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Abstract
COVID-19 has changed every aspect of our social sphere. From work to social gatherings, everyone has drastically changed their routine. Education is not different in that regard. Many public schools were forced to grapple with COVID-19 and shift to virtual classes in March of 2020. Underserved communities in North Carolina undoubtedly face exacerbated inequalities due to COVID-19 and English Language Learners (ELLs) are no exception to that. North Carolina becomes a unique space for investigation as previous research would describe it as a "new destination" state for immigrants. I will be specifically examining ESL teachers and their roles as interpreters (figuratively and literally) between North Carolina public education and their immigrant Latino students (and their families). My research questions are (1) how is COVID-19 affecting opportunities of learning among ESL students, and (2) how are ESL teachers seeking to respond to COVID-19 effects on their students? I will be collecting my data by conducting qualitative interviews of ESL and classroom teachers in a rural North Carolina school district. These interviews illuminate that the technological divide has negatively impacted ESL students' ability to both physically and mentally log into school. In response, ESL teachers become the literal and figurative interpreters to help their students survive virtual school. As the racial and ethnic demographic of Unites States continues to shift, the U.S. education system must be able to adapt and evolve with its community in order to meet the needs of its students.
Introduction
COVID-19 has changed every aspect of our social sphere. From work to social gatherings, everyone has had to drastically change their routine. Education is not different in this regard. Many public schools were forced to grapple with COVID-19 and shift their plans to virtual classes back in March of 2020. School board officials, administrators, and educators were scrambling to reconstruct current material to finish the semester. As the United States was under lockdown through the summer of 2020, educators were busy learning and collect material to prepare for the fall semester. Concerns of virtual learning accessibility came up to the forefront of the conversation. Those who do not have reliable access to the internet or a computer would struggle to stay engaged in an e-learning environment. Many of these students come from marginalized communities. Immigrant students are a particular concern since not only do they face a technology barrier, but a language barrier too. (Li and Lalani, 2020; Lazarín, 2020). As a child of an immigrant and ESL teacher, this is a major concern I have for my community. Literature in sociology related to ESL students, much less ESL teachers, is sparse. As COVID-19 continues to wreak havoc on the United States, it is important to center the conversation on marginalized populations such as ESL students.
North Carolina is a particularly interesting case study when looking at both COVID-19 and ESL education. In July 2020 Governor Roy Cooper announced his plans for reopening public schools for August 2020. Schools had two options: Plan B or Plan C. Plan B comprised of a mix of virtual and in-class learning. Classroom sizes would be smaller and students would rotate attending in-person classrooms every other week. Some students could opt out of attending in-person classes. Plan C is a virtual-only learning environment (Opening Public Schools in North Carolina, 2020). Different counties chose different options depending on their particular circumstances. Nash-Rocky Mount Schools started on Plan C beginning of August and transitioned to Plan B in October of 2020. As a new immigrant gateway state, North Carolina is ranked number one for highest foreign-born population changes, showing a 625%, roughly 600,000 foreign-born people, increase between 1990 and 2010. More specifically, North Carolina’s Latino population has increased from 1200% during this ten-year period (Rong, Hilburn, and Sun, 2017). These circumstances allow North Carolina to be a dynamic area of study to conduct research.
	For my research, I will be specifically examining ESL teachers and their roles as interpreters (figuratively and literally) between North Carolina public education and their immigrant students and families. My research questions are (1) how is COVID-19 affecting opportunities of learning among ESL students, and (2) how are ESL teachers seeking to respond to COVID-19 effects on their students? I will be conducting qualitative interviews with ESL teachers and classroom teachers from Nash-Rocky Mount Public Schools to better grasp how ESL teachers are grappling with these troubling times. While I have no previous data to infer preliminary findings, I can hypothesize that technology fluency and parental guidance might be topics of concern for these teachers, but to varying degrees.
