both the 2004 and 2007 plans includedeeds Search FormTrheNeeds Search
Form was a document given to third, fourth, and fifth grade classroom teachers in which
teachers were encouraged to place their minority students in one of the four groups as
seen below. The table shown below was used for Hispanic students. A form dksb exis
in the same format for African American students, Multi-racial studembgrigan
Indians, and Asian students. Three forms existed in all that offered teeolasteacher

the opportunity to look closer at typically under-represented children in giftedteduca
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AIG Needs Search Form
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AIG Needs

Search Form

Teacher Grade

School

Directions: Please place all of the Hispanic/Black/Multi-ragiaérican Indian/Asian
students that you have in your class in one of the following four groups.

Group |

These children definitely show real
strengths. | recommend them for
assessment for gifted program participat
with no reservation.

Group Il

While | don’t feel quite as strongly about
these children, they do exhibit many
aexceptional abilities. It is probably better
to err on the side of inclusion and asses
them.

Group 11l

| have seen some indications of high
potential in these children, but I'm just ng
sure if gifted placement would be in their
best interest at this time. More time is

needed to make additional observations.

Group IV

These children occasionally show some
treal “spark” of potential, but overall, they
probably are not good candidates for
further assessment.

Multicultural Enrichment Opportunity

Both plans listed a variety of enric
education consultants. The 2004 plan in

Grade Family Science Packs. The 2007

hment opportunities provided by the gifted
dicated Immigrant/International Day%'and 2

plan indicated K — 3 Grade Family Science

Packs. There was no mention of an Immigrant/International Day in the latter pla
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Needs Determination Team

Both the 2004 and 2007 plans included a Needs Determination Team. The
Needs Determination Team at each school consisted of the child’s curssnbcia
teacher, principal or designee, guidance counselor, AIG consultant, and reguddioaduc
teachers in"3, 4", and ' grades. The NDT team job included the evaluation of
information on the child to determine if they qualify for gifted educationices. The
2004 plan indicated that at least three members must be present in order fsioa ttec
be made regarding a child and their gifted education services. The 2007 plaredhdica
that at least four members must be present in order for a decision to be madiagegar
child and their gifted education services. In addition, the 2007 plan added the component
of a D-NDT, District Needs Determination Team. The DNDT consisted afitbetor of
exceptional children, AIG consultants from each school, LEP director, lead mecliete
lead reading teacher, and principal. In order for the DNDT to approve a school wide
recommendation about a child, at least four members must be present.

Identification for Gifted Services

Included in both plans was a flow chart that showed the process for identification
in Ashe City Schools. This flow chart was similar in the 2004 — 2007 plan except for the
inclusion of a District Needs Determination Team and the inclusion of LEP sfudent
the screening process who have advanced three proficiency levels in one sahool y
According to the 2007 plan, the District Needs Determination team reviewed all
recommendations made on the school level regarding placement services. fitie Dist
Needs Determination team includes the Exceptional Child Services Disect@il AIG

consultants.  Also, according to the 2007 plan, if an LEP child has made significant
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gains of at least three proficiency levels in one school year then tdesbbilld be

looked at for possible gifted services.

The actual criteria for admittance for gifted education servicasgeubfrom 2004

to 2007. The table below indicates the sim

Table 31

ilarities and differences.

2004 and 2007 Criteria for Elementary Gifted Identification

2004 Criteria for Elementary Gifted
Services

2007 Criteria for Elementary Gifted
Services

90% on Aptitude Test
Composite or Partial Composite

90% on Aptitude Test
Composite or Partial Composite

90% on Achievement Test
Reading and / or Math

90% on Achievement Test
Reading and / or Math

90% Grades = Teacher Recommendati
Reading and / or Math

90% Grades = Teacher Recommendati
Reading and / or Math

Level 4 EOG X
Reading and / or Math
X Gifted Rating Scale
Score of 60 on 4 of 6 subtests
X Portfolio

For both plans a minimum requirement for gifted education services was a 90%

on an Aptitude Test or a 90% on an Achievement Test. Ashe City gaVbaiti3’

graders the CoGAT — Cognitive Test of Abi

lities, and aptitude test. AshalSdaygave

all 3% and %' graders the IOWA Test of Achievement.

A huge difference in the plans was the pathways to gifted education. In 2004 in

order for a child to receive gifted education services, a child had to meebthinegfour
criteria listed. The four possible paths included: 90% on an aptitude test, 90% on math
and / or reading achievement test, 90% grades in math and / or reading, and Level 4 on
End of Grade test in math and / or reading. However, in 2007, a child could receive

gifted services through three distinct pathways as described below.
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Table 32

2004 Pathway for Identification of Gifted Services

2004 Pathway for Identification of Gifted Services

Must have three of the five listed below.

90% Aptitude Test

90% Achievement Test

90% Grades / Teacher Recommendation

Level 4 End of Grade Math Score

Level 4 End of Grade Reading Score

However, in 2007, a child could receive gifted services through three distinct
pathways as described below. Pathway one indicated that a child would redetve gif
education services if there was a score of greater than or equal to 98% onligarntel
Test. Pathway two indicated that a child would receive gifted educationeseiivibere
was both a 90% on an aptitude test and a 90% on a math and / or reading achievement
test. Pathway three indicated that a child would receive gifted educatioresafthe
child achieved three of five of the following criteria. The child must have eitb@¥a
aptitude or a 90% achievement in math and / or reading. Next a child needed to have
90% grades in reading and / or math, and / or a Gifted Rating Scale with fouriaf the s

criteria at 60% or greater, and / or a portfolio of work samples in math and dmg.ea
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Table 33

2007 Pathways for Identification of Gifted Services

2007 Pathways for Identification of Gifted Services

Pathway 1 98% or Higher on Intelligence Test

Pathway 2 90% Aptitude Test 90% Achievement Test
Pathway 3 90% 90% 90% Gifted Portfolio
(Must have | Aptitude | Achievement| Grades/Teacher| Rating

3 of 5and Test Test Recommendation Scale

one must be
standardizec

test)

The main difference between the two identification pathways was there wies grea
opportunity to receive services in the 2007 plan which widens gifted education to reach a
broader range of students.
Summary

Research question six sought to find a change in the nurture, recognition, and
response to children from culturally diverse and economically disadvantaged hdasehol
in the written AIG plan for Ashe City. A side by side document review of the 2004 —
2007 3 Generation Gifted Plan and the 2007 — 201 @G4neration Gifted Plan indicated
many similarities and differences related to this research studi. piots indicated an
increase of ELL learners in the district. Due to the increase of the ELL poputla K
generation plan included permission to use additional culturally sensitisd¢dest
identification purposes. Thd'4eneration plan also indicated that the nurture component
of observation of children that had 85% or greater on standardized tests” The 4

generation plan also added a Needs Determination District Review in @@kiuiress the
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needs of culturally/linguistically diverse and economically disadvadtelggdren. The
4" generation plan also revised their pathways to gifted education. Theseysathwa
allowed for greater access to potential services through the use of a possible part
Gifted Rating Scale, and the elimination of the use of the End of Grade test®, yet t
gateway still at 90% on an achievement or aptitude test.
Research Material Further Analyzed

Themes emerged from the data through the process of coding. Several themes
emerged that relate to the overall research questions but do not necessesythem.
They are included because they provide insight to the overall nature of the study, Ashe’s
journey to recognize potential in all students.

When information from the three focus groups, three principal written interviews,
exceptional child services director interview, and three fourth grade studamtants
were compiled together and analyzed using ATLAS ti. software seveikdrgies
emerged. Other data emerged with not as heavy of an emphasis but is noteworthy to
include.

Science

Upon the coding of data, the most frequently noted concept regarding U-
STARS~PLUS was science. Focus groups with teachers differedyfioamp to group.
The focus group from Mayflower Elementary revealed the notion that adttr and
reading instruction, there was little time for science. Mayflowerialdicated that they
tried to fit science in whenever they could by integrating it into other subgsas.ar
Popular topics for science instruction were Brain Pop and United Streaming, Wideos t

taught science concepts. Mayflower commented that they completecetigred
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experiments from the kits (district adopted science kits), which le# fittie to really

expand on concepts. Mayflower also commented that the take home packets gave

children something in which to excel. At this same school, the administrator gdit tha

STARS~PLUS brought the hands — on science to their school and indicated tha& scienc

education had changed in the past few years to a more inquiry-based approatheA te

at Ross Elementary complemented her comment by saying:
U-STARS has opened our eyes to how science should be taught. Being someone
who is recently out of school my perspective on science is different than someone
that has been teaching a very long time might be. Then again if they have been
teaching long enough then it is the same.

Both Mayflower and Ross indicated that U-STARS~PLUS brought an awareress of

to teach science to their teachers. Ross Elementary teachers ththieatbere was

inquiry-based science going on all over their school. The administrator sthios| said

that U-STARS~PLUS had brought focused activities in science.
Cliff Elementary indicated that there was much more integration witltites

and science. Yet the administrator at this school felt that science wdyg taaght in

isolation due to the ineffectiveness of test results when Balanced Liteagoyombined

with science. At this same school the teacher consensus was that s@snaaght

more intentionally since the onset of U-STARS~PLUS. One teacher conamente
It has made them (the students) more excited about science. And when children
are more excited then they are more eager to participate and to learn thesconcept
we are trying to teach not only in science but also in math. Because it has

encouraged us, as teachers, to do more inquiry-based lessons. Instead of just
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teaching to them, they have to figure it out themselves. It has also taugtd the
method. U-STARS has helped give them a method of how to do inquiry-based
activities.
The district exceptional child services director felt that U-STARSPL
coincided with Title 1 mandates of parent activities. The science faakidyttome packs
served this purpose. The director also indicated that science was moreadtegiat
literature since the use of U-STARS~PLUS.

The children interviewed show differences in their views of science. Twloechil
suggested that more science happened in the fourth grade than in the previoushgrades (
K — 3 U-STARS~PLUS grades) while one suggested that science was mterth nea
(meaning not as hands — on dirty) in fourth grade. Teachers, administratotss and t
director of exceptional child services felt that more science was hapsnoegthe
implementation of U-STARS~PLUS.

