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ABSTRACT
MISHIO YAMANAKA: Erasing the Color Line: The Racidormation of Creoles of
Color and the Public School Integration Movementiew Orleans, 1867-1880
(Under the direction of Heather A. Williams)

This thesis examines the public school raniggration movement of Creoles of
color, a francophone interracial group in New Omkegrom 1867 to 1880. During
Reconstruction, Creoles of color succeeded in degatjing about one-third of the city
public schools. This thesis argues that the integraampaign of Creoles of color was an
attempt to maintain their in-between identity—beirggther fully whites nor fully blacks
and being both Creoles and Americans—and an dffatase the color line by improving
the social status of black Americans to equal dhathite Americans. Creoles of color
forged desegregation by manipulating their ambigusthno-racial heritage and by
negotiating with white radical Republicans, whiteviNOrleanians and Anglophone blacks.
Focusing on the political, legal and grass-roatgites of Creoles of color, this thesis
reveals that they challenged segregation as it elie@al the emergence of biracial

hierarchy in post-Civil War New Orleans.
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INTRODUCTION

On November 7, 1867, Creoles of color in New Orteealled for racial integration
of public schools in their political organ, thew Orleans Tribundn French, they
guestioned the injustice of racial segregationetiéry citizen is equal before the law, what
reason can one give to exclude our children frotslipgchools to relegate them as plague
victims of the Middle Ages in separate placésPhe article was written to press the state
constitutional convention, which was to begin ixtsen days, to ensure racially integrated
public schools. Creoles of color called it “a dofithe convention? The 1867-68 state
constitutional convention was a testing groundefing the degree of post-bellum freedom,
and public education was a particularly importapi¢. Creoles of color worked for
desegregating public schools for social equality emvisioned a future in which children
would learn in the same place regardless of tlaee with both black and white teachers
educating pupils of either race. They achieved idenable success. Not only did they
succeed in assuring black children their rightsublic education, but also about one-third
of the schools were desegregated from 1871 to 18¥#hough the schools were

re-segregated after Reconstruction, the achievewansignificant as no other Southern

! New Orleans Tribunég'Les Droits de la Population de Couleur,” Novembg1867.

2 |bid.

® Louis R. Harlan, “Desegregation in New OrleanslRubchools during ReconstructioriThe American
Historical Review67, no. 3 (1962): 666.



state accomplished integration to this degree.cbneention thus marked the beginning of
struggle for school racial integration. This thestamines the reason why Creoles of color
advocated for racial integration and the ways inctvitheir movement influenced race
relations in Reconstruction New Orleans.

The history of Creoles of color gained prominentedholarly discussion of
Creoles and Americanization in nineteenth-centuewNDrleans since the late 1980s.
Situating the city as a contested ground of Crétile®e-tiered Caribbean racial structure
alongside with its two-tiered American countergastholars rediscovered Creoles of
color as distinct historical agemsThey have defined Creoles of color as a groumeh
des couleurs libres,” typically of mixed Frencha8gh and African descent who tended to
be racially classified as mulattos. The scholaxeHhaund that Creoles of color created a
distinct class as free people of color in-betweitevmasters and black slaves from the

colonial to ante-bellum periddCreoles of color remained restricted but still haare

* Creoles, in this case, mean the French-Spanisimieblculture, society, and people. Americanization
means the changes caused by the influx of Angl@Samericans and Anglo-American culture that
emerged after the Louisiana Purchase in New Orléam®lonial Louisiana, Creole was used to diffeiate
the Louisiana-born population from European or&gfri-born groups. The word gradually changed its
meaning from place of birth to French-ness anddmgeiin the ante-bellum period. Creole did notin&tly
have a racial connotation. See Virginia R. Domirmgifghite by Definition: Social Classification in Creol
Louisiana(New Brunswick: Rutgers University Press, 1986).

® Arnold Hirsh and Joseph Logsdon, “Introduction'dreole New Orleans: Race and Americanization
(Baton Rouge: Louisiana State University, 19989. Many scholars had recognized the distinctiical
and interracial characters of Creoles of coloresithe early twentieth century; however, they haerpreted
their works as part of the achievement of the blampulation. The conflict between Creoles of calnd
Anglophone blacks had been largely neglected. Alaabar-Nelson, “People of Color in Louisiana: RArt
The Journal of Negro Historyl no. 4 (1916): 361-76 and “People of Color inuistana: Part 11,'The
Journal of Negro History2 no. 1 (1917): 51-78; Charles B. RoussdJe Negro in Louisiana: Aspects of
His History and His LiteraturéNew Orleans: The Xavier University Press, 19&&visionist scholars
strengthened this tendency as the school emphatsieenbntribution of the black population in Ameic
history. John W. BlassingamBlack New Orleans, 1860-18§Chicago; The University of Chicago Press,
1973); Charles VincenBlack Legislators in Louisiana during Reconstrunt{®aton Rouge: Louisiana
State University Press, 1976).

® For the history of the formation of gens des couligres from the colonial to ante-bellum perisde
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rights than free blacks in any other part of thatB6 They believed in Catholicism, spoke
French and maintained the French colonial cultarieze people of color as opposed to
many black Americans who were Protestants, spokdigbnand mostly were enslaved.
Scholars argued that the in-between-ness of Crebleslor reflected permeable race and
ethnic relations in New Orleans. Assessing therdisveness of Creoles of color has
become important in understanding the motivatidmrzetheir racial integration
movement.

A major body of scholarship interpreted the ragitdgration movement of Creoles
of color as a heroic and pioneering action forlgights against the increased power of the
dichotomous white and black American racial higngr&cholars argued that Creoles of
color attempted to fulfill the universal equalimbedded in the French revolution slogan:
“liberté, égalité, fraternité.” In so doing, Creslef color struggled along with Anglophone
blacks to construct a sense of racial communiti wéw rights and freedom. However,
scholars determined that Creoles of color failechlnee Anglophone blacks preferred
gradual improvement of race relations and emphdse#H-autonomy. Creoles of color
also had ethnic conflicts with Anglophone blacksh@ars thus interpreted Creoles of
color as victims of the American binary racial stire and racism. In addition, integration

was understood as a forgotten opportunity that dplgbne blacks might have achieved

Gwendolyn Midlo Hall Africans in Colonial Louisiana: the Developmentdifo-Creole Culture in the
Eighteenth Centur{Baton Rouge: Louisiana State University Pres82)Kimberly S. HangeBounded
Lives, Bounded Place: Free Black Society in ColoNew Orleans, 1769-180®urham: Duke University
Press, 1997); Judith Kelleher Schaf&coming Free, Remaining Free: Manumission anda@weshent in
New OrleangBaton Rouge: Louisiana State University Pres§320Shannon Lee DawdBuilding the
Devil's Empire: French Colonial New Orleaif€hicago: University of Chicago Press, 2009).

" Paul A. Kunkel, “Modification in Louisiana Negreehal Status Under Louisiana Constitutions,
1812-1957,"The Journal of Negro Historyt4, no. 1, (1959): 1-25.
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with them?

This framework, however, minimized the fact thaé@es of color influenced the
racial discourses of New Orleans by identifyingtiselves concomitantly as Americans
and Creoles. Cultural historian Shirley Elizabetoipson criticized scholars for
considering Creoles as Americans’ peculiar coumterpot only she found the interracial
identity of Creoles of color, but she also disceka dual consciousness of Creoles of
color—being Creoles and Americans in an attemptéate a middle ground of race
relations in New Orleans society throughout theeteenth century. She argued that
Creoles of color crossed multifaceted boundariésdxen class, race and ethnicities to
maintain their group identity and even influencedekican dichotomous racial discourse
by emphasizing their interracial heritage. Her anguats suggested that the relationships
that Creoles of color had with Anglophone blackd #re white population in New Orleans
were far more intertwined and ambivalent than mresischolars recognizéd.

Studies of public education in New Orleans haveaéd that Creoles of color
formed the most radical group in the fight for Id@emericans’ civil rights. Historian
Louis R. Harlan found that Creoles of color were thajor contributors to the racial
integration movement and determined that Republiadital politics sustained the
success of the movement. Roger A. Fischer agredtarlan’s point about Creoles of

color. However, Fischer found that the Republicanthers had diverse ideas for

8 Caryn Cossé BelRevolution, Romanticism, and the Afro-Creole Proteadition in Louisiana,
1718-1868Baton Rouge: Louisiana State University Pressy/),98seph Logsdon and Caryn Cossé Bell,
“The Americanization of Black New Orleans 1850-13900 Creole New Orleans

° Shirley Elizabeth ThompsoExiles at Home: The Struggle to Become Americaréole New Orleans
(Cambridge, MA: Harvard University Press, 2009).



integration. Anglophone black Republicans showedbiaatent reactions toward
integration, and some white Republicans clearlyospgd the campaign. Importantly,
Fischer also revealed that many white New Orleangnd the city school board supported
racial segregation to maintain white supremacyHawsard Rabinowitz argued,
post-bellum city race relations made a transitramf exclusion to segregation.
Anglophone blacks and most white Republicans predesegregation on the premise of
separate but equal facilities for both whites alagls, while white New Orleanians forged
segregation to sustain racial hierarchy. The prevgiudies suggested that Creoles of color
needed to negotiate among the groups with a rahggimions over the years. These
scholars, however, focused less on what kind audision Creoles of color had with
Anglophone blacks, white Republicans and white Niveanians. They also did not
guestion how the ethno-racial identity of Creolésalor influenced discussions about
integration. The New Orleans public school raaiégration movement has to be
reconsidered from the viewpoint of Creoles of cofor

Considering these historiographical debates, Iatigat Creoles of color organized
the racial integration movement to create a sodretyhich they could achieve social
equality while maintaining their in-between ethra@ial identity. Their racial
in-between-ness—being neither fully whites nor kéaand being both Americans and
Creoles—led them to envision a future in which racelld no longer be a determinative

factor for their educational opportuniti€sin order to succeed in their campaign, they

19 Harlan, “Desegregation in New Orleans Public Sthdaring Reconstruction”; Rogers A. FiscHEnge
Segregation Struggle in Louisiana, 1862-1§W@ebana: University of Illinois Press, 1974); Howax.
Rabinowitz,Race Relations in the Urban South, 1865-1890ens: The University of Georgia Press, 1996).

™ The term, racial in-between-ness, was used bylahof labor history and whiteness studies James
Barrett and David Roediger to delineate the intggiocess that European immigrants experienced éefor
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sought cooperation from various political groupsimy Reconstruction by manipulating
the wide range of ways in which others perceivearthvarious racial terms that were used
during Reconstruction demonstrate that Creole®loir caused racial confusion. Words
such as “colored” were almost universally utiliZedany sort of population of African
descent, whereas “negro” and “blacks” were ofteoeiated with the notion of pure
African descent. The words such as mulatto, octosul quadroon were frequently used
to describe Creoles of color because these tertdnsaited their interracial heritage.
However, Creoles of color were often called colarad negro, as well. The existence of
Creoles of color influenced a discussion of whe#egregation was practicable for the
racially diverse New Orleans population. Each prdltgroup attempted to choose either
integration or segregation to solve the problemaofal uncertainty and to improve the
social status of the black population in New Orkean

This thesis considers the integration campaignrebl@s of color during three
periods while focusing on their relations with Aeghone blacks, white Republicans and
white New Orleanian¥’ The first section studies the period of legal@attruggle for

racial integration, focusing on the 1867-68 statestitutional convention. | find that the

they internalized a white racial identity and trfansied themselves into American working class peoipl
this thesis, however, | argue racial in-betweersrassan identity rather than a process. See, DRnédliger
and James Barrett, “Inbetween Peoples: Race, Nditipand the “New Immigrant” Working Class,”
Journal of American Ethnic Histonl6, no. 3 (1997): 3-44.