Literature Review
Due to the global pandemic, schools across the world have had to make drastic changes in how they are educating their students. While there is no specific research on COVID's impact on rural North Carolina schools English Language Learners (ELLs), we can take a wider look at preliminary research on COVIDs impact on education and other institutions and the scholarship on ELLs and Latinos in the United States. As of April of 2020 1.2 billion children worldwide were out of the classroom, many of whom were forced to shift to virtual learning because of the pandemic (Li and Lalani, 2020). Nash-Rocky Mount public schools were forced to shift into online learning on March 16, 2020 and have decided to stay virtual for the remainder of 2020. While these new and sudden changes have affected all students, they are especially significant for ELLs and their families because of their vulnerable economic circumstances, language barriers, and limited access to technology. These pre-existing conditions have no doubt been exacerbated due to COVID. Consequently, without these resources, many ELLs may be left behind in this virtual learning environment. 
Fortunately, many immigrant-serving organizations quickly stepped up to help with the online transition in March 2020. Some organizations and non-profits have partnered with schools and educators to provide food and financial assistance to immigrant families while others non-profits have assisted K-12 education. For example, Californians Together, a statewide advocacy coalition of organizations that promotes educational equity for ELLs, accelerated virtual trainings for educators of EL students. Although these session focuses on student engagement through virtual learning, they also provide emotional needs and how to engaging with parents of ELLs. (Lazarín, 2020).
While sociology of education is a large area of study, ESL students and teachers are often overlooked; though research focusing on educational inequalities will be helpful to ground my work. There has been previously conducted research on technology use among ELLs. Liu, Navarrete, and Wivagg (2014) investigated the use of technology, iPod Touches, in ESL classrooms. The research was conducted in two cycles: the first cycle being two middle school ESL teachers and the second being two elementary ESL teachers. The researchers’ primary sources of data were interviews with teachers, classroom observations, and student surveys. The ELLs had 24/7 access to their iPod touch that had a variety of learning games, videos, audiobooks, and more. In both the first and second cycle, all ESL teachers found that the iPods allowed more language content in the classroom and customizable learning. For example, these iPods became private tutors for ELLs that felt non-judgmental when it came to phonetics and sight words (118). Middle school ELLs were able to take their iPods home which allowed some students to be more inclined to practice at home. ESL teachers also noticed parents were able to interact and monitor their children’s learning. Though there were challenges ESL teachers face. Both cycles had to spend a significant amount of time and energy to learn how to use iPods and find appropriate apps and activities to incorporate into their lessons; this was already on top of their demanding workload as ESL teachers. Other issues included Wi-Fi, technical difficulties, login problems, student monitoring, and misuse of technology. Although the research clearly shows the benefits of technology with ELLs, the findings showed that ESL teachers needed added support to better understand and use the technology in the classroom (Lui, Navarrete, Wavagg, 2014). While this study and COVID-19s virtual classes are two different scenarios, I will be interested to see if my interviews showcase similarities among parent involvement and teacher support.
The geography of where ELLs live and go to school also makes a difference in how COVID-19 affects teaching affects schools, ELLs, and English as a Second Language (ESL) teachers. Dondero and Muller (2012) investigate and compare the success of the Latino students in established immigrant gateways such as California and new destination schools in places like my study site, North Carolina, that have only recently experienced large-scale immigration of Latinos (Rong and Hilburn 2017). Dondero and Muller first examined the differences between established and new destination populations by analyzing the school characteristics such as compositional attributes, quality of education indicators, and linguistic support services. These scholars also investigated whether earning opportunities for Latino students varied from these two locations by using enrollment rates of students in college-preparatory math courses. Dondero and Muller found that: (1) new destination school display more favorable educational outcomes due to the number of resources these schools have; (2) although new destination schools have better resources than their established counterparts, they are not equipped to handle Latino populations since they are less equipped to handle the staffing and linguistic needs of Latino communities; and (3) Latinos are more stratified in new destination schools compared to established Latino schools; this is shown through the gap between White and Latino students in enrolling in college-preparatory math courses in new destination school that isn’t found in established schools. While these findings showed important insights, they could not pinpoint the mechanism causing Latino students to be stratified (Dondero and Muller, 2012).