Observation Forms

Teachers at two elementary schools noted that#mason Formswere one
aspect of U-STARS~PLUS that they hoped continued in Ashe City School because they
provided a tool for looking at children through the lens of potential. One school,
however, noted that they needed to change their mindset regardiigrtismn Form
since it was district policy to utilize théarrison Form This particular school was forced
to completeHarrison Formson students that the teacher did not necessarily feel needed
the forms. This school indicated that there were benefits ¢aheson Formwhen

used as intended for teachers to decide, not as a forced issue.
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All teachers at all three school saw a positive use tel#lnason Formsregarding
teacher observation. One teacher stated:
| think one of the advantages too is, just because | don’t recognize something,
when they go to first grade, Leslie might. Leslie might say, | réfailhk this
child has this quality. They might recognize something | did not recognize.
Another teacher commented:
Sometimes I'm surprised that some of the students have one because | don’t see
that potential in them. That has happened to me a couple of times. Then there are
other students who do not have one who | see potential in and they didn’t come
with aHarrison Form And that might just come from maturity.
A third teacher added:
It helps us with children that we have an idea about that might be gifted. It helps
us see it in black and white. We have proof in writing and are able to check off
what we have been seeing ifl grade.
Finally, a teacher added:
It is nice to have another form of documentation. It is nice to have another lens to
look through especially when they get to fourth grade for a child who may not
have done well on tests.
The focus groups felt that tli#arrison Formswere a useful tool for recognition of gifted
potential.
Look at Children Differently
One major goal of U-STARS~PLUS was to teach teachers to look at children

through an “at-potential” lens rather than a deficit lens. The exceptional ehiides
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director and the teachers mentioned the notion of looking at children differently. One

teacher at Mayflower noted:
Especially our ESL students. Their questions may be different. But they have
their own questions going on. They might not quite have the sound advanced in
vocabulary as another student. When | take the time to look at that folder and
look at them, they have some thinking going on. They have a lot more going on
than they are able to get out.

Another teacher at Cliff Elementary commented, “I think it has helped us look atafom

the minorities because they usually do not get recognized. They fit in alet arfdas

on theHarrison Forms” A teacher replied,
| think it makes us look at other things a little closer, not just the reading. There
are other areas that children have special interests and abilities in. Not just
language arts. We have to look at the total child in everything.

Another teacher from Cliff Elementary stated:
| think you look at every child now as a child of possible giftedness of some kind.
Maybe not necessarily academic, but you are looking at art, computer, you're
looking at everything.

A teacher from Ross Street Elementary said:
| like to watch for the kids to come in and you think they might be delayed
because they don’t have the prior experience they don’t know how to hold a
pencil, don’t know how to color at all. Then as the year progresses seeing how

beyond the other children that some of them are.
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Teachers at all three elementary schools commented on the ability tiB8RESPLUS
brought for teachers to observe children through an “at-potential” lens.

From the district perspective, the Exceptional Child Services directoranedti
several times that a goal of U-STARS~PLUS for the district wasitotgachers to look
at children differently. The Exceptional Child Services Director said:

It helped them look at all children differently. I'll be honest, | am allths but

it looks at all children with disabilities to children with giftedness and offe

potential. Project U-STARS gave us a way to look at the children, to look at the

whole group, and then we encouraged teachers to go back and to look at
individual students.
She commented, “I think U-STARS has primarily shaped us with looking at things
differently. We’'re not there yet, we have a lot of ways to go.”

While the concept of looking at children differently was consistently noted
throughout the focus groups and the interview with the exceptional child services
director, it is noted that the principals or students did not indicate this concept.

Parent Involvement

The discussion that revolved regarding family involvement was similar in all
three focus groups. The teachers seemed to want to keep the family take hooge scie
kits since it seemed to be a worthwhile activity. One teacher at MayflEiesrentary
commented:

| think the family is always pleased when there is something that they can

participate in that relates to the school. Even the Hispanic parents seem real

pleased to be able to do something.
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A Cliff Elementary teacher commented:

| think the experiments are parent friendly. | think they are very wellenrit

Parents can use them. We provide the materials. It is not intimidating for the

parents to use. | think a lot of times we give them experiences when parents ha

to do a lot of the work, but not with these experiments. They are really user

friendly.
A teacher from Ross Elementary commented, “I think the take home projects and maki
that connection more real between home and school, and integrating more steence i
their homework that we didn’t do in the past.”

Nurture Abilities

The concept of nurturing abilities was a reoccurring theme in the resdesbb.
City adopted U-STARS~PLUS as a nurturing component intrgederation AIG Plan.
With this adoption came the notion teachers would “watch” their children for pessibl
gifted traits in the early K — 3 years and nurture their strengthssoliradicated that
children that were not high enough to place into the gifted program would be nurtured to
hopefully allow for later admittance. A teacher at Cliff Elementampmented, “We see
the potential so we want to give them that extra little push, that extra somédhpugh
them toward bigger goals, toward giftedness.”

Summary

Further analysis of the research material indicated that certaiesheoccurred
from each data set explored in this study. Of particular interest werertbepts of
science, observation forms, looking at children differently, parental involvement, and

nurturing of abilities. Science was a reoccurring theme throughout the stidse Was
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an overall feeling that science was somewhat revitalized during therime of the

study. This revitalization was not necessarily all due to the implementatidén of
STARS~PLUS, although having U-STARS~PLUS allowed for a greater focus on
inquiry-based science. There was also a focus on looking at children differently
particularly though the use of tiHarrison Observation FormsThe utilization of this

tool allowed teachers to look at children through an “at potential” lens rather than a
deficit lens. U-STARS~PLUS seemed to be inviting to parents. The parental
involvement component of the program was a common theme that emerged. Last, Ashe
City appeared to have a renewed sense of nurturing the potential that exated i
children, not just the math and reading strengths. There seemed to be an awlameness
the untapped potential in children was exposed due to the various aspects of U-

STARS~PLUS.
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CHAPTER V
DISCUSSION
This study analyzed Ashe City Schools’ journey to recognize, nurture, and
respond to the potential in all children via Project U-STARS~PLUS in order tofidenti
and serve culturally/linguistically diverse and economically disadggat students in
gifted education. The methods employed for this research included the following
analysis of existing data, focus groups with teachers, interviews witmethators and a
director, interviews with three fourth grade children, and document reviews of two AIG
plans. The data obtained were analyzed to determine the overall effect of Broje
STARS~PLUS in Ashe City Schools. Qualitative methods were employed tossizam
the effect of Project U-STARS~PLUS in Ashe City Schools.
First Research Question
The first research question sought to find how many children were recommended
for gifted services due to the implementation of Project U-STARS~PLUS.
Approximately eighty-three children were recommended for gifted edacsgrvices
that would have otherwise been overlooked over the course of the four year research. Of
those eighty-three children, approximately twenty were from an impoeerish
background, twenty-six were not from impoverished homes, and thirty-two’s statis we
unknown due to lack of teacher response and form design. Of the eighty-three children,

approximately twelve were English Language Learners and forty-ferg mot English
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Language Learners. The remaining twenty-two children’s ELL staisamknown due
to lack of teacher response and form design.

Of the known ethnicity of the children, 8% were Black, 17% were Hispanic, 30%
were White, and 2% were of Mixed ethnicity. The ethnicity was unknown for 42% of the
children due to the teachers not filling in the information or due to form design. White
children were the ethnic majority of the students that would have been missed vii¢ghout t
Harrison Form The data did not indicate that culturally/linguistically diverse students
were necessarily looked at differently. Still, eighty-three childmeandless of their
socio-economic status or their cultural diverseness were looked at dlfferedt
recommended for gifted services by their classroom teachers.

Throughout the years of the study, as the culturally/linguistically diaarde
economically challenged population of Mayflower Elementary increased,ithe A
population decreased. Cliff Elementary also saw an increase in the
culturally/linguistically diverse and economically challenged pomrancrease during
the years of the study. The identified gifted population decreased from takeyiedr of
implementation, then toward the end of the study the population of identified children at
Cliff Elementary increased but not as high as the year prior to implenoenddtiu-
STARS~PLUS. The population of culturally/linguistic diverse students at Ross
Elementary fluctuated, while the economically disadvantaged population remained
greater than half. The gifted population at Ross Elementary remained apgiedyithe
same throughout the study, dropping off during the year of this research. |Qkierel
was a decrease of children identified in gifted education during the 2004 — 2008 school

years, the years of implementation of U-STARS~PLUS.
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Eighty-three children could have been overlooked, so in that regard, U-
STARS~PLUS served its purpose of recognition of potential in students. Eighgy-thre
children over the course of four years were looked at differently in the eyesrof t
teacher.

Similar research, such as Project STEP-UP, Systematic Traarigglfication
Programs for Under-served Pupils, showed similar results. Teachers throjegit P
STEP-UP were trained to use alternative tools for admittance into giftedtson
programs. Many more students were identified and looked at for services dueing trai
teachers to look at children differently (Cline & Schwartz, 1999). Project U-
STARS~PLUS in Ashe City Schools showed that eighty-three more childreroskssl
at for possible gifted services when teachers looked at them through an atplaesti
rather than a deficit lens.

The researcher felt that the overall data collected were data théteoul
celebrated in Ashe City. Regardless of economic status or regardléssiof e
background, children are children and eighty-three children were looked at different
through the eyes of their teacher.

The researcher then learned that even though eighty-three children wededboke
differently, there was still a hurdle to overcome in order to be identified tedgif
education services. That hurdle included the 90% score that a child needed to make on
an aptitude or an achievement test to be considered for further gifted serditesigi

potential was seen, there was still a gateway to surpass for idemtificati
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Second Research Question

The second question sought to understand the extent to which Project U-
STARS~PLUS impacted teachers’ interactions with possible gifted studestudents
with academic potential. The findings in this study indicated favorable resutteef
interactions among teachers with students due to the implementation of U-
STARS~PLUS.

Through the analysis of the focus group data, the researcher found that teachers
looked at children differently as a result of Project U-STARS~PLUS. Huhees felt
that Project U-STARS~PLUS impacted their interactions with possifiezigitudents or
students with academic potential by allowing them to see gifted potentiaifiedce
potential was seen through the use oftlaerison Form,which allowed the teachers to
look at children in a different manner. Teachers felt that instead of lookingarechil
through a deficient model, they looked at possible negative traits as underlying potentia
Teachers felt like Project U-STARS~PLUS taught them to look at muéneles of
giftedness instead of just the areas of math and reading. The K- 3 teacherf®aous
groups also felt that they had a say in identification of gifted children due to thei
initiation of theHarrison Forms The focus group participants also felt that science was
re-energized at their schools which helped all students with potential. Theyfoaps
also felt that the take home family science packs impacted interactibntheir families
plus encouraged more science involvement.