12 n this thesis, | define Creoles of color as aigrashose status was gens des couleur libres amidedtthe
socio-cultural affiliation with French Creole sagi®f New Orleans. Historian Joseph G. Treglegriticizes
scholars’ use of Creoles of color as it implieg tBeeoles exclusively mean whites. But | use thmtm®
distinct their community and identity. Joseph Gedle, Jr. “Creoles and Americans,"@neole New Orleans,
133. | also use Anglophone blacks to indicate aigmaf black Americans who possessed socio-cultigsl
to Anglo-Saxon society rather than that of CredBtacks or black Americans indicate a general fagiaup
of African descent including Creoles of color antgfophone blacks unless otherwise specified. \\iébey
Orleanians, in this case, were the majority of peegho opposed racial integration including bothitesh
Creoles and Anglo-Saxons. It is important to nbt some white New Orleanians regardless of their
ethnicities supported integration. | described tlaamvhite radical Republicans unless otherwisedhote
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educational experiences of Creoles of color irathe-bellum period became a foundation
of their campaign for the state racial integratah At the convention, Creoles of color
comprised a radical faction along with white raiRapublicans such as Thomas W.
Conway. However, moderate and conservative wipreserred a segregated public school
system. Anglophone blacks, represented by Pinkmayd® Stuart Pinchback also
supported segregation for fear of racial discrirmora | examine what circumstances
enabled Creoles of color to change the moderat®sin/to support racial integration. The
second section explores the implication of theestatial integration act for the city
schools and its success from 1868 to 1873. Credleslor took political, legal and
grass-roots actions to enforce the state act sinieceity school board ignored the state act.
In addition to white radical Republicans led by Titas W. Conway, Anglophone blacks
including Pinchback shifted their policy and sugpdrCreoles of color. | argue that white
radicals chose integration as a solution to coraf#d New Orleans race relations, whereas
Anglophone blacks found integration better tharragation for their educational
opportunities. Anglophone blacks and white radit@same important allies for the
success of integration. The third section examihese-segregation backlash from 1874
to 1880. | argue that segregationists insistedgégtegation offered equal facilities for
whites and blacks. This justification strengtheleggitimacy to re-segregate the public
schools and include the interracial population ihi® category of blacks. Segregationists
gained power along with the resurgence of Democ@itnles of color gradually lost
support of radical whites due to violence and fawdred. Anglophone blacks supported
Creoles of color to file lawsuits against re-segtem. However, they abandoned

integration when white Democrats proposed to estallouthern University, a state



university exclusively for blacks. The racial intagion clause was erased from the state
constitution in 1879. The division between Anglopadlacks and Creoles of color halted

the integration movement.



LEGALIZING INTEGRATION, 186/-68

Before Creoles of color started the public schaolal integration movement,
‘colored schools’ were a symbol of the social achesment of the black population in New
Orleans. Colored schools were independent froneitliis all-white public school system
and satisfied the strong demand for education égdipeople. As soon as the Union army
occupied New Orleans in April 1862, white Northerivate teachers founded colored
schools “in response to the strong desire of tiered people for instruction-® In
January 1864, the American Missionary Associatimngd the movement and established
its first school in the city” Soon, the Union army stepped into freedpeopleisatibn to
systematize it. In March 1864, General Nathanigik8aestablished a Board of Education
for freedpeople. The board rapidly expanded itsesgsand within nine months, it
operated “95 schools, with 162 teachers and 9,5pil™> Furthermore, in 1865, the

Freedmen’s Bureau took over the jurisdiction osthechools and expanded the system.

13 Department of the GulReport of the Board of Education for Freedmen fer Year 1864New Orleans:
The Office of the True Delta, 1865), 5. The Uniomwg led by David G. Farragut attacked New Orleans i
late April 1862, and General Benjamin Butler mot@dew Orleans in May to control the city.
Reconstruction had already started in New Orleafigrb the end of the Civil War.

14 Joe M. Richardson, “The American Missionary Asation and Black Education in Louisiana, 1862-1878”
in Louisiana’s Black Heritagegds. Robert R. Macdonald, John R. Kemp and Edwatass (New Orleans:
Louisiana State Museum, 1977), 148-49.

15 Department of the GulReport of the Board of Education for Freedmen fiar Year 18646; John W.
Blassingame, “The Union Army as an Educationalituison for Negroes, 1862-1865The Journal of
Negro Education34 no. 2 (1965), 152-59.



The majority of Anglophone blacks praised colorelda®ls as a major advancement. The
Black Republicana weekly English and Baptist black newspapeehrated General
Banks’s school policy as “the blow that would staggjavery.*® Reconstruction
increased educational opportunities for the blampubation, but the city public schools
were not essentially responsible for this new cirstance.

White New Orleanians considered education for fpeegple jarring because it
symbolized the ascendancy of freedpeople but tolet@ecause they could maintain their
white-only public school system. The city publidsols, exclusively for whites since its
first founding during the ante-bellum period, hagerienced the color line as an ongoing
problem. During the antebellum period, Creolesabbicobtained “occasional admission to
the white schools,” due to their light-colored skimd mixed parentadé.Chaotic social
instability caused by the war and reconstructiamaased the chance of racial passing. In
1862, the board of visitors in the French Quargorted that a free black child was
admitted to the Barracks School, located on Bagatieet, in the Tréme neighborhood,
north of the French Quarter. They found that tlaeher named Miss Snyder passed as
white and helped her relative to enroll in the sthdhey immediately expelled both the
teacher and student. White New Orleanians needghten the color line in order to keep
the white-only public schools and their privileGéey expected colored schools to be a

buffer zone against attempts to cross the coler'fin

16 Black Republican“‘General Banks's Labor and School Systenvay 13, 1865; Joseph Logsdon and
Caryn Cossé Bell, “The Americanization of Black N@rleans,” inCreole New Orlean239.

" Department of the GulReport of the Board of Education for Freedmen fiar Year 18643.

18 See Leon Beasley, “A History of Education in Loaiis during the Reconstruction Period,” (Ph.D.
Dissertation, Louisiana State University, 1957), Fi§cherSegregation Struggle in Louisianil0; Donald
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Creoles of color, however, were not satisfied wihiis ‘colored school’ system.
While they had been excluded from the public sclsgstem since the ante-bellum period,
they already had several other means to achievea&dun. First, it was very common for
wealthy families of Creoles of color to send thehildren to France for their higher
education. Moreover, Catholic churches and nungaaochial schools for educating
Creoles of color. Private tutoring was popular afl Most importantly, they had their own
institution for education. In 1848, they establgh&nstitution Catholique des Orphelines
Indigents, also known as the Couvent Institutengigiinds provided through the will of
Madame Couvent, a Creole woman of color. In spith@se educational opportunities,
they saw their children’s access to integratedipwdahools as a next step to improve their
social situatiort?

The experience at the Couvent Institute united I@seof color in developing their
sense of community and their ideal of racial in&ign of public schools. Many
community leaders and literati of Creoles of cobor the school as teachers,
administrators and philanthropists. The principamand Lanusse was known for never
classifying students based on the color of thair.9Rodolphe Lucien Desdunes, historian
of Creoles of color, wrote that “the question oiocmever arose among them to disturb the

calm of their innocence” because of Lannusse’sataxilicy?® Creoles of color knew the

E. Devore and Joseph Logsd@rescent City Schools: Public Education in New @nlg, 1841-1991
(Lafayette, LA: The Center for Louisiana Studieg91), 55.

19 Ibid., 41-43.

. Rodolphe Lucien Desdunegdur People and Our History: Fifty Creole Portrajtsans., and ed. Sister
Dorothea Olga McCants (Baton Rouge: Louisiana Siaieersity Press, 1973), 14. This book was
originally published adlos Hommes et Notre Histoiflontreal: Arbor & Dupont, Imprimeurs-Editeurs,
1911).
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advantage of whiteness through white-only New dgaublic schools. However, many
of them nurtured the awareness that color did atgrdhine the quality of human beings in
their school. In order to extend their degree eéttom, they needed to advance a
discussion of public education for integration.

Many members of the Couvent Institute drew pubtierdgion by using their pens.
In 1862, Louis Charles Roudanez, with a finana@lod the Union army, began publishing
I’'Union, a French newspaper. Born to a French merchana éreg@ woman of color in
1823, Roudanez was a physician who gained a methcgee at Faculté de Médicine de
Paris?! In 1864, theNew Orleans Tribunea Republican official organ and a
French-English bilingual newspaper, succeddéwion. Paul Trévigne, a teacher of the
Couvent Institute, served as an editor for bothspapers. Born in New Orleans in 1825,
Trévigne was a son of a veteran of the Battle of ldgleans. Although the details of his
early life are murky, he was highly educated irhldetench and English literature and, as a
linguist; he led a literary circle of Creoles ofl@o During and after the Civil War, he
utilized his talent in writing to “defend the righof man.?> TheNew Orleans Tribune
became the focus of public attention through ilimepual and intelligent writing style.

By early 1865, thé&lew Orleans Tribunbad created the ideological backbone of
the public school racial integration movement. pslesmen for the black population, it
emphasized the equality of races and the unityreblés of color with Anglophone blacks

in order to criticize segregation. According toaaticle published in February 1865,

L David Rankin, “Introduction,” in Jean-Charles Hean,My Passage at the New Orleans Tribued.,
David Rankin, trans., Gerald F. Denaut (Baton Rolugeisiana State University Press, 1984), 27.

2 DesdunesQur People and Our History66.
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segregation demonstrated “the aristocracy of ¢Gfoilo illuminate their integration
principles, Creoles of color welcomed Jean-Chdtleszeau, a white man originally from
Belgium, to help publish the newspaper both in Ehghnd French. His presence was a
symbol of white radicals who cooperated with tloaiuse and their ideal of racial
equality®® At the same time, Creoles of color sought anrtkawith Anglophone blacks.
In their opinion, the “colored population in Lowasia” was “one by blood as they are by
political principle.® TheTribunecriticized Reconstruction politics for “delayinglstary
reform” and called for more direct and strong atigainst segregationistsin 1867, the
newspapestressed the idea that “separation is not equahtyile insisting on integrated
schools?’

The 1867-68 state constitutional convention wasortunity for Creoles of
color to directly institute an integration policyer city public schools by utilizing state
power. The convention consisted of an equal nurobehite and black delegates and they
were divided into multiple political factions. Thénite delegates were composed of
Republican radicals, moderates and conservativesl€s of color participated in the
convention as black delegates along with AnglopHaaeks. While Creoles of color

formed a radical faction, Anglophone blacks forniedea moderate group. Among Creoles

% New Orleans TribunePublic Schools,” February 17, 1865.