Especially relevant to my research are studies that focus on immigration and schooling in North Carolina. Focusing again on students, Green, Perreira, and Ko (2017) examined how the schooling experiences of Latino students in North Carolina and how it influences their sociocultural adaptation. They were able to describe the roles of their peers, teachers, and parents in shaping Latinx students’ adaptation. They found that the relationship between teachers and students play a critical role in students’ engagement, emphasizing “authentic caring” and teacher accommodations. For example one of the interviewees described her ESL teacher by saying, “She was the one that treated me well at school. Whatever problem I had she always helped me with everything.” (Green, Perreira, and Ko 2017:66) They also found that the parents of these students did value education, but due to their work hours and limited English knowledge parents could not engagement with teachers. These particular testimonies from Latino students will be important to see if the perception of these student match with the ESL teachers in this North Carolina school district.
While this research project looks at the overall population of ELLs, my focus is primarily on ESL teachers. Shiffman (2019) focused on what adult ESL instructors do to support family-school relations in a rural school district and the factors that enabled them to provide their support by observing adult ESL classes, conducting semi-structured interviews with adult ESL instructors, parents of school-age children, and school district faculty, and open-ended questions on a parent survey. Shiffman found four interconnected practices among adult ESL instructors: disseminated information, explained cultural norms and expectations, coached family-school interactions and created opportunities to connect families and educators. Policies and teaching styles that encouraged these behaviors could help strengthen immigrant family-school relations in new destination schools (Shiffman, 2019). The racial and ethnic background of ESL teachers may play an important role in how they navigate their teaching practices. Specifically, Ajayi (2010) investigated how the social, linguistic, cultural, and educational backgrounds of ESL teachers shaped and intervened in their teaching practices. Ajayi developed a questionnaire that allowed ESL teachers' self-written perspective with follow-up interviews on 55 ESL teachers spanning across 21 high schools. He found that minority ESL teachers used their backgrounds to mediate their pedagogy. For example, Hispanic teachers articulated that they "used their marginalized experiences in this country to interpret school curricula and frame how racial experiences shape their pedagogical practices." (Ajayi, 2010:670). On the other hand, White ESL teachers described themselves in unrealized terms and saw English language learning through a one-dimensional view. These specific findings pertaining to ESL teachers will help ground the findings when I conduct interviews with ESL teachers.
Based on this literature we can better understand the experiences and circumstances around immigrant and Latino ELLs and the challenges surrounding the intersection of immigration and education. Many of these books and articles focus on the experiences of Latinx, immigrant ELL students, but very few on the experience of ESL teachers. My contribution to the literature will be to better understand how teachers adapt and navigate this online learning in the pandemic period. I believe ESL teachers are important actors and agents in the lives of ELLs, their families, and the broader immigrant community. As COVID-19 continues to tear apart the United States, it is especially important to look at underserved communities. It is equally as important to learn more about ESL teachers and how they are navigating and intervening.
Methodology
The research methodology I have chosen for this research project is semi-structured interviews. The purpose of these qualitative interviews is to preserve the nuances and complexities of these ESL teachers' responses that an online survey could not replicate. I will be collecting my own data by interviewing at least 5 ESL teachers and 5 classroom teachers in a rural North Carolina school district. This is a convenience sample since this is a school district I have personal connections to. I will recruit ESL teachers via email with permission from the superintendent of the school district. I will be giving each teacher a pseudonym to protect their identity and ensure the safety of the teachers. These interviews will take place virtually via Zoom due to the global pandemic and will be recorded for me later transcribe. The interviews will last between 20 to 30 minutes. After the interview, I will ask the ESL teacher to recommend at least two classroom teachers for me to recruit. 