Research question two further detailed the information learned fromalesear
guestion one. Research question two gave teachers the opportunity to explain how they

saw children differently. One teacher concluded:
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It makes you look at the children, and some of the things listed ¢tatiison

Form are some things we sometimes think are bad such as misbehaving in the

classroom. Sometimes that is an indication that we need to look closer to see why

that is happening. Are they not being challenged enough or do they not
understand? We need to look at it. It helps us figure out what kind of instruction
we need to be doing.

Research question two indicated many other areas that directly andtipdirec
impacted students in the classroom. In addition to the traditional math and reat#idg te
curriculum, the teachers felt that science was a curriculum focus. Nowaslgcience a
focus, but families were involved in worthwhile science activities through the take hom
science packs.

Finally, K — 3 teachers felt empowered to participate in the identificatmseps
of gifted education children in Ashe City Schools. Gifted education traditionafly wa
reserved for fourth and fifth grade students, with the gateways of testimgingat the
end of the third grade school year. U-STARS~PLUS allowed the K — 3 teacheice
in the process of gifted education through the use dfittason Observation Form

The research confirmed that naturalistic observation over time was a method to
reduce teacher subjectivity of a concept (Bouchamma, Godin, & Godin, 2008). The
teacher observations that were noted orHarison Formsover time were empowering
to teachers who realized that gifts were apparent in children even if siaedaest
scores did not reveal the same information. These daily observations of strengths

allowed the teachers to plan instruction based on the needs of the child. Stiggins (2004,
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p. 25) stated, “The instructional decisions that have the greatest impa@dealay to
day in the classroom...not once a year.”

The researcher felt that thiarrison Observation Forngave the teachers the tool
they needed to inform their daily instructional practices instead of wédtiray
standardized test to share which gifts were apparent in children. Scienggawasna
the forefront of instruction in Ashe City, where math and reading had been the guiding
factors. The teachers that contributed their experience and knowledge of U-
STARS~PLUS genuinely wanted to do their part in identifying and serving
culturally/linguistically diverse and economically disadvantagediarl. The voices of
the teachers told the stories of how Project U-STARS~PLUS impactedntieeacdtion
with students possessing gifted potential.

Third Research Question

The third research question sought to examine the impact that U-STARS~PLUS
had on the school level according to the administrators of the schools. The research
concluded that U-STARS~PLUS brought a focus on science, a nurturing of potential
strengths in students, and a recognition of previously overlooked gifted qualities. T
main consensus of the three principals from the three sites, was that scismerevaf
a focus, and that nurturing potential in students was more of a focus at their sono®ls
the implementation of U-STARS~PLUS. The most useful comment was from the
veteran and experienced administrator that attended U-STARS~PLUS sunstitgties
to learn about the program. She explained that U-STARS~PLUS nurtured skills in

grades K — 3 and AIG nurtured skills in grades 4 — 5.
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Fullen et al. (2006) advocated that for change to occur in a school system, change
had to start in the heart of the classroom. Above that, there must be a strong and
supportive administration. The researcher felt that the information gleaomedhiis
dissertation study showed a strong change in the perception of teachers imttbethea
classroom. However, the researcher did not feel that a full understanding of titeapote
power of U-STARS~PLUS was understood by the leaders of the individual school sites.
This leads to the question of maintaining the momentum of recognition of
culturally/linguistically diverse and economically challengdtkedi students in the
absence of a formalized study occurring in Ashe City. If the momenturadogmition
of under-served gifted children is to happen then the researcher feels thigina \syde
initiative needs to fully re-explain the purpose of U-STARS~PLUS at thengstrative
level.

The researcher reflected upon the administrators’ comments and felotieat m
information could have been gleaned if one on one interviews had taken place. Better
yet, in hindsight, a focus group with all three present in the same room could have
revealed the many perceptions and misconceptions about U-STARS~PLUS and gifted
education in general. The focus group might have even been a teaching point to learn
more about the potential impact that Project U-STARS~PLUS could have adheat
if supported and understood from the top administration.

Fourth Research Question
The fourth research question examined the impressions of Project U-

STARS~PLUS on students. The interview with three fourth grade students was
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insightful. These three students had experienced U-STARS~PLUS since their
Kindergarten year in school and were identified for gifted services in Aishe C

When asked about a favorite learning experience from younger grades,all thre
students remembered social and emotional aspects of their primary gradesudénés
responded with favorite classroom memories of events that happened related more to
classroom climate issues, not specific U-STARS~PLUS experimentsevdo, the
researcher reflected on this aspect and looked at the center of the U-STARS~PL
conceptual framework (Figure 1, p. 3) which showed the heart of the program. The
concepts of nurturing strengths, recognizing strengths, and responding to strengths
advocated for positive classroom climate. The classroom climate chyatiesl
elementary teachers allowed for an atmosphere where students weneaafe to feel
nurtured. U-STARS~PLUS did not necessarily create this climate, but thetsa
created the climate in which U-STARS~PLUS could thrive.

The three students all shared their favorite U-STARS~PLUS experintent af
looking at samples from thieake Homdook. The three students picked “Kerplunk”
and “Worms, Worms, Worms” as their favorites. The researcher was not surprised
because these two experiments involved hands-on inquiry-based science. Brendzel
(2005) explained that inquiry-based science resulted in better understandingeatidiret
of science concepts because the student was involved in something that they enjoyed and
loved. These students remembered their hands-on science experiments.

The three students were also able to share that they felt several of their peer
should be included in gifted education. These three students recommended that three

Hispanic, two Black, and one White child should be in gifted education. Their reasons
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varied regarding why they were not identified but overall they concludedrazade
successes as the underlying reasons.

Overall, the researcher found that the three students remembered U-
STARS~PLUS components when prompted. Two of the three felt that more science was
taught in the fourth grade than in their previous school years. The researchehaioted t
the students would have recommended six additional children into gifted education for
various reasons dealing mainly with academic successes. Thehmesedso noted that
all three of these children were afforded U-STARS~PLUS activitiesahkarrison
Form completed on them, were seen as children with possibilities from a young age, and
surpassed the 90% achievement/aptitude barrier that existed in their scharal syst
Regardless of anything else, these children would not have been identifigedn gif
education if they had not made the 90% needed score on a standardized test. This notion
of the gateway was not mentioned by the students, only noted by the researcher.

Fifth Research Question

The fifth research question examined the changes in the giftedtieduyzagram
in Ashe City as a result of Project U-STARS~PLUS. This tjpesvas answered by the
Exceptional Child Services Director who had been involved in U-STARS~PLUSItENnce
implementation in 2004. The director emphasized that looking at chittiffenently,
science integration, and family involvement were three of the thilgs U-
STARS~PLUS brought to Ashe City Schools. She emphasized that since téackets
children through an “at potential” lens, more students were being edriar their
strength area. She also felt that science integration wassapthe program with the

science/literature connection a strong curriculum focus point, esigoig the
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importance of the take home science packs that allowed the child esnd pm work
together. All three of these components were seen as a plus-8iBARS brought to
Ashe City, although, these three components were not necessdiilgct impact of U-
STARS~PLUS. She reflected that U-STARS~PLUS came albnigeasame time that
the population of Ashe City was becoming more and more diverse. ARSIPLUS
was initiated about the same time that balanced literacg tarthe system with a focus
on integrating literature with subject areas. U-STARS~PIE® fit nicely with the
Title 1 mandates of family involvement in Ashe City Schools.

The researcher noted how the director felt that this program meshed with the
initiatives already in place in Ashe City. It seemed natural. It fivalt not necessarily
because U-STARS~PLUS was implemented that these things occurred;itathe
because the population changed that the system sought to find new ways to meet the
needs of children. U-STARS~PLUS was to help identify and help meet the nebids of t
special population of children.

A similar initiative took place in Palm Beach, Florida in which the school board
was mandated to look at their under-served gifted population due to the diverse ethnic
makeup of the system. The Office of Civil Rights was called in to overhaul theunl gif
education program due to low representation of culturally diverse children|{@astet
al., 2003). The results indicated an increase of culturally diverse studentsedantifi
gifted education.

The researcher did not get the sense that Ashe City was at the point of a major
overhaul in their gifted education program. Rather, Ashe City seemed to bgaintihe

of understanding that their population was changing and they were proactivedyttryi
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find a way to serve children’s academic strengths that needed nurturing.séaeher
also felt that this was a start in Ashe City to recognizing under-served giftldren.
Sixth Research Question

The sixth research question examined the differences between the poliey writ
in Ashe City regarding academically and intellectually gifted sesvyicer to and post
implementation of U-STARS~PLUS.

Both the third and fourth generation plan indicated an increase in ELL students in
Ashe City Schools. The fourth generation plan indicated multiple pathways for a child to
be identified for gifted services, an indication that the district was ttgilg more
inclusive of their diverse population. However, both plans indicated a 90% gateway on
an achievement or aptitude test. Even with alternative pathways, the 90%dszttla
test score remained a hurdle for admissions.

The fourth generation plan specifically indicated a nurture component to
recognize potential in all children by training Ashe City employees 8TBWRS~PLUS.
This was an indication that the district was trying to be more inclusive in itsfidation
of its diverse and changing population. The district was even addressing the student
population that scored at 85% or higher on standardized tests. These student®were als
reviewed bi-annually by the teachers to make sure their needs were being me

The fourth generation plan indicated that if an ELL child scored three prafycie
levels or higher on their ELL placement test, then the child should be screenééor g
services. Before the fourth generation plan, there was no mention of advancement of

ELL students based on their proficiency test score.
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The fourth generation plan also indicated that a Needs Determination Tasam w
to be in place on the district level to review and evaluate the recommendationsymade b
individual school sites. The researcher felt that this was a means of maldrigpeuthe
top that the needs of all children were being observed and met.

Overall, the written district plan for Ashe City indicated that Ashe Cég w
moving in the direction of serving their changing culturally/linguiskjcdiverse and
economically challenged population. The plan indicated an intentional focus on looking
for gifted potential in children. Fullen et al. (2006) says that in order for sty
change to occur that everyone has to move away from what has always been done. The
researcher did not see that change was apparent in every aspect of énepwliitty, but
change was apparent. Ashe City seemed to be moving in the right direction.