% HouzeauMy Passage at the New Orleans Tribp@e.

% New Orleans TribunéNewman on the Situation, Creoles and Freedmigiay 21, 1867.

% New Orleans TribunéPower versus Prejudices,” March 26, 1865.

2’ New Orleans Tribuné'Star Schools,” May 12, 1867.
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of color, for instance, Arnold Bertonneau, a wineramant, director of the Couvent
Institute, and a former captain of the LouisiangiwaGuards in the Union army, was
elected from the third District of New OrleaffsAs a representative of the Anglophone
black community, P. B. S. Pinchback became a prentidelegate. A light-skinned
mulatto born in Mississippi, he was educated as@diman in Cincinnati. He joined the
Union army and moved to New Orleans when the ®¥at ended?

Creoles of color saw radical white Republicansag wllies for school integration.
On June 5, 1867, Thomas W. Conway expressed hmodupr racial integration, stating,
“all children shall be admitted and instructed,aefiess of color®® On June 18, the
radical Republican platform declared that it woplasue “perfect equality under the law
to all men without distinction of race or colorficdiproposed to open “all schools...to all
children.”® Most of the radical whites were Northerners liken@ay. Nonetheless, some
white Louisiana natives, such as George M. Wioklghd Benjamin Flanders, joined the
radical group.

Moderate white Republicans countered that desetjoegaas too dangerous for

the situation in Louisiana. The increasing powetheffreed population had already

% Vincent,Black Legislators in Louisiana during Reconstrunti65. Board of Directorgilistory of the
Catholic Indigent Orphan InstituttNew Orleans: Board of Directors, 1917), 8, Folder CRP, ARC, TU.

2 James Haskinghe Black Governor: Pinkney Benton Stewart Pinckigblew York: Macmillan, 1973).

% New Orleans Tribuné'Mr. Conway at Vicksburg, Immense Meeting at @@urthouse. Bishop
Campbell's Speech—Republicans Organizing and Wgrkidune 5, 1867. Thomas W. Conway arrived in
Louisiana as a chaplain and served as the assistamhissioner of the Freedmen’s Bureau in 1866. See
Beasley, “A History of Education in Louisiana dugithe Reconstruction Period,” 128-29.

31 New Orleans Tribuné'Radical Republican Convention. Reports of then@uttee on Platform. Majority
Report,” June 18, 1867.
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antagonized many whites, culminating in a riotedllhe Mechanics’ Hall Massacre in
1866, the city’s largest race riot during Recorngiaon. The moderates supported public
education of blacks but proposed the maintenansegregated schools. TNew Orleans
Tribunecriticized their action by calling them “timid Relplicans.®* The outstanding
figure of this group was Henry C. Warmoth, a sdethtarpetbagger and lawyer from
lllinois. In response to the criticism made by Gesof color, Warmoth described them as
“a class of colored people in Louisiana who rehthped and believed that the change in
affairs would result in the Africanization of theag.*® He feared that the political power
of blacks, including Creoles of color might surptss of whites. Overall, the moderate
faction maintained the paternalistic view that whishould guide the mass of freedpeople.
Therefore gradual improvement of race relations@minued maintenance of segregated
schools was consonant with the principles.

While Creoles of color consistently supported ratica large part of the
Anglophone black population in New Orleans rallehind the moderates. Many of them
harbored concerns for their autonomy and fearedlraatred. Some teachers at colored
schools reported that children and their parenposed integration of their schools. A
black principal named Bowie of a Congregationalostield in St. Paul Methodist
Church explained; “it is the best interest of théoed child” to have public schools but

“separate schools should be established for whitiecalored children” in order to prevent

32 New Orleans TribungThe Schools,” October 24, 1867.

3 Henry C. WarmothWar, Politics and Reconstruction: Stormy Days imis@na(New York: The
Macmillan Company, 1930), 57.
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racial discriminatior?’ Their political leader P. B. S. Pinchback agrewt forced
integration might worsen race relations. He belietheat “social equality, like water, must
be left to find its own levels, and no legislatican affect it.** He judged that integration
was too radical for race relation in New Orleartse Thoice of separation enabled the large
portion of the black population to support the nraties as their political allies.

The all-Southern white city school board membepgpsued the moderate
Republican group as well. They essentially didintend to have a public education
system for blacks. However, expecting that thecadjroup would insist on racial
integration, they compromised to establish ‘a cadoschool board,” a separate public
school system for the black children before theveotion commenced. They refused
integration reasoning that the white schools didhave enough room for welcoming
black studentg® Instead, the city school board suggested thapitisvtake over the
schools managed by the Freedmen’s Bureau. On NaemlitheDaily Picayune New
Orleans’ major newspaper reported “all the colaelabol are now under the control and
direction of the Board of Public School Directof$.The New Orleans public school
board created a fait accompli of segregated psilhool system before the constitutional
convention began in order to demonstrate its @st&t and thus aided the moderates so

that the convention delegates could not enact artyo§ desegregation act.

34 Daily Picayune “The City: Board of School Directors,” Septemhié&r, 1867.

% Daily Picayune September 29, 1868, quotedlishn Rose Ficklen, Reconstruction in Louisianeo(igh
1868)(Baltimore: The Johns Hopkins Press, 1910), 208.

% Daily Picayune “The School Board, The School Funds and UniveEshication,” August 12, 1867.

37 Daily Picayune “untitled,” November 7, 1867.
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The debate over public education started on Novebea week after the
convention began at the Mechanics’ Institute in N@deans. On this day, a white radical
Republican George Wickliffe proposed eleven ordoesnon public education. The first
and second proposed articles were particularlyedlto racial integration. The first article
mandated that “all children...shall be admitted #® plublic schools...without distinction
of race, color, or previous condition.” It furthemered that “there shall be no separate
schools established for any race.” The second pexparticle stipulated that “no
municipal corporation shall make any rules or ragahs contrary to the spirit and
intention of this Constitution.” His proposal wamnsto the Committee on Public
Education, which was specially created for thisvemion®®

The committee consisted of the eleven members, evtiesisions over Wickliffe’'s
proposal radically split into two factions: radie@nd conservatives. While radicals
became the majority and supported Wickliffe, comatve members rejected the idea of
public education for blacks as the minority grodiph@ committee. There were seven
radical members in the committee. Among them, O@dd8landin and H. Bonseigneur
were Creoles of color who represented the Orleanisi? P. G. Deslonde was also a
Creole man of color. He was born and grew up in IQglg@ans yet represented the Iberville
Parish, located close to Baton Rodge\. J. Demarest and D. Douglass were whites.
William Butler and Dennis Burrell were Anglophonkadk delegates. The minorities who

opposed Wickliffe’s proposal were John Lynch, JohBarret, G. Snyder and Peter Harper,

3 Official Journal of the Proceedings of the Conventfifor Framing a Constitution for the State of
Louisiana(New Orleans: J. B. Roudanez & Co., Printers é&oQGonvention, 1867-1868), 17.

%9 Vincent,Black Legislators in Louisiana during Reconstrunti@26-227.
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all of whom were white conservative representatiféey submitted a modified proposal
that omitted any reference to racial integratiorstéad, it mostly concentrated on the
financial management of public scho8lsThe committee opinions were divided into two,
and the convention members argued whether to Imé&grated schools or ignore an
opportunity for the education of black Americans.

The controversy over public education resulted wictory for Creoles of color.
Anglophone blacks and moderate whites shifted thgiport in favor of enacting a racial
integration act. The moderate faction which coesistf Anglophone blacks and moderate
whites saw no possibility to support the minorgyport, since it did not even acknowledge
any guarantee of public education for blacks. Toramittee submitted the final proposal
based on Wickliffe’s proposal on February 4, 1868ained sixty-one ayes and twelve
nays, and was adopted. Every Anglophone black d&ddgcluding Pinchback voted for
the public education clause. They also succeedgdimng twenty-two whites votes. The
integration clause was enacted as Article 135,Nawl Orleans public schools were
included as targets of integratioh.

Creoles of color, however, faced backlash from matgs during the gubernatorial
election in 1868. Despite the result of the raicisdgration act, radicals and moderates did
not cooperate. Radical Republicans, including @&=of color, proposed that Major
Francis E. Dumas campaign for the governorshipwlie a Creole man of color and a
legendary hero of the Civil War. Moderate Repulrigcahose Henry Warmoth as a rival

candidate. Dumas lost by only two votes in the priypand Warmoth immediately offered

0 Official Journal of the Proceedings of the Convenf60-61.

1 |bid., 306.
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him a position of lieutenant governor, however, @gmejected it. Instead, Warmoth allied
with Oscar J. Dunn, an ex-slave from New Orleankil&the majority of Anglophone
blacks supported the Warmoth and Dunn ticket, @seof color could not support
Warmoth due to his reluctance to ensure raciagnaten. In the end, though, Warmoth
won the election. Creoles of color had succeedéukeastate convention, but subsequently
had lost the gubernatorial electith.

The election controversy strengthened the sociralgption of Creoles of color as
dangerously radical black elites. TRew Orleans Tribunkst confidence in New Orleans
society and state politics for not supporting thermbth-Dunn coalition and it quickly lost
its official status as a Republican organ. Manytedyiincluding conservatives and
moderate white Republicans, interpreted the aaifd@reoles of color as an unrealistic
attempt to overturn white supremacy. In his autgkaphy, Warmoth remembered Creoles
of color as a distinct radical black faction asfi$@omingo Negroes...who urged the
Negroes of Louisiana to assert themselves andidHayti, San Domingo and Liberid®
The criticism toward Creoles of color came evemfbeir radical allies. Jean-Charles
Houzeau quit a position at tiNew Orleans TribuneHe criticized his fellow Creoles of
color for not supporting Dunn, stating that “the akistocratic spirit of the mulatto has
reawakened® TheNew Orleans Tribuneuspended operation for eight months after the

gubernatorial election. It restarted circulatiori869 but it only continued for two months.

42 | ogsdon and Bell, “The Americanization of Black N&xleans 1850-1900,” iGreole New Orleans
248-50.

43 Warmoth,War, Politics and Reconstructipb1.

** Houzeau to his parents, May 9, 18B8itres quoted in ThompsorExiles at Homg258.
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Although Creoles of color succeeded in enactingotifdic school integration clause, the
controversy of the gubernatorial election of 18&8apyzed their political activism in state

politics.

While Reconstruction improved educational oppottasifor the black population
through private and federally supported schoolrgoles of color particularly envisioned
public school racial integration. They had nurtutieel idea for integration through their
ante-bellum educational experiences. The fragilerdme made it easy for some of them
to pass as white. However, many Creoles of colareisented themselves as blacks to
preserve their interracial community and to profeetunity and equality of races through
desegregation. At the constitutional conventioredl¥s of color actively campaigned for
racial integration and cooperated with radical efitNonetheless, moderate white
Republicans supported a separate public scho@my#nglophone blacks and the city
school board sided with the moderates. Creoleslof succeeded in enacting a racial
integration law due to the conservative group’srafit to eliminate altogether the
possibility of public education for blacks. Howeytre new law did not mean that radicals
and moderates reconciled. Creoles of color lostresiderable power due to the
gubernatorial election.