I will be using comparative analysis between the classroom and ESL teachers. Since there is no prior data for me to compare my results I will be using the data I collect from classroom teachers to compare to ESL teachers.  The classroom teachers will serve as the controlled subjects to better ground the findings from ESL teachers. I will be collecting descriptive data pertaining to the teachers' experience during the fall 2020 semester. With the descriptive data, I will be creating themes to represent trends I find among the teachers and using quotes.
My research questions are (1) how is COVID-19 affecting opportunities of learning among ESL students and (2) how are ESL teachers seeking to respond to COVID-19 effects on their students? My hypothesis for my first research question is that both classroom and ESL teachers are seeing some students suffer and fall behind due to virtual learning, but it is specific negatively impacting ESL students due to their lack of fluency in technology and English. My hypothesis for my second research question is that ESL teachers are specifically spending more time as technology coordinators by mediating ELLs technology concerns. Some ESL teachers might potentially struggle with this since not all ESL teachers know Spanish to their predominately Spanish-speaking ELLs. 
Below I have attached the questions I will be asking both the ESL and classroom teachers:

Demographic questions:
· How long have you been teaching?
· What class(es) do you teach? (Grade and subject)
· What school(s) do you teach at?
· What is your race/ethnic identity?
· Roughly how many students do you teach?
· Did you return to in-person classes in October?
Questions:
Note: These questions only pertain to Fall semester of 2020
· How was the adjustment to virtual learning in August?
· For your students?
· For you as a teacher?
· Do your students have reliable access to the internet?
· How was it in August compared to now?
· Do your students have reliable access to a computer?
· Do your students have a novice understanding of technology (computer, keyboards, ect.)
· In what ways?
· How did you help your students adjust to the new technology/ software?
· Examples?
· Do you feel the school district has done a good job helping students with technology problems?
· Why/why not?
· Elaborate.
· How often/long do you meet with your students?
· Hours?
· If you do not meet with all of your students daily, how many times a week?
· What is this classroom time spent on?
· Ex. test prep, going over homework, reading, etc
·  What are the common issues in your classroom?
· Attendance, students’ attention, technology issues, etc.
· Can you provide me with an example(s)
· Do you meet one-on-one with your students?
· If so, what do you talk about/focus on?
· Is it mostly academic focus?
· Can you provide me with an example(s)?
· Do you see the parents of your students engaging with them?
· Helping them with technology, homework, being present during class, contacting you, etc.
· Examples?
· Do you meet one-on-one with the parents of your students?
· If so, what do you talk about/focus on?
· Examples?
· Since March of 2020 have you picked up a part-time job or volunteered for any organization?
· If yes, tell me more about said job/organization
· Is standardized testing/testing prep happening in your classrooms?
· How have you been able to evaluate the reading levels of your students?
· Do you feel like your students are succeeding or falling behind?
· In what ways?
· Grades, attendance, interest in school, etc.



Findings

To give context to the conditions surrounding the Fall 2020 semester in K-12 education in North Carolina. In July Governor Roy Cooper announced his plans for reopening public schools for August 2020. Schools had two options: Plan B or Plan C. Plan B comprised of a mix of virtual and in-class learning. Classroom sizes would be smaller and students would rotate attending in-person classrooms every other week. Some students could opt out of attending in-person classes. Plan C is a virtual-only learning environment (Opening Public Schools in North Carolina, 2020). This particular North Carolina school district started in Plan C at the beginning of the semester thought all teachers were expected to work in the school building. In October the District Board of Education voted to transition K-3 into Plan B starting October 19, 2020, while grades 4 and 5 would start November 2. Since the entire district was virtual each student needed a device and Wi-Fi to attend classes. The school district has a 1:1 technology policy; for each student in the district, there is a device in their hands. If a household did not have Wi-Fi they could request the school district to set up a Wi-Fi hotspot.