Conclusion

U-STARS~PLUS was a program initiated by Ashe City Schools to help identify
culturally/linguistically diverse and economically disadvantagediadril in gifted
education. Overall, Ashe City tried to initiate systemic change of theitifidation of
gifted children through the implementation of U-STARS~PLUS. To help mitias
change, the program offered high-end learning opportunities to the teachers who
participated through summer staff development. The teachers were talggii tor
potential in students through the use offagrison Observation Form Science was
seen as a vehicle in which to observe student strengths and teachers weresgiverse
to promote hands-on inquiry based science activities. As an aside, parents weeglinvol

in this process through the science take home packs.
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Were children recommended for gifted services due to the implementation of
Project U-STARS~PLUS that otherwise would have been overlooked? Yes. A total of
ninety-eight teachers filled out 38farrison Formsover the four year study. Out of
those 335 students, eighty-three would have been missed. However, these eighty-thre
children were not necessarily identified for gifted education due to the 90% slizedar
test score hurdle. Another concerning factor is that the total number of détadied
children decreased over the years of the study, yet the number of cultunguiigtically
diverse and economically disadvantaged students increased in the district.

Did teachers feel like U-STARS~PLUS impacted their interactiorts passible
gifted students or students with academic potential? Yes. Teachers fedetdatrison
Form allowed them to look at children through an “at potential” lens and allowed them to
look at multiple areas of giftedness instead of just reading and math, waénrethhe
previous identifiers. The teachers also felt a renewed interest in saidmncle impacted
all students.

Did Project U-STARS~PLUS have an impact on the school level? Yes.
Principals felt that science was re-energized at their schools. Plsrnaipafelt that
teachers looked at children through an “at potential” lens instead of a deficihtetizaa
teachers nurtured potential in children more as a result of the program.

Did U-STARS~PLUS leave an impression on children? Yes. The students
interviewed indicated that they remembered the hands-on science take homesatttevit
most! However, above all, the students remembered social/emotional clasimata

issues from their primary school years.
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Did the gifted education program of Ashe City change upon the implementation
of U-STARS~PLUS? Yes. The gifted education program changed upon the
implementation of the program and in conjunction with the change of the demographics
of Ashe City Schools. Specifically, teachers paid closer attention éal gittits. Science
instruction was a curriculum focus and families were involved with take honmescie
kits. The gifted education program changed, but not necessarily solely betthese
implementation of U-STARS~PLUS.

Did the written gifted education plan for Ashe City indicate a change in the
nurture, recognition, and response to children from culturally/linguistidallrse and
economically disadvantaged backgrounds? Yes. The written gifted education pl
allowed for multiple pathways for identification into gifted education. The 9G&wgg
on a standardized test still remained however; there was indication of atdesiraure
potential in students that were close to the 90% standardized test score.

Ashe City Schools implemented Project U-STARS~PLUS as a means to
recognize, nurture, and respond to the needs of all children. Fullen et al. (2006) said
that in order for full system change to occur that everyone has to move awayHatm w
has always been done. In order for change to occur in the identification of gifted
children, teachers must learn to look differently at children. The old waysagmeing
special gifts and abilities do not fit the new day and age. Ashe City hasl sterte
journey to recognize the gifts in their changing population. The journey has begun,
which can be celebrated, but there is still room to grow.

From the beginning, the researcher felt that the school district would have shown

success if this study indicated that a difference was made to cullurglligtically
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diverse and economically disadvantaged students in the classroom. A difference was
made to children in the classroom and some of those children were
culturally/linguistically diverse and economically disadvantageghtyithree children
were seen as having potential due to the implementation of Project U-STABS~P
These eighty-three children may have been overlooked, but were now seen as having
high potential.

The impact of Project U-STARS~PLUS on the school level was verified by
school principals. Whereas more information could be gained in this area, the overall
consensus was that U-STARS~PLUS impacted the science curriculum in @epoayi
and the teachers broadened their views on children.

Ashe City has started to take a second look at children from
culturally/linguistically diverse and socioeconomically disadvarddgemes. This is
happening in conjunction with changing times, and may not necessarily lyeds@do
the implementation of Project U-STARS~PLUS.

An implication of this study was that when teachers are given a tool, such as the
Harrison Formthat U-STARS~PLUS provided, to intentionally look at possible gifted
traits, then gifted traits are identified. This has been a success of thanprog

Since the implementation of Project U-STARS~PLUS in Ashe City Schools,
children are looked at differently through the lens of “at potential” by thethess.

These data are worth sharing because one school district sought to find a way ard found
way to recognize and nurture potential in under-represented gifted childrenewBerra,
perhaps, there is a school system like Ashe City, a system that changed bétaise

economy, a system that changed because of the diverse population, a system that wants
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what is best for all of their children. This information could be beneficial toragste
similar to Ashe City Schools.
Additional Concluding Thoughts of the Researcher

The researcher noted a decrease in the number of identified children in Ashe Cit
Schools over the years of this study. Multiple outside factors could have comttibute
this decline. Ashe City was experiencing economic hardships with businkesseg c
and families moving away to find employment. During the 2007 school year, Ashe City
experienced a redistricting of its school lines. Children were moved from gohool
school based on their address, therefore causing numbers of identified lgitieehcto
fluctuate at some schools. Yet another reason could include that some famgdeoopt
move out of Ashe City when a private school opened. Therefore, the decrease in the
number of identified children in Ashe City Schools could be a result of various
uncontrollable factors.

The researcher further understood the importance of fully completinglosdts
for the purpose of studies. If all teachers in Ashe City could have taken éhtim
accurately fill out the information on th&ofile of High Growth Formthen more
conclusive data may have been learned. In hindsight, Rribide of High Growth Form
was part of the end of the year checklist then teachers might have filedate
precisely.

Recommendations for Ashe City Schools’ AIG Program

It is a recommendation that in the Fifth Generation AIG Plan, which is due to

Department of Public Instruction in the summer of 2010, thatilreson Formsis used

as one of the pathways to admittance into gifted education in Ashe City Schoals. Thi
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will allow more access to the children that do not score the 90% on an aptitude or
achievement test but that do excel and are noted by their teachers as such.

An additional recommendation from the teachers is that the U-STARS~PLUS
take home science packets be aligned with the Ashe City Schools’ curricuiuserat
home as the topic arises. These take home science experiments should benteritten i
science pacing guide, rewritten each summer, to coincide with Ashe GuaplScpolicy.

Teachers in Ashe City would like and should be given the authority to use
Harrison/TOPS Formsor those students they choose. Forms should be passed from
teacher to teacher. Observation forms should be initiated only by persons who have
observed the students. The observation form is a teacher tool and therefoeel injtiat
teachers.

It is a recommendation that system wide staff development takes place in Ashe
City regarding the implementation of U-STARS~PLUS. This staff dgveént should
be offered to all new staff in Ashe City as well as any elementary atrator that has
not had prior U-STARS~PLUS training. A possible training could take placegdinen
monthly elementary curriculum meetings.

Parents would benefit from the knowledge gained in this study. Parents should
know about thédarrison Observation Formas a broader lens in which to identify gifted
students. Parents should know about alternative observations and assessnaios that
teachers to take a second look at their child!

School board members should pay attention to this study because the numbers of
identified children in Ashe City are decreasing and broader methods of id¢iotifiaee

being explored. This information is worth further exploration and continued study.
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Further, are alternative assessment resources necessary foicatesibeing utilized to
the full extent? Are the current resources adequate for gifted pregrame adequate
staff members available to fully implement the U-STARS program and insutgingr
of skills? All of these questions and others should be explored in order to meet the needs
of the brightest academic population.
Suggestion for Future Research

One aspect worth exploring might include admittance into gifted education
through peer recommendations. The three students interviewed during this study
indicated strong preferences for certain children to obtain AIG serviezss Ritness
through a completely different lens, one negative of bias or at least froferamlif
perspective than the teacher. Future research might include programs in gifegebaduc
that accept peer recommendations as one criterion for admittance. Theaabwetme
with parents. Should parent voices be heard as a criterion for admittance?

Although the use of teacher observation is one that is highly thought of by the
teachers in these focus groups, a child still may not enter gifted educaticeser
Ashe City Schools without the baseline 90% on an aptitude or achievement test. The use
of teacher observation over time could be looked into as one indicator for admittance int
gifted education.

The overall aspect of this study was to look at the under-served
culturally/linguistically diverse and economically disadvantagediadril in gifted
education programs as a whole group. Another study might include the study of
identification strategies for under-served girls versus under-servedrbgijed

education.
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The researcher also thinks it would be helpful to view data from other school
systems that implemented Project U-STARS~PLUS. It could be helpful to tarakrs
different strategies and results found in various school systems that serve
culturally/linguistically diverse and economically disadvantagediadril in gifted

education!
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Appendix A:

IRB Approval

= T
OFFICE OF HUMAN RESEARCH ETHICS
_ THE UNIVRRSITY Medical School Building 52
af NORTH CAROLINA E‘;"S’f?&?'"‘ Roed
E : @ CHAPEL RILL Chapeal Hill, NC 27599-7097 -

(810) 966-3113

Web site: ohre.unc.edu
hitps://my.research.unc.edu for IRB status
Federalwide Assurance (FWA) #4801

To: Angela Kern
Scheol of Education
1810 Taylors Creek Dr

From: Behavioral IRB

Authorized signau(y on behalf of IRB

Approval Date: 5/04/2009
Expiration Date of Approval: 5/03/2010

RE: Notice of IRB Approval by Expedited Review (under 45 CFR 46.110)

Submissien Type: Initial

Expedited Category: 7.Surveys/interviews/focus groups,5.Existing or non-research
data,6.Voice/image research recordings

Study #: 09-0831

Other #: School of Education : 09-045

Study Title: City Schools Yourney to Recognize, Nurture, and Respond to the Potential in
All Children via U-STARS-PLUS

This submission has been approved by the above IRB for the period indicated. It has been
determined that the risk involved in this research is no mere than minimal. '

Study Description:

Purpose: To describe one school district’s efforts to reduce the likelihood of disproportionately low
representation in gifted education of culturally and linguistically diverse and economically
disadvantaged children through the implementation of project U-STARS-PLUS.