Even after the loss at the gubernatorial elect@reples of color were still ardent
supporters of racial integration. Some of them ilieethin state politics as members of the
State Senate and House of Representatives. Radhdak kept their position for racial
integration as well. Most importantly, Thomas Wn@ay, a white radical, was elected as

the state superintendent of public education. Afterconstitutional convention and
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gubernatorial election, Creoles of color shifteéitliocus to the reformation of the city
school system. For this city-level struggle, Anglope black politicians began supporting

integration, and became an indispensable forcapbeiment racial integration.
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. ENFORCING INTEGRATION, 1868-1873

Although Creoles of color succeeded in including@al integration clause in the
state constitution, they faced a new problem: hmwnplement integration in the city
schools. In 1868, the New Orleans city school bdadl jurisdiction over fifty-five public
schools scattered around the city. Among them sixgehools were for blacks.The city
school board showed indifference toward the statesttution. The directors of the board
insisted that the state law had no authority tothair segregation doctrine of city schools.
In order to change the situation, Creoles of codturned to the state legislature and court
for further action. They also directly negotiateihwvhite schools to open doors to their
children. Meanwhile, Thomas W. Conway, state supendent of public education, sought
a way to mandate segregation. Anglophone blackstedgan promoting the integration
movement as they saw that integration offered hi¢gweel educational opportunities.
Creoles of color drove the expansion of integratglic schools from 1868 to 1873 with
the support of white radicals and Anglophone blacks

Geography is important to trace the integrationggite of Creoles of color. An
ethnic line characterized the New Orleans’ residépattern. The areas northeast from
Canal Street were predominantly francophone neigidmuls while to the west were
Anglophone areas. Many Creoles of color lived ia fitancophone residential areas such

as the Faubourg Tremé and Faubourg Marigny. Thissiécts held the white Creole

%> Report of the State Superintendent of Public Edadbr 1867 and 1868, Session of 1§8@w Orleans:
A. L. Lee State Printer, 1869), 27.



population as well. Anglophone blacks lived in thack-of-town” neighborhoods such as
present-day Central City, the area southwest ohCaimeet and a couple blocks north to St.
Charles Avenué® They tended to live in separate spaces from Arglop whites.

Although Creoles of color and Anglophone blackgratted politically, there were social
and geographical distances between them. The t¢ocatithe public schools helps to

explain who committed to the racial integration mment.
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Despite the state constitutional convention, tiye sthool board worked hard to
maintain a color line. Theew Orleans Republicamported in February 1868 that one

“colored” father attempted to send his child to e Soto School, a white school in

¢ Richard Campanell&eographies of New Orleans: Urban Fabrics Before Storm(Lafayette, LA:
Center for Louisiana Studies, 2006), 300.

*" Charles H. Jones, ed. and compliégpleton’s Hand-Book of American Travel, SoutheuarT1873, the
University of Texas Libraries, http://www.lib.utexxedu/maps/historical/new_orleans_1873.jpg. (A@mkss
November 10, 2012)
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Faubourg Tremé. Although the newspaper did notrtdps name, he was possibly a
Creole man of color as he chose the school in k@gminantly Creole neighborhood. He
insisted that he was not a “contrabafftiThe city school board, however, instantly
rejected his petition. In April 1868, William O. Bers, city superintendent of public
schools, received a report of “the rumor that ecadochildren have [been] admitted” to the
Bayou Road School, another white school in TremréMay 7, Rogers requested the
details of the situation from Madam S. Bigot, pipat of the school. On May 21, Bigot
submitted a list of twenty-eight girls, who werespibly not white$? In response, the
board ordered that “all children of color, who ni@y/found in any of the white schools of
the City, shall be immediately furnished with attem transfer to the school to which they
properly belong® The city school board insisted on adhering togresgated racial order.
The Bayou Road School incident illustrates thadlifty of drawing a color line
against Creoles of color. Many of the girls in sithools were daughters of Creoles of color
and their physical appearances were similar toevBieoles® Sisters Alice and Anais
Meilleur, for instance, were the daughters of Ewg@nMeilleur, a mulatto and free Creole

man of color who worked as a constable during Retroation®> Emma Gondales was a

8 New Orleans RepublicafiMonthly School Board Meeting,” February 6, 1868.

9 Letter, William O. Rogers to S. Bigot, May 7, 18@8tter, S. Bigot to William O. Rogers, May 21, 1867,
reprinted in the Orleans Parish School Bddrdutes, August 29, 1865 to June 2, 18&22-23, LSC, UNO.

0 Minutes, August 29, 1865-June 2, 18827-28, LSC, UNO.

*1 New Orleans RepublicatiPublic School Examination, Second District,” ¥, 1868.

2 Year: 1860; Census Place: New Orleans Ward 5, GwehouisianaRoll: M653_418; Page: 728; image:
178; Family History Library Film: 803418, Ancestrgm 1860 United States Federal Cen¢Bsovo, UT:
Ancestry.com Operations, Inc., 2008w Orleans, Louisiana, City Directory, 18@Nhcestry.comU.S.
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niece of Charles. S. Sauvinet, an alderman andipsesthCreole man of color. Sauvinet
was classified as mulatto in the census, and &él&dvsuit against a coffee house that
refused to serve him on account of his race in 878adame Bigot reported that Olivia
Edmunds, another girl under suspicion, was evemfiteld upon a certificate of white
birth.”>* TheDaily Picayunereported that among the girls, “two are said tajbiée dark,
while the others are lighter complexioli.’Eventually, six children submitted proof that
they were white, while six other children refusedkplain their racial background. The
remaining students acknowledged that they werevhiies>® The board determined to
send all the children who could not prove theirtemacial status to the Rampart Girls’
School, the neighboring school for black girls.

In response to the action of the city school bo@réples of color returned to state
politics to strengthen state control over the sitfiool system. Among them, Henry Louis
Rey became chairman of the committee on educatitimei House of Representatives in

1868. He was a “bright mulatto” born in New Orleam4831 to a wealthy and prestigious

City Directories, 1821-1989 (BetaR011); David Rankin, “The Origin of Negro Leasleip in New Orleans
during Reconstruction,” iBouthern Black Leaders of the Reconstruction B@ward N. Rabinowitz ed.,
(Urbana: University of lllinois Press, 1982), 185.

%3 Year: 1870; Census Place: New Orleans Ward 7, GweéouisianaRoll: M593_522: Page: 583B;

Image: 714; Family History Library Film: 552021, éestry.com,1870 United States Federal Census
[database online] (2009. S. Sauvinet. Joseph A. Walke27 La. Ann. 14, (1875); Roger A. Fischer,
Segregation Struggle in Louisiana, 1862-18W0rbana: University of lllinois Press. 1974), 111.

* Letter, Bigot to Rogers, May 21, 186Minutes 323, LSC, UNO.

*5 Daily Picayune“The Board of Public School Directors-Colored I@hén in the White Schools,” May 22,
1868.

% New Orleans RepublicafiBoard of School Directors,” May 28, 1868.
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family of Creoles of color of Haitian origitf. He started working for the Couvent Institute
in the antebellum period and entered politics afeégving as a captain of the Native Guard
in the Confederate Army and later the Union Armyinigithe Civil War® In August 1868,
he made a first attempt to ensure school integrdticough proposing an additional state
law. He proposed to grant the governor, at the, tidery C. Warmoth, authority to
appoint ten members of the city school board wWithdonsent of the state sen#tdhe act
passed the House of Representatives, howevergthee&Shampered it. There were two
opinions among the opponents in the Senate. Detsddta A. J. Bacon opposed the bill
in favor of maintaining school segregation in Nevie@ns. Republicans feared to increase
the power of the governor. P. B. S. Pinchback,ar#ack senators at the time, voted
against the act because he refused to give themmvauthority to control public
educatiorf?

In January 1869, at the state legislature, Reyepites another act to abolish the
city school board and give the state board of etitutauthority over the management of a
new city school board. Although the act granted &ogr Warmoth the power to appoint

five board members, Thomas W. Conway, an integreipwas the head of the state board.

" U.S. Pension Record no. 1127637, Department diiteeior, Bureau of Pensions, quoted in Melissa
Daggett, “Henry Louis Rey, Spiritualism, and Cresotd Color in Nineteenth-Century New Orleans,” (M.A
Thesis, University of New Orleans, 2009), 33n.

%8 DesdunesQur People and Our Historyi14-19. Many Creoles of color joined the Confedetouisiana
Native Guards before the Union occupation. Margetry, “Negro Troops in Blue and Gray: The Louisian
Native Guards, 1861-1863,buisiana History 8, no. 2, (1967): 165-90.

% The city school board was under jurisdiction @& dity at that time. City council chose the memiudihe
city board.

% Daily Picayune“The City Schools in the Senate,” and “The Cigh8ols in the Legislature,” September
22, 1868.
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If the law passed, Conway could increase his pawer the city school board. Rey’s law
was enacted as Act no. 121, with the general agreeat the state legislature that every
school should be under the consolidated state $sistem by March 10, 1869.The law
divided the state into six divisions; each divismmsisted of a school board and
superintendent under the supervision of the siadedo New Orleans was classified as the
First Division in 1869 and later became the Sixitigdon in 187052

The different reactions between the city schookth@ad state superintendent
Thomas W. Conway to the Act 135 of the Louisiamestonstitution demonstrate that the
core problem for integration was the racially irviaeen population. The city school board
decided to classify every both Anglophone black @nebles of color as a target of
segregation and disregarded racial complexitiesA@i 9, 1869, city superintendent
William O. Rogers issued an order to city schoahg@pals that “whenever a reasonable
doubt may be entertained by them touching the ${ata], in point of color, of any pupils,”
they were not allowed to admit these children ®wihite school§® Thomas W. Conway
attempted to address the problem by uniting altéleeal groups under the same education
policy and within the same school buildings. Anangia protest from an anti-integration

teacher from New Orleans, Conway stated in May 1870

®1 In order to maintain segregation, the New Orlganslic education system functioned independendynfr
the state education system. State legislaturesatidnly concern the implementation of the statebat also
saw the city school board’s independent action lgrohtic. VincentBlack Legislatures in Louisian&9.

%2 New Orleans TribungThe School Bill,” January 13, 1869.

83 Letter, William O. Rogers to the Principals of the Cityt®ols, April 9, 1869, WORGScrapbook,
1868-1878LRC, TU.
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At least one-third of the “blacks” are already ndxevith “white” and “black” in

the veins of the same individuals, so that if atl’ should be excluded from

school, it would be difficult to determine whetlvee were not excluding more

white than black: Second, because many who aredsres “black” are as white

as Queen Victoria, and it would be impossible tedeany trace whatever of any

other than “white blood” in them, so that it wouldd quite impossible to apply a

rule making the distinction practicalfté.

Conway recognized the significance of the group wes neither completely white nor
black racial status in New Orleans. His solutiorswadiminish the color line between
white and black.