	At the beginning of the 2020 school year, students were passed out devices and hotspots. All of the ESL teachers described the process as slow for their students to get access to a device and a hotspot. As the school year starts many of the ESL students had not received a device or hotspot in order to log into class. The majority of the ESL students within the rural school district needed devices and hotspots provided by the school district. ESL Teacher D stated "In August it was pretty much very low access. The majority of my families in the area of my elementary school do not have access to the internet. Now [February] it is a lot better." With Mrs. Bently, she stated "My students have been given or offered a device from the school. Some have their own, but most of mine got their devices from the schools." 
When speaking about reliable access to devices and Internet Mrs. Campbell, said 
"Lots of trouble with devices, either not having devices needed or having older devices. A lot of coming and bringing the devices back to school to be repaired. For the hot spots, they had to go through the process of applying for hot spot, and for the ESL students, you know, there was a communication issue, I think a delay in getting their hotspots. […] It’s better, I mean, I think… I mean one of my students told me last week he still didn’t have Internet and I’m like what?! So I gotta write that one down and see what the issue is for him… I also want to say that [my school] started the rollout of new computers. Last week [mid-February] or the week before it was for second to fourth grade and kindergarten and first grade had already gotten new computers. This is a big delay in students, I say getting their new computer. Here we are in late February with computer rollout. I don't know what the explanation is."
Many of the classroom teachers expressed similar concerns of technology rollout at the beginning of the school year though it was not as widespread among their students as it was for ESL teachers. A kindergarten teacher at the same school as Mrs. Campbell expressed the same concerns. "August was tricky because of the Internet situation. [The elementary school] is in a rural area and Internet connections are not very good. We have quite a few students with hotspots and they're not very reliable so that has been an issue.”
When students were able to have devices and hotspots in their hands, issues still arose. Similar to Mrs. Campbell's situation, Mrs. Evans attested to the technology issues her students were having with the hot spots. "When we started out [the school year] some did not have their hot spots. For some of them, the hotspots were really iffy. Especially for big families that had three, four, or five students that had to get on at the same time it was almost impossible for some families because of the lack of Internet service."
Many of the ESL and classroom teachers noted that the school district had incredibly helpful staff. They mentioned individuals in the school or district that helped with technical issues. In Mr. Adams' school, students were able to come to set up a meeting at the school to go over technical problems. "At the beginning of the year kids who were unsure about what to do could actually come to the school building and we would sit down and shown them." Many of the teachers also mention the school district set up hot spot locations across the county for students to visit.
Another issue the ESL teachers mentioned was the lack of knowledge around technology and computer literacy. Mrs. Dunn stated, "Many of them don't have any good knowledge of computers or keyboards or the [educational] platforms." Particularly with ESL teachers that had kindergarteners many of their students did not know how to operate a keyboard. As Mrs. Bentley stated 
"They had to search for the letter and I've tried to teach them a little keyboard skills so they know where the letters are, but that's difficult. Some of them, you know, there are a few that they have cell phones that they play with. They know all of that stuff and they have access, but the majority, I would say we are learning as we go. Such a huge learning curve. […] Every technology issue you could think of either related to the physical computer itself to the Internet or the [educational] platforms having their own issues."
Throughout all of the interviews, technology was the largest problem in every single classroom. All teachers, ESL and classroom teachers, spent time learning different programs and tools in order to be better equipped to help their students such as watch tutorials on Youtube for troubleshooting so they could explain to their students or learning a new educational platform. When it came to technology issues for ESL students, ESL teachers used multiple different ways to help their students navigate the troubling technology. Almost all the teachers stated having one-on-one conversations with parents, ESL teachers seem to be consumed with parent phone calls. Most of the ESL teachers would meet the parents in person, either at the school or in the student's home, to help with technical problems. Two of the ESL teachers even went to their student's houses to help deal with devices or hotspots. ESL Teacher B at one point needed to visit a student's house to log in. In particular for the ESL teachers, many were desperate to help their students in whatever ways possible. Mrs. Dunn states 
“When it was possible I would call the parents and ask the parents to come home with the children. When that wasn’t possible I will use the protocols necessary… I mean all the things that we need to use to go to their houses and help them to set the computer, to set everything, even the hotspot.”