Participants: Approximately 15 (total) K-3 teachers from the 3 schools that participated in
U-8TARS~PLUS, principals from each of the 3 schools, the Exceptional Children Director from

, City Schools, and 3 fourth-grade students who receive gifted education services and were
part of the projects.

Procedures: Conduct a focus groups with teachers and one on one interviews with the school
principals, the Exceptional Children Director, and students.

Regulatory and other findings:
This research, which involves children, meets criteria at 45 CFR 46.404 (research involving no
greater than minimal risk). Permission of one parent or guardian is sufficient.

This research meets criteria for a waiver of informed consent according to 45 CFR 46.116(d). for the
extant data set ONLY.

age o2
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Investigator’s Responsibilities:

Federal regulations require that all research be reviewed at least annually. It is the Principal
Investigator’s responsibility to submit for renewal and obtain approval before the expiration date.
You may not continue any research activity beyond the expiration date without IRB approval.
Failure to receive approval for continuation before the expiration date will result in automatic
termination of the approval for this study on the expiration date.

When applicable, enclosed are stamped copies of approved consent documents and other
recruitment materials. You must copy the stamped consent forms for use with subjects unless you
have approval to do otherwise.

You are required to obtain IRB approval for any changes to any aspect of this study before they can
be implemented (use the modification form at ohre.unc.edu/forms). Should any adverse event or
unanticipated problem involving risks to subjects or others occur it must be reported immediately to
the IRB using the adverse event form at the same web site.

Researchers are reminded that additional approvals may be needed from relevant "gatekeepers” to
access subjects (e.g., principals, facility directors, healthcare system).

This study was reviewed in accordance with federal regulations governing human subjects rescarch,
including those found at 45 CFR 46 (Common Rule), 45 CFR 164 (HIPAA), 21 CFR 50 & 56
(FDA), and 40 CFR 26 (EPA), where applicable.

Good luck with your interesting research, Angela!

sk sk ol ok dokR ok R ke R ok ook Aok kR R ROk R kR AR k¥

Lawrence B. Rosenfeld, Ph.D.
Office of Human Research Ethics
Co-Chair, Behavioral Institutional Review Board

aa-irb-chair{@unc.edu
dok kAR doR gk ok Rk kR Rk ROk kR ko ok Rk Rk

CC: Barbara Day, Schoo! of Education
Crystal Danie! (School of Education), Non-IRB Review Contact
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Appendix B:

Approval from District

P.O.Box 1102

City Schools

...the subject is excellence Office of the Superintendent
,NC 27204-1103 = 1126 South Park St. » (336) 625-5104 « (336) 625-9238, fax « www. ' . k12 nc.us

Date:

To:

From:

Re:

January 21, 2009

., Superintendent
IR
Ed.D. ¢ }V,H
Assistant Superintendent, Curriculum and Instruction

“Ashe City Schools Journey to Recognize, Nurture, and Respond to
the Potential in all Children via U-STARS~PLUS”

| have reviewed the attached research proposal from Angela Kern, a graduate student
at the University of North Carolina at Chapel Hill and AIG Consultant for <

and

“Schools. | have discussed this project with Ms. Kern and have

determined that her project meets our policy and procedural requirements.

Ms. Kern is interested in examining the effect the U-STARS~PLUS program has had on
our AlG program over time. More specifically, Ms. Kern would like to examine:
e numbers of underrepresented children referred to the AIG program as a result of
the U-STARS~PLUS program,
e the effect of this program on teacher interaction with potentially gifted students,
e and the way(s) in which the U-STARS~PLUS program has shaped the district
AIG plan.

In her proposal, Ms. Kern requests permission to survey faculty members at three
elementary schools who volunteer to participate in the study. In addition, Ms. Kern
proposes to interview three building level administrators and the Director of Exceptional
Education. Ms. Kern expects to review the summary data already available through the
annual collection of “The Purple Summary Forms”. She does not plan to involve any
students directly in the data collection process. She will maintain confidentiality of all
research results.

Ms. Kern plans to share the results of her study with her colleagues within
City Schools. She expects the study to shed light on the effectiveness of our efforts to
serve linguistically diverse and socio-economically disadvantaged gifted students. |

recommend that we approve this proposal. M/

4 \/ q})’"ﬁ@”\

An equal opportunity/affirmative action employer
Centennial logo design by Amanda Carter "
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Parent permission will be obtained prior to any contact with the children. In addition,
parents will be invited to sit in on the interviews. Interviews will take place prior or following

the school day with a minimal anticipate time of 30 minutes per child.

Interview with 4™ grade student served in Gifted Education and previously in Project U-

STARS™~PLUS
(Questions subject to change after focus groups with teachers)
Date:
Time:
Location:

(Conduct the following prior to starting interview)

Parental consent form is signed
Check audio equipment for sound

1. Tell me what you do in gifted education. (High —End Learning Opportunities)

2. How is what you do in gifted education different than what you did in younger grades?
(High — End Learning Opportunities)

3. Tell me about some learning experiences you remember from the younger grades. (High

— End Learning Opportunities)

4. Tell me about the completion of the U-STARS~PLUS Family Take Home Packets.

(Parent/Family Involvement/Hands-On/Inquiry-Based Science)
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a. What do you remember about these science projects? (Family Take Home
Packets)
b. What was your favorite U-STARS packet? (Parent/Family Involvement, Hands-
On/Inquiry-Based Science)
5. How do you learn science in your classroom? (Hands-On/Inquiry-Based Science)
a. Is this the same or different than the way you learned science in the younger
grades? (Hands-On/Inquiry-Based Science)
6. If you could spend more or less time in your AIG class, what would you pick? Why?
(High — End Learning Opportunities)
7. Are there any kids you think should be in AIG with you who are not? Why? (Teachers

Systematic Observation)
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Appendix C:

Data Use Agreement

FPG CHILD DEVELOPMENT INSTITUTE

SHERYL-MAR. BUILDING
CAMPUS BOX 8185
CHAPEL HILL, NC 27599-8185

www.fpg.unc.edu
P, Advancing fnowledge, Ewhancing lives,
DATA USE AGREEMENT
Project U-STARS~PLUS

Using Science Talents and Abilities to Reach Students

This Data Use Agreement, effective as of April 8, 2009, is entered into by and between
Angela Haywood Kern {“Recipient”) and U-STARS~PLUS Research Team {“Covered Entity”).
The purpose of this Agreement is to provide Recipient with access to a Limited Data Set for use
in its Research. :

Requested Data Files:

__X___The Children with High Profile (Purple Summary Forms)

Timé Period:
__X____2004-2005 School Year
__X__2005-2006 School Year
__X___ 2006 -2007 School Year

__X__ 2007-2008 School Year

School District:

X Schools
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The stated Recipient, Angela Haywood Kern, is granted permission use of the Limited Data Set

known as The Children with High Profile Form (Purple Summary Form} for the 2004 through

2008 school years for ’ -1 Schools. The data will be de-identified by the U-

STARS~PLUS research team at the Frank Porter Graham Child Development Center in Chapel
Hill prior to the Recipient’s use. At no time will the Recipient have access to identifiers. '

The stated Recipient, Angela Haywood Kern, has permission to use The Children with High
Profile Form for use in the Recipients research. The Children with High Profile Form will be
returned to the U-STARS~PLUS research team after use.

in WITNESS WHEREQF, each of the undersigned has caused this Agreement to be duly executed
in its name and on its behalf. '

COVER ENTITY: RECIPIENT:

By: W%&%\ R@)&W\«

Print Name: MGW Elﬁh B—C;QQVY)QV]

Print Title: . RNIDY: SCI\QV\“HS‘)’
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Appendix D:

2004 — 2009°rofile of High Potential Form

Teacher * Schoo‘ District !1

U-STARS~PLUS
2004-05 School Year End Summary: *The Harrison Form KIdS

Classroom Teachers: Please complete this form and return it to us. Please be sure th;‘ Us
STARS~PLUS has copies of the Harrison Forms that you completed this school year. -

1. Number of students in your class:

2. Students for whom you completed a Harrison Form:

“Child’'s Name M/F | Race Rec'd some Referred | ID'ed as 3 Will Next
differentiated for AIG AIG? | Year's Teacher
services in the Services? .~ follow?

(A})’U @ &MSS classroom.

M/F Yes/No Yes/No Yes/No | * Yes/No

M/F Yes/No Yes/No Yes/No |  Yes/No

M/F Yes/No Yes/No Yes/No | Yes/No

M/F Yes/No Yes/No Yes/No | Yes/No

M/F Yes/No Yes/No Yes/No [ Yes/No

M/AF Yes/No Yes/No Yes/No Yes/No
3. Did using the Harrison Form help you see children differently? No \/es

4. How many children might you have missed as having high potential had you not used the Harrison
Form? . Please put a * next to the child's name(s) you would have missed. W/fhouf using
the Harrison Form.

SREEERRRS
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2005 — 2008 rofile of High Potential Form

“Harrison Form Kids"

Classroom Teachers: Please complete this form and return it to us. Inc/ude all "Harrison
Kids” you have found as well as any you inherited from last year's teacher.

Be sure that we have copies of all Harrison Formsyou completed for your students. Use
additional sheets as needed.

1. Number of
2. Students for whom you completed a new or added information to an existing individual
Harrison Form:

Child's Harrison | Moved | Race | Gender | ELL | Low SES Rec'd any Rec'd Referred | Formally
Name Kid last (give your | differentiated any for ID'ed as
year best guess) | services from | services AIG/. 6T | AIG/6T
classroom from Services
teacher AIG/GT
teacher
Y/N Y/N M/F Y/ Y/N Y/N Y/N Y/N Y/N/NA
N
Y/N Y/N M/F Y/ Y/N Y/N Y/N Y/N Y/N/NA
N
Y/N Y/N M/F Y/ Y/N Y/N Y/N Y/N Y/N/NA
N
Y/N Y/N M/F Y/ Y/N Y/N Y/N Y/N Y/N/NA
N
Y/N Y/N M/F Y/ Y/N Y/N Y/N Y/N Y/N/NA
N
Y/N Y/N M/F Y/ Y/N Y/N Y/N Y/N Y/N/NA
N
3. Did using the Harrison Form help you see children differently? Yes No

4. How many children might you have missed as having high potential had you not used the
Harrison Form?

* Put a * next to the name if you would have missed this child without using the Harrison
Form.
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Appendix E

Invitations to Participants

Invitation to Teacher Focus Group at FElementary Schools
Spring 2009
Dear K ~ 3 Teachers,
I hope this spring semester is going smoothly for each of you!