Conway’s idea of race enabled Creoles of colotlyovéath him. In 1870, they
proposed to further increase the authority of taeessuperintendent so that Conway could
directly organize the city school board and appoietnbers. The strongest advocate for
integration that year was Robert H. Isabelle. Mediin New Orleans while moving freely
between the communities of Creoles of color andiépigone blacks. His father, George
Baptiste was a white French immigrant who marrieah¢y Willis of Virginia, a mulatto
woman®® Despite his French background, Isabelle had openedf the few
English-language Protestant schools for black ofildn 1862° At the 1870 state
legislature, Isabelle stressed that “I want toteeechildren of the state educated together. |

want to see them play together; to be amalgamated.when they grow up to be men

they will love each other, and be ready, if anyécomes against the flag of the United

% Tri-Weekly AdvocatéMixed Schools,” May 4, 1870.

% Year: 1900; Census Place: New Orleans Ward 3, GwedouisianaRoll: 570; Page: 12 A; Enumeration
District: 0020; FHL microfilm: 1240570, Ancestrymmo1900 United States Federal Ceng2804); New
Orleans/| ouisiana Birth Records Index, 1790-1898l. 30; Page #: 248, Ancestry.com, (2002).

% Devore and LogsdoiGrescent City Schopb4.
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States, to take up arms and defend it togefieFhe speech appealed to the state
legislature for further actions to implement desegtion.

Anglophone black members of the state legislatuppsrted Isabelle. In the House,
George Washington and Denis Burrell particularsisted him. Washington feared that the
rural areas of Louisiana would not offer publicaals for black children without strong
state authority. He stressed that “we will havesalmools, or next to none,” unless further
action was takef To attract the votes of white representativesy@uemphasized that
the modification of the state law would increasacadional opportunities for both poor
white and black children. In the senate, P. B.iSchiback altered his position on
integration and even agreed with Isabelle thatikbtahools were unequal to those of
whites. With the support of Anglophone blacks, &b proposition was adopted and
Conway gained the authority to organize a new sidhoard®® He established the ward
school board system to replace the city schoold®ar

In addition to political debate, Creoles of colathwthe aid of Anglophone blacks
and white radicals commenced direct negotiatioh widividual white public schools for
admission of their children. In the background, ¢hg school board insisted on its valid
jurisdiction over New Orleans public schools evégrrahe establishment of the ward

school board. Creoles of color sought an altereatigy to implement the racial

7 Debates of the House of Representatives of the Stamuisiaa, Session of 187(New Orleans:
Republican Office, 1870), 149.

% |bid., 184

% Vincent,Black Legislators in Louisiana During Reconstruati®0-95.

0 FischerThe Segregation Struggle in Louisiarid 3-14.
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integration of public schools. On May 16, 1870, dee of color cooperated with white
radical and Anglophone black Republican membersyéd the Radical Republican Club
and targeted the Fisk and Bienville Boys’ Schobtgh white schools, to demand the
admission of their children. Robert H. Isabelle was of the members. He took his
seven-year old son, William, to the Fisk Schoothvitvo other children and four members
of the Radical Republican Clubs. The school waatkxt at the corner of Franklin and
Perdido streets in a predominantly Anglo-Saxon m@ghood and was the closest school
to Isabelle’s residence.

The action of the Radical Republican Club provottexiturmoil among New
Orleans citizens. Isabelle, along with his fellowtcmembers, had a meeting with T. W.
Dyer, principal of the Fisk School, to request asbiun of their children. Dyer
immediately refused their demand reasoning thdtaaeno such authority from the city
superintendent. He took advantage of the dual $diwsord systems in order to refuse the
admission of the children. Next, the club membeosad to the Bienville School, located
at the corner of Bienville and Robertson Streeth@iTremé neighborhood. The club
members discussed the issue with the school pahdpt to no avail. During the
negotiation, both schools became madhousesDallg Picayunereported that many Fisk
School students “seized their books and slatesiesiebd out into the yard,” and eventually
returned home for fear of racial mixing. It alspoeted that a “large crowd of whites and
blacks collected in the streets” and surroundeddheol building soon after the

negotiation started. Furthermore, it stated thatehvas even a rumor that “several pistol

" Daily Picayune “Attempt at Mixing the Public Schools,” May 17870. The other members of the club
were R. T. Kramer, A. H. Pemberton, Theodore Lepishand C. H. LaddReport of the Secretary of the
Board of Directors for Public Schools of the CifyNew Orleans, December 18{ew Orleans, 1871), 392.
When Isabelle took this action, he served as greittsr in a customhouse and was also a treasutiee of
third ward board of public school.
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shots had been fired by the crowd” at the Bienii#nool’? The article illustrates the
impact that the club’s direct action to schools badvhite New Orleanians. White
segregationists no longer had legal backing froenstate legislature to maintain
segregation. Only the city school board, whosedigliwas already in question due to
Conway, sustained the segregated public scho@msyst

Eventually, integrationists solved the problem wblc schools through legal cases.
The chance of winning was high as some judges veglieal white Republicans. Soon
after his failed negotiations with the Fisk andBidle Schools, Isabelle filed a lawsuit to
terminate the dual city school system. On Junel8@0, theDaily Picayunereported that
Isabelle’s petition was filed at the Eighth Distri@ourt of New Orleans, demanding 1) the
court guaranteed a right to send his child to ammpsl that his family preferred based on
the state law, and 2) replacement of the currédmadoard with Conway’s ward school
board system. Henry C. Dibble, a judge who wasmaity from Indiana and had been a
member of the Republican Party since 1865, isswett af mandamus to the school board
to implement integration on the basis of the statestitution’> Meanwhile the city school
board asked the court to stop Conway'’s attempséostate funds in the city schools

without permission of the city school board. In lower 1870, Dibble issued a judgment

in favor of Conway.* The decision was a final blow for the city schbohrd, which was

2 Daily Picayune‘Attempt at Mixing the Public Schools,” May 17, 1®

3 Daily Picayune “The Court,” June 30, 1870. The Eighth Districiu@ had an exclusive right to issue a
writ of mandamus and to deal with all the procegsliregarding the right of any office over otherrt®in
New Orleans. For the biography of Dibble, | refeCharles McClain, “California Carpetbagger: Thedea
of Henry Dibble,”Quinnipiac Law Reviey28 no. 4 (2009), 890.

" Daily Picayune “The Public School Matter,” November 13, 1870 &hde Courts,” November 21, 1870.
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officially abolished in January 1871 by the Boafd\lWerman’>

Conway'’s ward school board welcomed Creoles ofrcdlioglophone blacks and
radical white Republicans as directors of the boéhe board divided the city into five
districts and eleven smaller representative distriEach representative district had one
director and two other support members. Creolelair and Anglophone blacks shared
jurisdiction over the French Quarter and Tremé,n@meany Creoles of color lived side by
side with white Creoles. Among Creoles of coloai F. Joubert was appointed as a
director of the sixth representative ward, whichered the area from St. Philip Street to
Esplanade Avenue, the eastern part of French QuarteTremé. John Racquet Clay, an
exchange broker, served as a director of the ffdfinesentative district, the central part of
the same neighborhoods. As a representative ofofhgine blacks, P. B. S. Pinchback
became director of the fourth representative distrom Canal Street to St. Louis Street,
the western part of the two neighborhoods. In aldithe new board welcomed Henry C.
Dibble as the president as well as the directth®tecond representative district. The new
city school board consisted of integrationists tredappointment of directors for the
Creole neighborhood demonstrated the smooth rakttip between Creoles of color and

Anglophone blacké®

> FischerSegregation Struggle in Louisianil4; Daily Picayune “The Public School Question,” January
27, 1870.

® Daily Picayune “Meeting of the New School Board,” March 11, 18Weekly LouisianiarfThe City
School Board,” April 27, 1871; Joubert was borri816 to a French immigrant and a light-skinned woma
of color. He stayed in Paris from 1859 to 1864., Sestimony Taken by the Select Committee to Inadstig
the Condition of Affairs in the State of Louisigivashington DC: GPO, 1872), 453-62; Houzedy,
Passage at the New Orleans Triburén. John Racquet Clay was born in New Orlead829 as a free man
of color. He possessed the property worth aboutQDdollars in 1860. See Rankin, “The Origin of Neg
Leadership in New Orleans during Reconstructiom3authern Black Leaders of the Reconstruction Era
183.
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Once Conway'’s school board started legally exargigs power, racial integration
of the public schools was rapidly implemented. Matydents of both Anglophone blacks
and Creoles of color attended the former white stsh@®n January 12, 1871, tbaily
Picayunereported that three children of the Anglophoneblaeutenant Governor, Oscar
J. Dunn entered the Magnolia Girls’ School, locatadCarondelet Street between Jackson
and Philip Streets, one of the closest white schtwlesidential areas of Anglophone
blacks. On the same day, another newspaper repbdaetfadison School, located at the
corner of Prieur and Palmyra Streets, a few bleakst of Canal Street, had admitted some
children of African descent. Some white schoolthm Creole neighborhoods became
desegregated as well. The Bienville School accegtedhildren and the St. Philip School
admitted “a negro boy” with the support of Thomas@@nway in early 1871’

Integration drew mixed reactions from the local t@hpopulation. First, it caused
the massive withdrawal of white pupils from puldzhools. The Bienville School, for
instance, lost an estimated half of its white stisl@nd teachers after integration. The
Claiborne Boys’ School in Tremé lost about one-flowf its students as well, and similar
reports were made for the Pontchartrain Schoogtéztin Milneburg, a suburb of New
Orleans’® Historian Roger A. Fischer found the number ofaie schools rapidly

increased once the 1868 state constitution weatdfiect’®

" Daily Picayune “Mixed Schools,” January 12, 18Aeekly LouisianianiMixed Schools,” January 12,
1871.

8 Report of the Secretary of the Board of DirecforsPublic Schools of the City of New OrleaB84-75;
Daily Picayune “Our Public Schools,” June 23, 1871.

" FischerSegregation Struggle in Louisian&l5.
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Some schools, however, admitted black childrenauttany problems or
turbulence. The Robertson Girls’ School, locatesideethe Bienville School, for instance,
reported that “the colored mixture has been foingtlough not with the same ill effect as
in the boys’ school next doo?® Still, despite the severe initial reaction, theiille
school gradually recovered the enroliment of whitelents. Principal E. Warren Smith
remarked in the annual report for 1871; “two-thiodshe pupils are white and one-third
colored. It is but seldom that the usual peacegmud order of the school are disturbed by
any exhibitions of prejudice on account of raceapor.”®* The Pontchartrain School also
reported that the white children were returriihdgn a speech on June 2, 1871, Conway
stated, “there are some colored children in theslshattended by the whites, and it is a
matter of pleasure for me to say that they ardneated with incivility or unkindnes$®

Creoles of color enthusiastically took advantag#hefnew educational opportunity.
R. L. Desdunes recalled that the Couvent Instletreased its enrollment. He recorded
that “most of the children of color attended thélpufree schools along with the white
children. The Couvent Institute therefore becameoat deserted® It symbolized how
favorably the school system was changed for Creafleslor. Many of the integrated

schools were located in the Creole neighborhood=sevBreoles of color lived. The 1962

8 Daily Picayune “Our Public Schools,” June 23, 1871.

81 Report of the Secretary of the Board of DirectarsFfublic Schools of the City of New OrleaBg5.

82 |bid., 389.