For classroom teachers, many of them mentioned small problems with specific students, but it was not a major concern for them. Even to the extent of Mrs. Bell stating "For my [kindergarten students] I don't think the adjustment was hard with the technology piece because these kids are called digital natives. They will never know a time they didn't have it." 
Many of the classroom teachers, parents were a huge help when it came to technology. When asked if they saw parents engaging with their students Mrs. Bell stated 
"I do, especially the ones that come on Zoom because at this age it is really hard for them to do anything, especially at the beginning of the year. […] They need someone to help them log in, help them with their materials, and just actually keep them where they needed to be for the class time. I have seen parents being very supportive that way."
Even some classroom teachers had a problem with parents being too involved in the classroom.
“Sometimes [parents are engaging] too much, but it’s a beautiful thing to see it because I love that their parents are there. If my students are having a technology issue I tell them to call their mom or dad to come and fix it. That’s a good thing, but sometimes when you’re trying to get them to sound out a word because that’s what we’re doing in first grade, I’ll hear someone say mom… mom how do you say this? […] It’s good and bad, but I do enjoy seeing that my parents are trying to be engaged and trying to help their kids learn.”
For ESL teachers, it is not the same. Some of the ESL teachers stated the student's parents 
were not able to help out. In the example of Mrs. Bentley, parents were not around while the child was in class. "For the most part, parents aren't around because of work hours or things like that." Even if the parents are around, their limited knowledge of technology holds them back from assisting their child. For ESL Mrs. Dunn she says 
“Why they are doing their best, but they are unable to help too much because the majority 
of my parents are very low in terms of technology. They do not have much knowledge of that or so the level of education. They have [education] in Spanish, though they are not able to understand the basics whenever I tried to explain to them. I will give you examples. When they go to school with the children and take the computer because the computer is having an equal problem. The problem is not so simply they do not understand what is going on, more so they cannot find the different programs that their kids are needing to go to.”
In this particular case, it isn't that the parents do not know what their children need to do, they do not know how to help them navigate the technology in order to be successful. For some parents, it is quite frustrating not being able to help their children. Mrs. Campbell states "I've seen a lot of frustrations when parents felt like they couldn't help with their actual content of what the child was supposed to be doing." From the perspective of these ESL teachers, they see the parents have the drive and desire to be involved in their student's education, but cannot due to the lack of technology and English knowledge.
	When it comes to academics, all of the teachers felt that their students were not doing as well as in past years. Particularly with ESL teachers with young students, the issue of learning English virtual was a major concern. Mrs. Evans stated "I definitely think they're falling behind. With my kindergarteners, their writing was not near as good as it has been in the past. Some of them could not even write their names." In the case of Mrs. Campbell, she is already making plans for next year. 
"There is a lot of success going on in spite of how we're having to learn this year I will say that, but at the same time, there's going to be a great need for remediation. We're already looking at summer school programs. I'm thinking the state next year is going to have to hire tutors or extra people for interventions because, especially with my third grade group, this is a very low group. They're double identified as EC and ESL. There's been very little response back to our communications, even after sending social workers out to find out why they're not communicating. So those kids are just going to need a lot of catching up."
These interviews showcase that many of the issues ESL and classroom teachers were having were due to technology. Though ESL teachers could see that their students were struggling with access, academics, and technology literacy. Due to access to technology and lack of technology literacy ESL students have been negative impacted by the COVID-19 pandemic. ESL students seemed to be affected by this outcome heavily due to their population needing these devices and hotspots. Even with these hotspots and devices in the hands of ESL students, that didn’t mean they always worked (such as the issues with hotspots). ESL teachers sought to help their student's technology issues by assisting them by any means possible (frequent phone calls/emails to parents, visiting students in person).