I am pursuing my doctoral degree at the University of North Carolina at Chapel Hill in the area
of curriculum and instruction. This semester T am conducting the research for my dissertation on
Project U-STARS~PLUS. The purpose of this letter is to inform you that T will be conducting
my research in late spring of 2009 and invite you to participate in a discussion on the
implementation of Project U-STARS~PLUS in your school. This is part of on-going research to
determine the effect of Project U-STARS~PLUS in . _ Schools. In addition to focus
groups, I will be interviewing principals and the exceptional child services director, and talking
to several students.

Project U-STARS~PLUS was implemented in = © Schools at the start of the 2004
school year to address the needs of culturally and linguistically diverse and
socioeconomically challenged gifted education students. The first group of Kindergartners that
benefited from Project U-STARS~PLUS are now old enough to be served in the gifted education
program. I would like to seek your input on the effectiveness of Project U-STARS~PLUS to
meet the needs of our children in Schools.

Participants will take part in a focus group that consists of fellow teachers at your school. A list
of questions for the focus group is included for your review and reflection. 1 would like to
request your consent to tape record the focus group discussion. I personally guarantee
anonymity to the school and any teachers interviewed as part of my research. All names will be
changed so that the school and its teachers will remain anonymous. I will also share the results
of the focus group with you prior to my dissertation submission in order to cross check for
accuracy.

This focus group will take place on in the

Elementary School Conference Room starting at 3:00 pm. The focus group will take
approximately 30 to 45 minutes. Refreshments will be served and you will also receive a $5
Chamber Check for your participation! Chamber Checlcs can be used at most businesses in

[ have included the consent form for review. If you are willing to participate in my study please
contact me by email or phone. Thank you for consideration!

Sincerely,
Angie Kern
AIG Consultant
akern(

Page 1 of 2
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Teacher Focus Group Questions

1. Asaresult of U-STARS~PLUS, what do you do differently in your classroom?

a.

b.

c.

f.

How do you recognize students who might have potential?

How do you recommend children to receive gifted education services?

How do you collaborate with specialty teachers?

How do you utilize systematic observation such as the Harrison/TOPS form?
Tell me about how you teach science in your classroom.

Tell me about differentiation in your classroom.

2. Tell me about your experience with using the Harrison/TOPS form.

3. What do you look for in students when deciding who may have high potential?

4. What impact has U-STARS~PLUS had on student achievement in your classroom?

5. What is the best thing that U-STARS~PLUS has made happen at your school?

6. What is the relationship between U-STARS~PLUS and family involvement?

7. How have your perceptions of children changed as a result of U-STARS~PLUS?

8. What elements of U-STARS~PLUS do you see remaining in the future?

9. If you could change anything about U-STARS~PLUS, what would you change?

Page 2 of 2
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Invitation to School Administrator Interview

Spring 2009

Dear ~" + School Administrators,

I hope this spring semester is going smoothly for each of you!

I am pursuing my doctoral degree at the University of North Carolina at Chapel Hill in the area
of curriculum and instruction. This semester [ am conducing the research for my dissertation on

Project U-STARS~PLUS. The purpose of this letter is to inform you that I will be conducting
research and to invite you to participate in an interview regarding U-STARS~PLUS at your

school.
Project U-STARS~PLUS was implemented in ~ =~ *Schools at the start of the 2004
school year to address the needs of ’s culturally and linguistically diverse and

socioeconomically challenged gifted education students. The first group of Kindergartners that
benefited from Project U-STARS~PLUS are now old enough to be served in the gifted education
program. [ would like to seek your input on the effectiveness of Project U-STARS~PLUS to
meet the needs of our children in Schools.

I would like to sit down with you and ask you several questions regarding the implementation of
Project U-STARS~PLUS at your own school. The questions are included for your review and
reflection. The interview will last approximately 30 minutes. If you decide to participate in this
interview, I will share the results with you prior to submission for my dissertation to cross check
for accuracy. I would like to request your consent to tape record you during my study. You do
not have to consent to being tape recorded to participate in the study. In addition to this
interview, I will be conducting focus groups with teachers, interviews with other principals, an
interview with the exceptional child services director, and interviews with students, All names
will be changed so that the school and participants will remain anonymous. This is part of on-
going research to determine the effect of Project U-STARS~PLUS in .~ + Schools.

Please review the included consent form. If you are willing to participate in my study, please
contact me by email or phone. I can meet with you after school hours in your office at your
convenience, Thank you and I look forward to hearing from. you.

Sincerely,

Angie Kern

AIG Consultant

akern(@, v
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School Administrator Questions

1. What has Project U-STARS~PLUS brought to your school?
2. How has the gifted education program in your school been impacted by Project U-
STARS~PLUS?
3. How would you describe the services offered in gifted education?
a. Who receives those services?
4. What is the relationship between Project U-STARS~PLUS and gifted education services
in your school?
5. As aresult of Project U-STARS~PLUS:
a. How do teachers in your school recognize potential in children?
b. How do teachers in your school recommend children for gifted education
services?
c. How do teachers and specialty teachers work together in your school?
d. How do teachers in your school utilize the Harrison/TOPS Observation Forms?
e. Describe how science is taught in your school.

f. Describe the differentiation that occurs within your school.
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Invitation to District Exceptional Child Director Interview

Spring 2009
Dear )
T hope this spring semester is going smoothly for you!

I am pursuing my doctoral degree at the University of North Carolina at Chapel Hill in the area
of curriculum and instruction. This semester I am conducting the research for my dissertation on
Project U-STARS~PLUS. '

Project U-STARS~PLUS was implemented in =~ ~ " Schools at the start of the 2004
school year to address the needs of culturally and linguistically diverse and
socioeconomically challenged gifted education students. The first group of Kindergartners that
benefited from Project U-STARS~PLUS are now old enough to be served in the gifted education
program. I would like to seek your input on the effectiveness of Project U-STARS~PLUS to
meet the needs of our childrenin .~ =~ -~ ~ Schools.

I would like to sit down and ask you several questions regarding the implementation of Project
U-STARS~PLUS in our school district. The questions are included for your review and
reflection. I would like to request your consent to tape record you during my study. You do not
have to consent to being tape recorded to participate in this study. The interview should take
approximately 30 minutes. If you decide to participate, I will share the information with you
prior to submitting my dissertation to ensure correct representation.

In addition to this interview, [ will be conducting focus groups with teachers, interviews with
principals, and interviews with students. All names will be changed so that the school and its
teachers and students will remain anonymous. This is part of on-going research to determine the
effect of Project U-STARS~PLUS in. Schools. With the rewriting of the gifted
education plan just around the corner, this information will be helpful in determining

future in serving our brightest and neediest students.

L have included in this packet a copy of the consent form for your review. If you are willing to
participate in my study please contact me by email or phone. I can mect with you after school
hours in your office at your convenience. Thank you and I'look forward to hearing from you.

Sincerely,
Angie Kern
AIG Consultant

akern(@
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Exceptional Children Director Questions for Interview

1. Explain Project U-STARS~PLUS in your school district.
2. How has the gifted education program been impacted by Project U-STARS~PLUS?
3. How would you describe the gifted services offered on the elementary school level?

a. How has Project U-STARS~PLUS shaped/changed these services?

4. Who is served in gifted education in
5. What did Project U-STARS~PLUS bring to © Schools that will remain in
place?

6. What about Project U-STARS~PLUS would you change?
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. MAY & &
Invitation to Parent for Child Interview
Spring 2009
Dear R
I'm Angela Kern, a Gifted Education Consultant, in Schools. I am pursuing my

doctoral degree at the University of North Carolina at Chapel Hill in the area of curriculum and
instruction. This semester I am conducting the research for my doctoral dissertation on U-
STARS~PLUS.

As a fourth grader, , 1s currently identified for services in gifted education.
also experienced the services of Project U-STARS~PLUS during his‘her
Kindergarten through third grade classrooms. I am writing to ask permission for your child to
participate in'an interview regarding his/her experiences with Gifted Education and Project U-
STARS~PLUS. The interview is to help me better understand the effectiveness of Project U-
STARS~PLUS to meet the needs of our children in . Schools. In addition to this
interview, 1 will be interviewing two other children in 7 Schools. I will also be
interviewing teachers, principals, and central office staff regarding Project U-STARS~PLUS.

The interview will take approximately 30 minutes and will take place in the conference room of
your child’s school. I would like to request your consent to tape record your child during this
interview. You may request that I do not tape record during this interview. I personally
guarantee that all names will be changed in my research so that the school and its students
remain anonymous.

Please indicate if you will allow your child to participate in this interview. Please review the
parent permission form that is included in this packet. If you decide to grant permission, then
please sign the permission form and return it to your child’s teacher at school. An additional
copy of the permission form is included for you to keep. In addition, I have included a form for
your child to sign giving permission to interview. Please review the assent form and have your
child sign if he/she agrees to participate. Please return the signed copy to your child’s teacher at
school. An additional copy is included for you to keep.

Thank you and I look forward to hearing from you!

Sincerely,
Angie Kern
AIG Consultant

akern@ _
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Appendix F:

Consent and Assent Forms for Participants

University of North Carolina-Chapel Hill
Consent to Participate in a Research Study
Adult Participants: Teacher — Focus Group
Social Behavioral Form

IRB Study # Y ‘?"Ut‘dr’b’)/'

Consent Form Version Date: 04/21/09

Title of Study: . 1 Schools Journey to Recognize, Nurture, and Respond to the
Potential in All Children via U-STARS~PLUS

Principal Investigator: Angela H. Kern

UNC-Chapel Hill Department: Department of Curriculum and Instruction
UNC-Chapel Hill Phone number: 919-962-7739

Email Address: akern@triad.rr.com

Faculty Advisor: Dr. Barbara Day, bdayl @email.unc.edu, 919-962-7739

Study Contact telephone number: 336-636-5872
Study Contact email: akern@triad.rr.com

What are some general things vou should know about research studies?

You are being asked to take part in a research study. To join the study is voluntary.

You may refuse to join, or you may withdraw your consent to be in the study, for any reason,
without penalty.

Research studies are designed to obtain new knowledge. This new information may help people
in the future. You may not receive any direct benefit from being in the research study. There
also may be risks to being in research studies.