8 Weekly Louisianiart'Superintendent Conway’s Address,” June 11, 1871.

8 DesdunesQur People and Our History,07.
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and 1974 surveys by the scholars Louis R. HarlahRger A. Fischer estimated around
one-third of the public schools were integratearfrb871 to 1877. Among the 27
integrated schools that they listed, fifteen schoatre in the predominantly Creole
residential areas, particularly the neighborhoadh sas Faubourg Tremé and Faubourg
Marigny. Most of Creoles of color lived in thesdagigorhoods. On the contrary, nine
schools were located west of Canal Street, whewst ofahe Anglophone blacks livéd.
The admission of black students to formerly whaleaols was based on their requests thus
the action of black Americans was necessary. Csaufleolor actively chose racially
integrated schools.

Although there were fewer integrated schools inlas§axon neighborhoods of
New Orleans, Anglophone blacks upheld integratromf1871. Many leaders of the
Anglophone black community favored integration. ¥if@und advantages to integrated
schools as many were classified as Grammar A sshabiich were advanced schools
whose graduates often went to high schools.ldesianian a black Republican weekly
newspaper, included a school integration policysiprospectu&® The publisher William

G. Brown was born in Trenton, New Jersey as arfrae of color in 1832. He spent some

8 Harlan listed Barracks, Bayou Bridge, Bayou R@®huregard, Bienville, Central Boy’s High, Claibern
Fillmore, Fisk, Franklin, Keller, Lower Girls’ HigiMadison, Paulding, Pontchartrain, Rampart, Rasoert
St. Anne, St. Philip, Spain, Webster, as desegeegsthools and Cut-off Road, Dunn, Gentilly,
McDonoughville were possibly desegregated as Wiadther added that Clio, Hospital and JeffersoroSish
might have been racially integrated. | includediagnolia School to the list based on the repoderia the
article ofDaily Picayune entitled “Mixed Schools,” issued on January 1&71, and investigated the
location of these schools. Harlan, “DesegregatioNéw Orleans Public Schools during Reconstruction,
666; FischerThe Segregation Struggle in Louisiaid 9-20. Among the list, Bayou Bridge, Beauregard,
Bienville, Central Boys' High, Claiborne, Fillmor&entilly, Hospital, Lower Girls’ High, Pontcharina
Rampart, Robertson, St. Ann, and St. Philip wecatied in the east from Canal St. The other schoalspt
for Cut-off, McDonoughville and Dunn in Algiers, weescattered in the area west of Canal Streetderdo
locate the schools, | us&eport of the Secretary of the Board of DirectersHublic Schools of the City of
New Orleans392-94.
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years in the British West Indies during his childdoThe year he moved to Louisiana is
unknown; however, he participated in the 1867-@8stonstitutional convention. He was
particularly interested in public education as‘ttgef reliance of American liberty™ He
succeeded Thomas W. Conway and became state depdent of public education in
December 1872 as a keen supporter of integratioen B. B. S. Pinchback showed strong
support for racial integration. In an interviewlia72 with theNew Orleans Times
conservative Democrats newspaper, he remarke@lig\e in mixed school$® He had
once objected to integration during the 1867-68stanstitutional convention as a
strategy to secure the black population from rausdited. But he hoped to improve and
increase their educational opportunities this tiklis.support was valuable as he served as
the governor of Louisiana during the interregnumnsea by the impeachment of Governor
Warmoth in 1872.

During the years of integration, the color line veaased in educational records.
The annual report of the state superintendent blipaducation did not record the number
of black students who enrolled in the city publibsols®® The information about the

enrollment of white students was also unavailableesall the pupils were simply

87 Weekly Louisianiant‘A Friendly Critic,” December 18, 1870; PeteBieaux, “William G. Brown and the
Development of Education: A Retrospective on thee€aof a State Superintendent of Public Educaifon
African Descent in Louisiana,” (Ph.D. Dissertatidine Florida State University, 2006), 1-3.
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8 Annual Report of the State Superintendent of Pidiecation, Thomas W. Conway to the General
Assembly of Louisiana; for the Year 1871, Sessidi8d2(New Orleans: The Republican Office, 1872);
Annual Report of the State Superintendent of Pihdiecation, William G. Brown, to the General Assmb
of Louisiana, for the Year 1872, Sesssion of 18%8v Orleans: The Republican Office, 1878pnual
Report of the State Superintendent of Public EdoisatVilliam G. Brown to the General Assembly of
Louisiana, for the Year 1873, Session of 18¥@w Orleans: The Republican Office, 1874inual Report of
the State Superintendent of Public Education, &iliG. Brown to the General Assembly of Louisiaoia, f
the Year 1874, Session of 1§R&ew Orleans: The Republican Office, 1875).

35



classified as students. Historian Louis R. Harlgol&ned that it was impossible for
surveyors to distinguish between “so many verytlgilored persons and swarthy white
ones.”® However, the reports illustrate the intentiontaf tntegrationists. In reflecting
Conway’s work, on November 14, 1874, ttmuisianianstated; “in considering the
practicability of the [public school] project...it wtd be no easy matter to draw the line
between colors* This belief motivated Conway to send all the afeifdinto the same
schools without distinction of race or color. Imatlway he believed that all children of
various skin colors would have taken the equal atioical opportunity. Creoles of color
shared a similar opinion. They were part of a lcaiverse black population with

Anglophone blacks and aware of the impracticabdityhe dichotomous color line.

To summarize, Creoles of color in the early 181@xeeded in desegregating
public schools. First, they disbanded the city pusthool board since it intended to
maintain segregation. Creoles of color were paditytroublesome because they
complicated the racial hierarchy. They deployedtigal and legal action in addition to
direct negotiations with public schools to admédi students. Creoles of color allied with
white radicals to end the segregationists’ ruler dkie public schools. In the meantime,
Anglophone blacks shifted their focus from havingegregated public school system to
favoring integration. Although they hesitated tongaign for racial integration at the time
of the state constitutional convention, they fotimat integration increased their

educational opportunities during the 1870s. Creofe®lor pushed integration forward

% Harlan, “Desegregation in New Orleans Public Sthdaring Reconstruction,” 666.

1 Weekly LouisianiarTheory and Practice,” November 14, 1874.
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with the contribution of white radicals and Anglapie blacks to the point that in the early
1870s, among the citizens of New Orleans, racideaup no longer made a difference for
educational opportunities. In the late 1870s, G=of color attempted to maintain racially

integrated schools against the backlash to rednawealor line.
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(1. LOSING INTEGRATION, 1874-79

Although Creoles of color succeeded in desegregatirblic schools, racial hatred
still continued and even increased in New Orle8ysl874, the Republican Party was
weakened by intensified factionalism and fraud, timdatened by the resurgence of the
Democrats. On September 14, 1874, the White LeagoeDemocrats who believed in
white supremacy, organized a mass meeting on Gdredt and attacked the Republican
Metropolitan Police in which many black Republicaesved. The Battle of Liberty Place,
as this incident subsequently became known, symdublihe turning point of race relations
in New Orleans? Many whites, including children, parents and Deratshampered the
public school racial integration campaign from 14874 to 1880. During that period,
Creoles of color persisted with integration pohelyile their allies, radical whites and
Anglophone blacks, gradually abandoned it. Creofelor negotiated with the city
school board, appealed to state officials and depldegal actions against the champions
of re-segregation. Segregationists justified reagation by insisting that they offered
equal facilities for both whites and blacks. At #ane time, the impact of interracial
mixture became less significant to courts and enfthal blow, Creoles of color failed at
halting the establishment of Southern University830, a black state university, proposed

by white Democrats at the 1879 state constitutiooalzention. While Democrats intended

92 Stuart Omer Landryfhe Battle of Liberty Plac@New Orleans: Pelican Publishing Company, 1955);
James K. HogudJncivil War: Five New Orleans Street Battles and Rise and Fall of Radical
ReconstructiorfBaton Rouge: Louisiana State University Pressf200



to establish a black state university to spreadesggion, Anglophone blacks shifted their
policy and supported the proposal. The state dotistnal convention was fatal to the
racial integration campaign of Creoles of colordaese it erased Article 135 in return to
include an act of Southern University. Creolesabrwere forced to end the school

integration campaign at the end of the 1870s.

The first major segregation backlash began in Déeerh874 in high schools.
There were three high schools in New Orleans attilme: the Boys’ Central, Lower Girls’
and Upper Girls’ High Schools. The Boys’ CentrabWacated in Tremé and Lower Girls’
School in the French Quarter, both Creole neighthadk. The Upper Girls’ School was in
uptown New Orleans, a predominantly white Anglogh&orhood. Among them, only the
Lower Girls’ School was integrated by 1874. The benof black children who enrolled in
primary schools was increasing year by year; tloeeethe demand for secondary
education was growing as well. Admission to all bingh schools in New Orleans became
an important matter by this tinia.

The reaction to high school integration was forrhidaOn December 14, 1874,
groups of black children visited the girls’ highsols to gain admission. Tiaily
Picayunereported that the group that visited the UppelsGitigh School consisted of

“ten gingerbread and one coal black negress,” apeoiad by a black teach¥rThey

% Annual Report of the State Superintendent of Pitdiecation for the Year 1874, Session of 1889.
The enrollment of black children in 1869 were 2,9151878, 5460 black children were enrolled iy cit
schools. Seédnnual Report of the State Superintendent of Piwigcation for 186978; Annual Reports of
the State Superintendent of Public Education faritiana, and of the Chief Superintendent of Public
Schools of the City of New Orleans, for the Yeai8l8lew Orleans: The Democrat Publishing Company,
1879), 14.
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were students of the Coliseum School, located @aamllton. The principal of the high
school, M. E. McDonald immediately refused to a¢¢bpm. Additionally, the senior
students reacted quickly and wrote a resolutiaefiose receiving diplomas until they
were assured that their school would maintain ggdien. Along with the seniors, the first
and junior year white students submitted stateménéstening the school administration
with boycotting the school unless it secured seafieg® On the same day, the Lower
Girls’ School had similar trouble. Tidew Orleans Bulletinan ultra-conservative
newspapermeported that “even a larger” group of girls whekms ranged from “very dark”
to “a subdued coffee color” went to the Lower Gifishool requesting admissich.Their
request was deemed problematic due to the inteokthe action at the Upper Girls’
School. Although the Lower Girls’ School had beetegrated before then, many white
students nevertheless opposed integration. Therselass of the Lower Girls’ High
School adopted a similar strategy as the Upper Bidiool students, and insisted that; “the
colored girls of this school must leave or we miestline the honor of graduating."The
New Orleans Bulletimdvocated; “this is the time to strike for sepasthools.*

The controversy at the girls’ high schools sooreagdrto the Boys’ Central High

School. On December 17, several black boys appedithe high school to take the

% |bid.; FischerSegregation Struggle in Louisiank23.
% New Orleans Bulletin‘The Race Issue in the Schools,” December 164187

" New Orleans Bulletin‘The Race Issue in the Schools. The Girls ofitbeer High School In Line,”
December 18, 1874.
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entrance examination. The white pupils decideaterfere with the examinees and
threatened them to leave the school. The blackliEmnlcalled the police for protection but
in the end, were forced to withdraw from the schi8dtor two days after this incident,
some white students of the Boys’ Central High Stinoarched around the city to enforce
school segregation, visiting the racially integdasehools such as the Webster, Jefferson,
St. Philip, Fillmore, and Beauregard SchadfsThey also visited the Lower Girls’ High
School and expelled “three colored children whoenagmitted to the school® The next
day, the raid continued and the boys came badketgitls’ high to oust the six additional
black students whom they missed on the first'§afven worse, the high school boys
caused a riot with black students at the Kellerd®thnd the adjacent market, and one man
called Eugene Ducloslange, possibly a Creole mawlof gazed on his surname, was
killed. Despite the violence, Tidew Orleans Bulletipraised the action of the high school
students by calling them “the high-spirited boy¥ 'The white students’ antagonistic
behavior reflected the tension between white aadksl in the city.