Discussion
[bookmark: Define]As a reminder my research questions were 1) how is COVID-19 affecting opportunities of learning among ESL students and (2) how are ESL teachers seeking to respond to COVID-19 effects on their students? From my small collection of interviews, this rural North Carolina school district struggled with rolling out accessible technology such as laptops and Internet hotspots. In return, ESL students were late in receiving their technology and had many problems with their devices and Internet. This is a prime example of the technological divide. The University of Stanford defines the digital dive as "-the growing gap between the underprivileged members of society, especially the poor, rural, elderly, and [disabled] portion of the population who do not have access to computers or the internet; and the wealthy, middle-class, and young Americans living in urban and suburban areas who have access”. According to Pew Research Center, only 56% of Hispanic adults own a desktop computer or a laptop (Perrin and Turner 2020). From the findings shown earlier the digital gap in this study goes beyond basic access to devices and the internet. 
My limitations for this work were obvious in my sample size. Ideally, I would have wanted a larger pool of ESL and classroom teachers. Due to my small subject pool, my findings cannot be generalizable to all ESL teachers. Though my findings can be useful for this particular rural county and countries across North Carolina or other new destination states across the US. For make my argument stronger, interviewing ESL students or their parents could allow better insight into many of the problems articulated by the ESL teachers.  
From the interviews with the ESL teachers, we could see that access to technology was a major problem. 
The expectation for young students, especially young kindergarteners and first graders, isn't to be proficient in computer knowledge. The possible expectation from the school district may be that the student's parents would assist their students with technology. For working class parents or parents with a lack of fluency in technology, they cannot assist their children like other parents with more time and resources. These ESL teachers are attempting to fill this digital gap by providing them with resources to navigate the devices and the programs their students use. That is not to say classroom teachers are not doing much for their students, but because of the demographic of ESL students, ESL teachers have to address these problems first.
The sociological significance of this research project is to address the educational needs of a community that is rapidly growing. While this project does not have generalizable results since it is a niche case study educational research needs to be expanding to these parts. As stated earlier North Carolina’s Latino population has increased by 1200% from 1990 to 2010 (Rong, Hilburn, and Sun, 2017). This Latino immigrant population is most likely not going to be leaving anytime soon. North Carolina is without a doubt a new destination state for immigrants. With this growing population, all institutions need to be adjusting to this population; that includes education. All North Carolina school districts need to come prepared with a plan to deal with ESL and families who do not speak Spanish. ESL teachers cannot hold the burden of being the middle man between the school district and the ESL student. This plan should include a budget increase for ESL programs across the state. As of the 2015-15 North Carolina ELL budget, “the state allocated $74.2 million for ELL programs. Each district with at least 20 ELL students receives the dollar equivalent of a teacher assistant position. Any remaining funds are allocated 50% the number of ELL students (up to 10.6% of the district's population) and 50% on the concentration of ELL students.” (Education Commission of the States, 2014) While the future budget has not been finalized, I advocate for a budget increase for ESL students that specifically is targeted towards programs to help students catch back up from the potential progress they have missed during the pandemic. An example could be a reading-writing summer program to make sure ESL students do not regress any further than they already have. 
A policy change worth considering would be allowing ESL teachers with fluency in a second language to receive a raise. North Carolina currently does not require ESL teachers to know Spanish. Only one out of the five ESL teachers I interviewed knew Spanish fluently. While there is a Spanish interpreter for the school district it would be beneficial for have more Spanish speakers for clearer communication between the school district and the ESL families. It also encourages ESL teachers that are not bilingual to learn a second language and monetarily benefits bilingual ESL teacher that already know a second language.
Future research on the topic of ESL teachers and students could focus on highly dense ESL populations in new destination states. In North Carolina, Charolette-Mecklenberg school have the highest EL population in the states with roughly 20,000 identified ELs that make up 13% of the school district population (Sugarman and Geary 2018). While only roughly 7% of ESL students make up North Carolina K-12 population they are still a huge group of students that have specific needs (Sugarman and Geary 2018). It is North Carolina's job to provide for both its students and their teachers. ESL teachers cannot carry the burden to provide for their students on their own. 
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