Details about this study are discussed below. It is important that you understand this information
so that you can make an informed choice about being in this research study.

You will be given a copy of this consent form. You should ask the researchers named above, or
staff members who may assist them, any questions you have about this study at any time.

‘What is the purpose of this study?
The purpose of this research study is to learn about the effectiveness of the implementation of
Project U-STARS~PLUS in Schools. U-STARS~PLUS stands for Using Science
Talents and Abilities to Reach Students ~Promoting Learning in Underserved Students.

_ Schools has been involved in Project U-STARS~PLUS since the 2004 school
year. This study is designed to examine and describe the implementation of U-STARS~PLUS at
the district, school, classroom, and student level.

You are being asked to be in the study because you are a K — 3 teacher involved in Project U-
STARS~PLUS.
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How many people will take part in this study?
If you decide to be in this study, you will be one of approximately 15 teachers in this research
study. In addition, school administrators and students will also participate.

_ How long will vour part in this study last?
: The anticipated length of this focus group is 30 to 45 minutes.

What will happen if you take part in the studv?

You will take part in a focus group discussion regarding Project U-STARS~PLUS. You will be
asked questions about Project U-STARS~PLUS. Your information will be used to tell the story
of the implementation on U-STARS~PLUS in Schools.

The researcher needs to audiotape the focus group discussion because she wants to capture
accurately what participants say. If you do not want to be taped, then simply decline
participation.

What are the possible benefits from being in this study?
Research is designed to benefit society by gaining new knowledge. You may not benefit
personally from being in this research study.

What are the possible risks or discomforts involved from being in this study?
There are no known risks involved in this study.

How will vour privacy be protected?
Your privacy and the confidentiality of the information you provide will be protected.

* Your name will not be used in the study. Your name will be replaced with a
pseudonym when the data are analyzed, and when they are reported. Only the
principal investigator will have access to the individually identifiable data.

e Youmay use a fictitious name if you choose during the group. However, all the
members of your focus group are teachers at your school.

- * e Youare expected to not reveal to others private information discussed by the group
members.

o The focus group discussion will be audio taped. Until the tape is transcnbed it will
be kept in a locked file cabinet in the gifted education office at
Elementary School.

¢ Once the audio tape is transcribed, the tape will be destroyed. The transcribed
interview, without identifiers, will be kept in a locked file cabinet in the gifted
education office at . Elementary School.

Participants will not be identified in any report or publication about this study.
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Will you receive anything for being in this study?
You will be receiving a $5 ~ County Chamber Check for taking part in this study.

Will it cost you anything to be in this study?
There will be no costs for being in the study

What if you have questions about this study?

You have the right to ask, and have answered, any questions you may have about this research. If
you have questions, or concerns, you should contact the researchers listed on the first page of this
form.

What if vou have questions about your rights as a research participant?

'All research on human volunteers is reviewed by a committee that works to protect your rights
and welfare. If you have questions or concerns about your rights as a research subject you may
contact, anonymously if you wish, the Institutional Review Board at 919-966-3113 or by email
to IRB_subjects@unc.edu.
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3 Titleof Study: ..~ ~ = Schools Journey to Recognize, Nurture, and Respond to the
] Potential in All Children via U-STARS~PLUS

» Principal Investigator: Angela H. Kern
3 Participant’s Agreement:

T have read the information provided above. 1 have asked all the questions I have at this time. I
voluntarily agree to participate in this research study.

Signature of Research Participant Date

Printed Name of Research Participant

Signature of Research Team Member Obtaining Consent Date

Printed Name of Research Team Member Obtaining Consent
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- SHOULD BE LSED ORLY

University of North Carolina-Chapel Hill L T
Consent to Participate in a Research Study
Adult Participants: Principals and Other Administrators

Social Behavioral Form

wesway#_ () 7~083/

Consent Form Version Date: 04/21/09

Title of Study: - _ Schools Journey to Recognize, Nurture, and Respond to the
Potential in All Children via U-STARS~PLUS

Principal Investigator: Angela H. Kern

UNC-Chapel Hill Department: Department of Curriculum and Instruction
UNC-Chapel Hill Phone number: 919-962-7739

Email Address: akern@ftriad.1r.com

Faculty Advisor: Dr. Barbara Day, bdayl@email.unc.edu, 919-962-7739

Study Contact telephone number: 336-636-5872
Study Contact email: akern@triad.rr.com

What are some general things you should know about research studies?

You are being asked to take part in a research study. To join the study is voluntary.

You may refuse to join, or you may withdraw your consent to be in the study, for any reason,
without penalty.

Research studies are designed to obtain new knowledge. This new information may help people
in the future. You may not receive any direct benefit from being in the research study. There
also may be risks to being in research studies.

Details about this study are discussed below. It is important that you understand this information
so that you can make an informed choice about being in this research study.

You will be given a copy of this consent form. You should ask the researchers named above, or
staff members who may assist them, any questions you have about this study at any time.

What is the purpose of this study?
The purpose of this research study is to learn about the effectiveness of the implementation of
Project U-STARS~PLUS in * _ Schools. U-STARS~PLUS stands for Using Science
Talents and Abilities to Reach Students ~Promoting Learning in Underserved Students.

: Schools has been involved in Project U-STARS~PLUS since the 2004 school
year. This study is designed to examine and describe the implementation of U-STARS~PLUS at
the district, school, classroom, and student level.

You are being asked to be in the study because you are an administrator in
Schools who was involved in the implementation of Project U-STARS~PLUS.
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How many people will take part in this study?
If you decide to be in this study, you will be one of approximately 4 administrators including
principals in this research study. In addition, teachers and students will also participate.

How long will your part in this study last?

The anticipated length of the individual interview is 30 minutes.

What will happen if you take part in the study?
You will take part in an interview regarding Project U-STARS~PLUS. You will be asked

questions about Project U-STARS~PLUS. Your information will be used to tell the story of the
implementation on U-STARS~PLUS in = = ~ "7 3chools.

The researcher prefers to audiotape the interview so she can capture accurately what you say.
However, if you do not want to be audiotaped, the researcher will simply take notes.

What are the possible benefits from being in this study?
Research is designed to benefit society by gaining new knowledge. You may not benefit
personally from being in this research study.

What are the possible risks or discomforts involved from being in this study?
There are no known risks involved in this study.

How will your privacy be protected?
Your privacy and the confidentiality of the information you provide will be protected.
¢ Your name will not be used in the study. Your name will be replaced with a pseudonym
when the data are analyzed, and when they are reported. Only the principal investigator
will have access to the individually identifiable data,
e If you give your permission, the interview will be audio taped. Until the audiotape is
transcribed, the tape will be kept in a locked file cabinet in the gifted education office at
B " Elementary School.
¢ Once the audio tape is transcribed, the tape will be destroyed. The transeribed interview,
without identifiers, will be kept in a locked file cabinet in the gifted education office at
' " Elementary School.

¢ Check the line that best matches your choice:
OK to record me during the study
Not OK to record me during the study

 Participants will not be identified in any report or publication about this study.

Will you receive anything for being in this study?
You will not receive anything for taking part in this study.

Will it cost vou anything to be in this study?
There will be no costs for being in the study
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What if you have questions about this study?

You have the right to ask, and have answered, any questions you may have about this research. If
you have questions, or concerns, you should contact the researchers listed on the first page of this
form. ‘

What if you have guestions about your rights as a research participant?

All research on human volunteers is reviewed by a committee that works to protect your rights
and welfare. If you have questions or concerns about your rights as a research subject you may
contact, anonymously if you wish, the Institutional Review Board at 919-966-3113 or by email
to IRB_subjects@unc.edu.

Title of Study: ~"  Schools Journey to Recognize, Nurture, and Respond to the
Potential in All'Children via U-STARS~PLUS

Principal Investigator: Angela H. Kern
Participant’s Agreement:

1 have read the information provided above. I have asked all the questions 1 have at this time. I
voluntarily agree to participate in this tesearch study.

Signature of Research Participant Date

Printed Name of Research Participant

Signature of Research Team Member Obtaining Consent Date

Printed Name of Research Team Member Obtaining Consent
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s BE USED ONLY

University of North Carolina-Chapel Hill
Parental Permission for a Minor Child to Participate in a Research Study
Social Behavioral Form

o, o 2
IRBStudy# ()7 -083/
Consent Form Version Date: 04/21/09

Title of Study: Ashe City Schools Journey to Recognize, Nurture, and Respond to the Potential
in All Children via U-STARS~PLUS

Principal Investigator: Angela H. Kern

UNC-Chapel Hill Department: Curriculum and Instruction
UNC-Chapel Hill Phone number: 919-962-7739

Email Address: akern@triad.rr.com

Faculty Advisor: Dr. Barbara Day, bdayl@email.unc.edu, 919-962-7739
Study Contact telephone number: 336-636-5872

Study Contact email: akern@triad.rr.com

What are some general things vou should know about research studies?

You are being asked to allow your child to take part in a research study. To join the study is
voluntary. You may refuse to give permission, or you may withdraw your permission for your
child to be in the study, for any reason. Even if you give your permission, your child can decide
not to be in the study or to leave the study early.

Research studies are designed to obtain new knowledge. This new information may help people
in the future. Your child may not receive any direct benefit from being in the research study.
There also may be risks to being in research studies.

Detatls about this study are discussed below: It is important that you understand this information
so that you and your child can make an informed choice about being in this research study.

You will be given a copy of this permission form. You and your child should ask the researchers
named above, or staff members who may assist them, any questions you have about this study at
any time.

What is the purpose of this study? :
The purpose of this research study is to learn about the effectiveness of the implementation of
Project U-STARS~PLUS in v Schools. U-STARS~PLUS stands for Using Science
Talents and Abilities to Reach Students ~Promoting Learning in Underserved Students.

Schools has been involved in Project U-STARS~PLUS since the 2004 school
year. This study is designed to examine and describe the implementation of U-STARS~PLUS at
the district, school, classroom, and student level.

Your child is being asked to be in the study because your child has beenin
Schools for their K — 3 school years, and had participated in U-STARS~PLUS activities, ‘and
your child currently receives gifted education services.
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How many people will take part in this study?

If your child is in this study, your child will be one of approximately 3 children in this research
study. One child from each of three schools has been invited. In addition, school administrators
and teachers will also participate.

How long will your child’s part in this study last?