The rigid and violent opposition of white New Onhéans to racial integration

% Daily Picayune“School Imbroglio. Progress of the “Mixture” Enpeise. Negroes Invade the Boys’ High
School and Are Ejected,” December 18, 1874. MaaglbRepublicans served the New Orleans
Metropolitan Police. It is possible to estimatettiee children asked for their help to solve thelbpem.

190 paily Picayune “School Difficulty,” December 18, 187Zhe New Orleans Bulletireported that they
also went to the Franklin and Washington Schoolgels SeeNew Orleans Bulletift‘On a Raid,” December
18, 1874.

191 New Orleans Time&The Educational Problem,” December 18, 1874.
192 New Orleans BulletirMore Trouble Apprehended.” December 19, 1874.

193 Orleans Death Indices, 1804-18%®l. 62, 573. Ancestry.coniNew Orleans, Louisiana, Death Records
Index, 1804-19492002);New Orleans Bulletin‘The Lower Girls’ High School,” December 18, 1874

41



changed the minds of many radical whites. White Xileans citizens criticized the
school board for the turbulence. When Charles VatBay, a white Republican and the
city superintendent of the public schools, arria¢the Upper Girls’ High School for an
investigation, a mob of angry whites surrounded &ird almost lynched hif?* Boothby
was forced to affirm that he “opposed the admixafreaces in the schoold® The white
members of the school board were afraid that tleeyglad to shut down all the public
schools due to the resistance of white New Orleeni@/hite high school students
expressed their readiness to boycott the schookddition, major newspapers repeatedly
urged whites not to attend the high schools. Nlee/ Orleans Bulletinfor instance, stated
“it was far better that the schools should be terapky broken up than that they should be
continued.*® Considering the opposition of white New Orleanjarsnry C. Dibble,
once an ardent supporter of integration, even dddithat he was aware that the racial
integration policy caused “danger to the whole muthool system’ After the high
school incidents, the white radicals softened tdisicourse on public school racial
integration to maintain the city public school gyst

Another contentious episode occurred in Septem®€5.1The city school board
appointed E. J. Edmunds, a math teacher and ae€Omeaot of color to the Boys’ Central

High School. Born in New Orleans and educated@aftlytechnic Institute in Paris, he
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was a “nearly white” renowned mathematician andattecipal of the Sumner School for
black children, before this job offer was ma#f&The New Orleans Bulletiignited the
resentment of the white population by reporting thevhite female teacher was fired due
to the appointment of Edmunds. Upon news of th@silen, some students left the
school'®® John Mathews, the white pastor of the Carondele¥8thodist Church,
observed the restlessness in the air around tlewkahd wrote in his diary; there was a
“considerable excitement-how it will end, no one ¢all.”*'° As a consequence of this
incident, white “Democratic and Conservative peagléhe State” organized a mass
protest meeting on September 29 at Lafayette Sglomaged in the city’s administrative
district.”***

This incident weakened the support for integrabgrihe Anglophone black
members of the city school board. The major Neve@ht newspapers pinpointed P. B. S.
Pinchback as “a leader of the colored memberssoStthool Board,” and criticized him for

his responsibility in the appointment of EdmuntfsPinchback stated the appointment of

Edmunds was a decision of the whole school boadlhad not been made solely directed

198 pesdunesQur People and Our History72-73;Weekly Louisianian‘The City Board of School
Directors,” September 18, 1875aily Picayune “Public School Teacher,” September 11, 1g7aily
Picayune “The Mass Meeting,” September 29, 18Rew Orleans Bulletin‘The School Board. Speeches
by Pinchback and McCarthy,” September 16, 1875.
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by him or the other black membér$. After this initial remark, he asserted that the
appointment was “to test the sincerity of the Seutlpeople in their oft-repeated assertion
from the pulpit the rostrum and through the présst, they accepted the political and civil
equality of all men before the la#** TheDaily Picayune nevertheless, severely
criticized him stating; “Mr. Pinchback...has seertdiabuse his trust*® In addition, the
participants in the mass meeting insisted on thewal of radical Republican members of
the board, including Pinchbad¥ While Pinchback and Anglophone black members of
the city board still encouraged integration, theréased racial hatred gradually limited
their activities.

The gubernatorial election and resurrection ofllleenocrats dealt a fatal blow to
the movement for integrated public schools. In 1&&mocrat Francis T. Nicholls was
elected governor. Robert M. Lusher was appointadti@state superintendent in the
following year. Originally from Charleston, Soutla©@lina, Lusher served as the state
superintendent of Louisiana in 1856. As a Demaoanalt segregationist, he reconstructed
the city school board in favor of segregation. &', William O. Rogers was once again
appointed to be a superintendent of public schinadew Orleans. In addition, the school
board members were replaced by the Democrats i 48d many Republicans as well as

black members left their jobs. Henry Louis Rey &adll Trévigne were school directors
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that year, but both of them quit their positionsewlthe Democrats became the majority.
The Democrat school board soon began to prepare-feegregating public schools in the
city.*t’

Creoles of color remained the most active opponains-segregation. On June 26,
1877, they formed the “colored committee on mixelo®Is” and visited Governor
Nicholls to protest re-segregation of the city prthools:'® The leader was Aristide
Mary, a wealthy real estate broker and a philaqtistovho donated financial aid to the
Couvent Instituté’® He had never held an office but was regarded a®bthe prominent
political leaders of Creoles of color. Side by smdéh Mary, Caesar C. Antoine, Louis A.
Martinet, George T. Ruby, Henry Louis Rey, PauNigée and Charles L. Roudanez met
with the governor. Born in New Orleans in 1836, @né was an ex-senate representative
from the Caddo Parish and lieutenant governor ft8@2 to 1876. Louis A. Martinet was a
young lawyer and new social leader of Creoles @drcéle was born to a Belgian father
and Marie Benoit, a New Orleans free woman of gatot. Martinville, Louisiana in
1849. Like Antoine, Martinet entered politics ameh&d as a member of the House of

Representatives from 1872-1875. He became a mevhliee city school board in 1877

and repeatedly petitioned against segregdtiddnlike the others, George T. Ruby was
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not a Creole of color but participated in Recongtan activism with them. Born in New
York in 1841, he moved to Haiti to work as a copeasdent for an abolitionist newspaper.
He settled in New Orleans in 1864 and worked daeklieacher and correspondent to the
New Orleans Tribun&*

The Daily Picayunedetailed the arguments that Creoles of color madénat
re-segregation. They primarily insisted on the urstibutionality of segregation. Mary
protested that the city school board’s attempatoeally separate city schools was against
the rights of black citizens that were assuredheystate constitution. At this time, the state
constitution still maintained Act 135, thus he ugegk a substantial reason to oppose
re-segregation. Roudanez bolstered Mary’s arguimgnlaiming that separation deprived
black children of educational opportunities. Heicized Nicholls’ opposition to their
agitation stating; “because you are of a race whffeto ours, and because of your position,
shall your children have greater educational achged than ours? If so, it is a gross
injustice.” To answer these criticisms, Governochiills justified segregation using a
separate but equal doctrine. “Our aim,” he sa&lidigive equal facilities all through, both
in teachers, building and books.” He also encowtdalge committee members to file a

lawsuit if they were not satisfied with the cityhsol board’s decisiof?

1877;New Orleans Time$Divided School. The School Board Has Finallytiget the Question of Color,”
September 6, 1877.
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Committee members also stressed the arbitrarifesawing a color line between
the state’s population. While they emphasized tthey claimed their rights as a black
group, they also used their in-between-ness ammder of Louisiana’s interracial history.
Ruby stated; “I believe it dangerous in a commuliky this—of doubtful ancestry—to
push this matter further.” In addition, he statee‘have those facts in our possession
which it would be unpleasant to some in high csckere we to use them, which we must
do in the event of separate schools.” Ruby impieed racial segregation would not only
hinder the progress of the black population, bst & was a means to conceal the doubtful
racial purity of the white population in New Orleahe delegates stressed that there was
no means to distinguish the Louisiana populatidwben whites and blacks. They insisted
that race should not determine their social stHtus.

White New Orleanians created a counter discourseatuipulate the ambiguous
racial status of Creoles of color. Although thega®led Creoles of color as blacks, whites
played on their interracial status to foster adbvibetween them and Anglophone blacks,
particularly those who were less educated andmetracial. ThéNew Orleans Times
regarded Creoles of color as “educated octoroamy'stated; “usually between the pure
negro and the white man there is no desire forasaaiercourse.” It further argued that
“there is greater antagonism between the educatedomn and the pure negro than
between white and black® In a segregationist discourse, it was a logichltgm to
categorize Creoles of color as blacks; howevesgllatites took advantage of the

difference among the black population to dividenhs®o that they could not have a unified

123 |pid.

124 New Orleans Time&Shall Schools be Mixed?” June 28, 1877.
47



power.

After the school board adopted a resolution toegragate the city public schools
in September 1877, Creoles of color moved on t@@gain pursue legal redress by
insisting on the unconstitutionality of the cityhsol board action. Paul Trévigne, former
editor of theNew Orleans Tribunédrought the first lawsuit against the city schiooard
and superintendent in the Sixth District Court @pt&émber 26, 1877. He demanded a
temporary injunction against school re-segregafinming the case, Trévigne emphasized
that he was a well-established “colored man ofdsini descent and origin,” married and a
taxpayer in New Orleans in order to prove his pennce of a civic dut}?®> He explained
that the city school decision was against the feamth Amendment of the U.S.
Constitution as well as Act 135 of the 1868 Louisigtate constitution. Trévigne had a
fifteen-year old son and reasoned in the lawsait lle was deprived of an equal right to
education due to the city school board decisiosemregation. The Sixth District Court,
however, dismissed the case. Judge N. H. Righfdgmocrat, refused to issue an
injunction, reasoning that the petition was madel#be for reversing the decision of the
school board, and Trévigne proved “no injury anctaose of action'® Rightor evaded
addressing the issue of the unconstitutionalityegfregated schools.