Your child will be asked to answer questions in an interview in which I ask questions regarding
gifted education and U-STARS~PLUS. The interview will take approximately 30 minutes and
will take place in the conference room of your child’s elementary school.

What will happen if your child takes part in the study?

1 will ask your child to participate in an individual interview. I will ask your child questions
about his or her experiences in gifted education and experiences in U-STARS~PLUS. I would
like to audiotape the interview so I can capture accurately what your child says. If you or your
child prefers that I do not tape record the interview, then I will just take notes.

What are the possible benefits from being in this study?
Research is designed to benefit society by gaining new knowledge. Your child may not benefit
personally from being in this research study.

What are the possible risks or discomforts involved from being in this study?
There are no known risks in this study.

How will vour child’s privacy be protected?
Your child’s privacy and the confidentiality of the information your child provides will be
~ protected.

o Your child’s name will not be used in the study. Your child’s name will be replaced with
a pseudonym (fake name) when the data are analyzed, and when they are reported. Only
the researcher will have access to the individually identifiable data. )

o With your permission and your child’s assent, the interview will be recorded. Until the
tape is transcribed, it will be kept in a locked file cabinet in the gifted education office at
B " Elementary School.

o Once the audio tape is transcribed, it will be destroved. The transcribed jnterview,

without your child’s real name, will be kept in a locked file cabinet in the gifted
education officea. - ' _Elementary School.

o Check the line that best matches your choice:
OK to record my child during the study
Not OK to record my child during the study
Participants will not be identified in any report or publication about this study.

Will your child receive anything for being in this study?
Your child will not receive anything for taking part in this study.
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Will it cost you anything for your child to be in this study?
There will be no costs for being in the study

What if vou or your child has questions about this study?

You and your child have the right to ask, and have answered, any questions you may have about
this research. If you have questions, or concetns, you should contact the researchers listed on the
first page of this form.

What if you or your child has questions about your child’s rights as a research participant?
All research on human volunteers is reviewed by a committee that works to protect your child’s
rights and welfare. If you or your child has questions or concerns about your child’s rights as a
research subject you may contact, anonymously if you wish, the Institutional Review Board at
919-966-3113 or by email to IRB_subjects@unc.edu.

Title of Study: Schools Journey to Recognize, Nurture, and Respond to the
Potential in All Children via U-STARS~PLUS

Principal Investigator: Angela H. Kern

Parent’s Decision: Please check the response below that reflects your decision.

Thave read the information provided above. I have asked all the questions I have at this time.

___ Yes, I voluntarily give permission to allow my child to participate in this research study.
OR

___ No thanks, I am not interested in my child being in the study. Please invite someone else.

Printed Name of Research Participant (Child)

Signature of Parent Date

Printed Name of Parent

Please return the signed copy of this form, whether you give permission or you do not, to your
child’s teacher.

If you have decided NOT to give permission, then you do not need to include your child’s own
form. If you DO GIVE PERMISSION, your child may still say either “Yes” or “No” so your
child’s signed form should be returned too.
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FHIG COMSENT DOC

University of North Carolina-Chapel Hill
Assent to Participate in a Research Study
Minor Subjects (7-14 yrs)

A A Dt
IRBStudy#__ (7 L' 837
Consent Form Version Date: 04/21/09
Title of Study: . " Schools Journey to Recognize, Nurture, and Respond to the
Potential in All Children via U-STARS~PLUS

Person in charge of study: Angela H. Kern / Dr. Barbara Day

Where they work at UNC-Chapel Hill: Department of Curriculum and Instruction
Study contact phone number: 336-636-5872

Study contact Email Address: akern@triad.rr.com

The people named above are doing a research study.

These are some things we want you to know about research studies:
Your parent needs to give permission for you to be in this study. - You do not have to be in this

study if you don’t want to, even if your parent has already given permission.
yuy p g p

. You may stop being in the study at any time. If you decide to stop, no one will be angry or upset
with you. . .

Sometimes good things happen to people who take part in studies, and sometimes things we may
not like happen. We will tell you more about these things below.

Why are they doing this research study?

This study is designed to look at the needs of children who receive gifted education services in
your school district.

The reason for doing this research is to examine and share the effects of the implementation of
Project U-STARS~PLUS in the gifted education program.

Why are vou being asked to be in this research study?

You are invited to participate in this study because you are now receiving gifted education
services, you have beenin *~ . Schools in your primary years, and you experienced
Project U-STARS~PLUS activities.

How_many people will take part in this study?
Three students, one from each of three schools, will take part in this study. In addition, teachers
and principals and other administrators will also be in the study.
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What will happen during this study?
During this study, you will be asked to take part in an individual interview in which the
researcher, Angela Kern, will ask you questions regarding gifted education and U-
STARS~PLUS. This interview will last approximately 30 minutes. The researcher would like to
audiotape the interview so she can capture accurately what you say. If you or your parent prefers
that the interview not be taped, then the researcher will just take notes. If you and your parent
agree that your interview may be taped, the tape will be stored in a locked cabinet in the

AIG room until it is transcribed, and then the tape will be destroyed..

The interview will take place at Elementary School Conference Room and will last
about 30 minutes. You can choose to skip over any questions you do not want to answer.

o Check the line that best matches your choice:
OK to record me during the study
Not OK to record me during the study

Who will be told the things we learn in this study?

The information you share will help to increase understanding about the implementation of
Project U-STARS~PLUS in 7 Schools. This information will be shared with the
district office of " Schools. Your name will NOT be used in the report, and your
name will not be on the tape (if there is a tape) or the transcript (if there is one) or the notes about
what you say. The principal, other teachers, and students in the school will NOT know that you
were in the study.

The researcher will also write about this study for her own dissertation at the University of North
Carolina at Chapel Hill.

What are the good things that might happen?
People may have good things happen to them because they are in research studies. These are

called “benefits.” There is little chance you will benefit directly from being in this research
study, but you might enjoy the opportunity to share your thoughts about your experiences and
your education.

What are the bad things that might happen?

There are no known risks in this study. No one except the researcher will know what you said.
This means your teachers, your parents, and other students in the school won’t now what you
said. And if you don’t want to answer a specific question, you can just skip it.

Will you get any money or gifts for being in this research study?
You will not receive any money or gifts for being in this research study.
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Who should vou ask if yvou have any questions?
If you have questions you should ask the people listed on the first page of this form. If you have

other questions about your rights while you are in this research study, you or your parents may
contact the Institutional Review Board at the University of North Carolina at Chapel Hill, at 915-
966-3113 or by email to IRB_subjects@unc.edu.

Title of Study: ' r Schools Journey to Recognize, Nurture, and Respond to the
~ Potential in All Children via U-STARS~PLUS

Principal Investigator: Angela H. Kern

Please indicate whether or not you want to be in the study.

Yes, I do want to be in the study,

No thanks, I don’t want to be in the study. Please invite someone else.

Sign your name here ‘ Date

Print your name here

Please return the signed copy of this form to your teacher, along with your parent’s
signed form. Keep the other copy of this form, and the parent form, for your
family’s records.
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Date:

Time:

Location:

2009 Angela H. Kern

Appendix G:

Protocols

Teacher Focus Group Protocol

(Conduct the following prior to starting focus group)

Participants sign consent form

Discuss confidentiality

Check audio equipment for sound

1. Asaresult of U-STARS~PLUS, what do you do differently in your classroom?

a.

b.

C.

How do you recognize students who might have potential?

How do you recommend children to receive gifted education services?
How do you collaborate with specialty teachers?

How do you utilize systematic observation such as the Harrison/TOPS
form?

Tell me about how you teach science in your classroom.

Tell me about differentiation in your classroom.
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2. Tell me about your experience with using the Harrison/TOPS form.

3. What do you look for in students when deciding who may have high potential?

4. What impact has U-STARS~PLUS had on student achievement in your
classroom?

5. What is the best thing that U-STARS~PLUS has made happen at your school?

6. What is the relationship between U-STARS~PLUS and family involvement?

7. How have your perceptions of children changed as a result of U-STARS~PLUS?

8. What elements of U-STARS~PLUS do you see remaining in the future?

9. If you could change anything about U-STARS~PLUS, what would you change?
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Date:

Time:

Interview with School Based Administrators Protocol

Location:

(Conduct the following prior to starting interview)

Participants sign consent form

Discuss confidentiality

1.

2.

Check audio equipment for sound

What has Project U-STARS~PLUS brought to your school?
How has the gifted education program in your school been impacted by Project
U-STARS~PLUS?
How would you describe the services offered in gifted education?
a. Who receives those services?
What is the relationship between Project U-STARS~PLUS and gifted emucat
services in your school?
As a result of Project U-STARS~PLUS:
a. How do teachers in your school recognize potential in children?
b. How do teachers in your school recommend children for gifted education

services?
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c. How do teachers and specialty teachers work together in your school?

d. How do teachers in your school utilize the Harrison/TOPS Observation
Forms?

e. Describe how science is taught in your school.

f. Describe the differentiation that occurs within your school.
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Interview with District Exceptional Education Director Protocol

Date:

Time:

Location:

(Conduct the following prior to starting interview)

Participants sign consent form

Discuss confidentiality

Check audio equipment for sound

1. Explain Project U-STARS~PLUS in your school district.

2. How has the gifted education program been impacted by Project U-
STARS~PLUS?

3. How would you describe the gifted services offered on the elementary school
level?

a. How has Project U-STARS~PLUS shaped/changed these services?

4. Who is served in gifted education in Ashe City Schools?

5. What did Project U-STARS~PLUS bring to Ashe City Schools that will neimna
place?

6. What about Project U-STARS~PLUS would you change?
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Interview with Fourth Grade Students Protocol

Date:

Time:

Location:

(Conduct the following™ prior to starting interview)

Check for parental consent form

Participants sign assent form

Discuss confidentiality

Check audio equipment for sound

1. Tell me what you do in gifted education?
2. How is what you do in gifted education different than what you did in the younger
grades?
3. Tell me about some learning experiences you remember from the younget. grade
4. Tell me about the completion of the U-STARS~PLUS Family Take Home
Packets.
a. What do you remember about these science projects?

b. What was your favorite U-STARS packet?

o

How do you learn science in your classroom?
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a. Is this the same or different than the way you learned science in the
younger grades?
6. If you could spend more or less time in your AlG class, what would you pick?
Why?
7. Are there any children that you think should be in AlIG with you that are not?

Why?
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