Trévigne’s case demonstrated that Anglophone blsiiksupported racial

integration despite the pressure of the consemwat@wspapers. Both Creoles of color and

Anglophone blacks sustained his appeal. On theldayigne filed his petition, they had a
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meeting at the Free Mission Baptist Church. In @aldito Trévigne himself, P. B. S.
Pinchback and George Ruby, and black clergymen asith C. Astwood and John Vance
made speeches protesting against the city scheotllaztion. During the meeting, they
decided to officially and financially support thenisuit'?’ TheDaily PicayuneandNew
Orleans Timesittempted to divide them by emphasizing a stdrkeetacial difference
between Trévigne and Pinchback, assuming thaather ldid not expect to secure mixed
schoolst?® TheLouisianianseverely criticized such action. The newspaper supg their
collaboration as an action “to prevent the perpiemeof a great wrong upon u$??
Although Trévigne could not stop segregation inltdveer court, he created a
model lawsuit against segregation. On November 18ifld Bertenneau filed another
lawsuit in the United States Circuit Court agathst city school board. Like Trévigne,
Bertenneau claimed that he was an establishe@writind taxpayer, and took legal action
on behalf of his children who were refused admiss$oothe Fillmore School in the
Faubourg Marigny neighborhood. He insisted thaictheschool board violated the
Fourteenth Amendment and Act 135 of the state @atish.**° Following January 1878,
Ursin Dellande filed another lawsuit at the Sixtistiict Court of New Orleans. Like

Trévigne and Bertenneau, Dellande was also a Createof color. He was a cigar

manufacturer who lived in the Marigny neighborholé.reported that his two children,
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Arnold and Clement were expelled from the Fillm8ahool on account of race in October
1877, and insisted that they had a right to atteedschool that they chose.

In addition to the emphasis on his status as aonaglished New Orleans citizen
and his appeal to state and federal constitutibaande also stressed the physical
appearance of his children. He stated that he enchildren were colored but were as
“white in color as anybody*! His action did not mean that the family attemptepass as
white. Rather, the intention was to demonstratentipgacticability of creating a color line.
In May 1878, when Judge Rightor made a decisiomdaeled to prove that they were
blacks to be segregated. He utilized the word, “Acaa traditions and the language of
common parlance,” to determine Dellande could ‘bssified as a negrd*® In so doing,
he dismissed the case based on a separate butpetjagland the fact that the Fillmore
School was assigned as a white school, and “theo¢sfor colored children are managed
and supported in the same manrét.Here, Dellande’s racial in-between-ness was
minimized in favor of the fact that he was undesstas a target of segregation based on
American racial binary.

The final decisions for Trévigne and Bertenneaases were made in 1879. Both
of them lost because the judges favored the loase decision and segregation. In January
1879, the state Supreme Court made a decisioréwigie’s case. Judge J. Deblanc,

followed the decision of the District Court reagagyi“ it would be as vain as unreasonable

131 State of Louisiana ex. Rel. Ursin Dellande€ity School Boargdno. 9784, (1878), Sixth District Court,
Orleans Parish, State of Louisiana, SCLC, UNO, 13.

132 Daily Picayune “Mixed Schools,” May 22, 1878.

133 State of Louisiana ex. Rel. Ursin Dellande€City School Boardno. 9784, SCLC, UNO, 7.
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to attempt to restrain the execution of an act Wwhid is judicially admitted—nhas already
been executed"®* Bertenneau’s case was judged on February 19, 78i@ge W. B.
Woods made a decision in favor of the city schaard. He reported that there was no
evidence that Bertenneau’s children were excludad public education itself. In addition,
schools for black children were not inferior to $kedor whites. In Wood’s words, “Both
races are treated precisely alike. White childmeh @lored children are compelled to
attend different schools. That is alf® TheDaily Picayune eagerly received the decision
justifying segregation stating; “Simply to say tkaparate schools are a discrimination
against colored children is to assume what isnmoet t.the discrimination applies to both
races. It puts them on a plane of equalftty.’Segregation was justified with the separate
but equal doctrine.

Finally, the establishment of Southern Universtgtate university exclusively for
the use of blacks, terminated the Reconstructibn@antegration movement.
Anglophone blacks and Creoles of color confrontéetiver to have a black-only state
university. At the 1879 state constitutional corti@m white Democrats proposed a higher
educational institution for blacks to forge re-sgation of public schools. As a member of
the committee for public education organized far ¢bnstitutional convention, Pinchback
consented to segregation in return for establishibtack university. The constitutional

convention eliminated Act 135 and added an artiohating a “State University for the

134 Trévignev. School Board and W. O. Rogers

135 Bertenneau. Board of Directors of City Schooét al., 3 Woods, 177 (1878). Case no. 1361.

136 Daily Picayune “The Schools,” February 20, 1879.
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education of persons of color”* As a Creole of color leader, Aristide Mary exgligi
opposed the act for fear of extending racial segjreqg to higher education. Pinchback,
however, saw the benefit of having an institutibmigher education open to blacks as
preferable to further controversy about integratimglophone blacks had no ideological
obstacle to this policy as their racial identitydascks would not be affected by it. In
contrast, Creoles of color saw racial integratismacessary to maintain their ethno-racial
identity in public. The Mary and Pinchback factiaeverely criticized each other. The
Pinchback group said of Mary that his “wealth aotiure labors under the blighting effect
of civil proscription should teach him to see tleed of accepting the best available means
extorted from the whites for the education of oeople as the quickest method of attaining
our complete freedon® In return, Mary blamed him as “the man who had $aat ‘this
government is a government of whites’ in ordeustify his conduct on this occasiott™
Creoles of color led by Mary no longer had the suppf Anglophone blacks in halting
re-segregation. White radicals had already lost f#gats in state politics since 1877. Thus,
Southern University was founded. The end of Recaasbn Republican politics,

differing identities and visions for education beam Creoles of color and Anglophone

blacks ceased the long struggle for racial integmadf public schools.

137 Official Journal of the Proceedings of the Consiitnal Convention of the State of Louisiana, Held i
New Orleans, Monday April 21, 18Bew Orleans: J. H. Cosgrove, 1879), 242.

138 \Weekly Louisianiani‘Practice v. Sentiment,” July 26, 1879.

139 Rodolphe Lucien Desdunddpmmage rendu & la mémoire de Alexandre AristideyNisew Orleans,
1893), 5-9, quoted in Bell and Logsdon, “The Amenization of Black New Orleans,” 253.
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Creoles of color experienced backlash in the 1&#0%. The rise of the
segregationists represented by Democrats, schaisland mass meetings demonstrated
the antagonism, which many white New Orleanianbdr@d against racial integration.
Creoles of color attempted to maintain integratiomyever, the massive resistance of
white locals weakened the support of many whitéceddRepublicans. Despite the
difficulty, Creoles of color adhered to the racrdegration policy with Anglophone blacks.
In response to the Democrats’ takeover of thesstyool board and the decision to
re-segregate the schools, Creoles of color negdtiatth the governor and filed lawsuits
to overturn it. Although they lost the cases, thayhasized the unconstitutionality of
segregation and highlighted the impracticabilityclafssifying citizens into binary racial
categories. Finally, the racial integration movetrearded due to the establishment of
Southern University. While Creoles of color opposfiselidea as it might cause further
segregation of schools, Anglophone blacks tookva a@portunity of a black higher
educational institution. Being isolated, Creolesabr could not maintain their campaign

for integration.
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CONCLUSION

From 1867 to 1880, Creoles of color led the pusticool racial integration
movement in New Orleans. Their unique perspectiveace questioned the post-bellum
black and white binary racial scheme for New Ortepgnblic schools. Their experience at
the Couvent Institute, and their in-between idgriilstered the ideological backbone of
their integration campaign. They attempted to elate the color line so that every citizen
could exercise their rights while not being questid about their ambiguous and diverse
racial statuses. Their seemingly contradictorytfali stance—advocating racial
integration as a black political group while higjfiting their interracial mixture—reflected
their struggle to overcome the conflict between Ao@n dichotomous race relations and
Creoles’ three-tiered race hierarchy. They wergbimot victims of dichotomous racial
integration but consistently contributed to formalthe racial discourse of New Orleans
during Reconstruction by insisting on racial intgmn.

The vision of racial unity and equality of Creot#scolor enabled them to
cooperate with various ethno-racial political greupheir light skin tone and extensive
interracial background raised questions about #hielity of the dichotomous color line.
Whites bifurcated their opinions. White radical Bbficans attempted to erase the color
line upon admission of children to public schodlscal white groups adhered to
segregation to preserve white supremacy and ragidl. For the Anglophone black

population, integration was a means to improver th@iicational opportunities, however,



not a way to maintain their racial identity. Thgyposed integration when it might cause
disadvantage for them but supported when they bawhance to improve their situation.
Creoles of color changed their allies over the yéarcontinue their racial integration
activism during Reconstruction.

The public school racial integration campaign carclassified into three
characteristic phases. During the first period&@371.and 1868, Creoles of color succeeded
in including racial integration into the state citosion. They collaborated with a radical
white faction and formulated an ultra radical poéit group to implement integration as
state law. Creoles of color collected votes ofrttaderate white Republicans and
Anglophone blacks; however, they conflicted witkbrthat the gubernatorial election.
During the second phase between 1868 and 1873leSrefcolor desegregated public
schools. While the city school board representedlbye New Orleanians attempted to
protect a color line, Creoles of color took pokticlegal and grass root actions. The
movement was bolstered by support from Anglophdaekis and radical white
Republicans. Overall, by flexibly expanding thearimerships, Creoles of color
desegregated public schools. During the third peiiom 1874 to 1880, however, Creoles
of color struggled to maintain integration agaitg resurgence of segregationists. Local
whites justified segregation with a doctrine of agpe but equal. The significance of the
interracial heritage of Creoles of color was miraed as well. When segregationists
increased their power, Creoles of color were ngédorable to sustain the partnership with
white radicals. Creoles of color finally lost theuse because Anglophone blacks favored
the establishment of Southern University and cowldgain their support for integration.

They also lost Article 135, a racial integratioause of the state constitution in 1879. By
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this time, the three-layered racial hierarchy waanaoned and the black-white
dichotomous color line was drawn over the publitosds as a distinct post-bellum racial
hierarchy in New Orleans.

Creoles of color, however, still hoped for integratand retained their in-between
ethno-racial identity. They learned various tact@wadvocate for their beliefs through the
school integration movement during Reconstructinthe 1890s, in response to the first
state act to mandate segregation of railroad t@tesion, Aristide Mary called for
organizing the Citizens Committee, and they filegl landmark court case knownrisssy
v. Ferguson Many members of the committee had participateztimool desegregation
activism. Homer Plessy, a Creole man of color, ntdared to be a test case for questioning
the constitutionality of railroad segregation. Medile, Louis A. Martinet started
publishing a newspaper, t¥usader Paul Trévigne served as an editor to support the
Citizens’ Committee. The experiences that Creofe®lmr gained through public school
activism constructed a prototype for their longabhimtegration movement that continued
into the Jim Crow era. While in some ways exce@ida New Orleans, Creoles of color
not only questioned the post-Civil War racial fotroa of their city and eventually

challenged the post-bellum race relations of theeebinited States.
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