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The Hispanic/Latino community is a fast growing and younger community in
North Carolina. Therefore, we can expect that public service providers, commerce and
professionals aren’t familiar with their language, culture and information needs. As
immigrants, Hispanic families face several challenges in their process of adaptation. The
language, among others, is also a big barrier for Spanish-speaking parents to learn
about, and get involved in their children’s school activities, delaying and making more
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Results of this study reveal that the information needs of the group studied are
related to learning about the school enrollment process, the structure of the U.S.
education system, and additional services provided at schools. Based on these results
and qualitative data collected from Web browsing sessions with Hispanic parents, an

effective Web site design oriented to the Latino community is proposed.
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Introduction

The Hispanic/Latino! community is now the largest minority in the US
(US Census Bureau, 2003). The growth of this community in North Carolina was
479% between 1990 and 2002 (Stuart, 2004), the highest in the nation. The
shortness of the period shows that this community is basically new in the region.
Therefore, we can expect that public service providers, commerce and
professionals aren’t familiar with their language, culture and information needs.

Research shows that parent involvement in their children’s education
leads to higher student performance (Dornbusch & Ritter, 1988). Salinas Sosa
(1997) identifies logistical, attitudinal and expectation barriers for Hispanic
parents. Among these barriers were uncertainty regarding their expected
participation, and communication problems.

Another research study (Carnesi & Fiol, 2000) has shown that higher
levels of parental involvement in immigrant communities could be beneficial to
the parents themselves because they become more familiar with the public
resources available to them and their children. I consider this aspect, awareness

of public services and resources provided by schools, an important step towards



getting a higher parental involvement in the Hispanic community. Programs
provided by schools, such as Before and After school, English as a Second
Language (ESL), and other specific county programs, remain unknown to
Hispanic parents or are used just partially.

In this sense, the use of the Internet as an information tool has a
potentiality worthy of evaluation. This research study intends to evaluate what
information a School District’s Web site should contain in its Spanish version to

address the information needs of Hispanic parents.



Literature Review

This literature review is broken down in three sections: identifying school
related information needs of the Hispanic community in North Carolina,
potential barriers to parental involvement for Hispanics, and using the Internet

for overcoming these barriers.

Identifying school related information needs of the Hispanic community in

North Carolina.

Studies related to the information needs of the Hispanic community in
North Carolina are limited, probably because of its relatively young life in the
area. In a study on reading interests done nationally by Cuesta (1990), a
distinction between newly arrived Hispanics and settled Hispanic immigrants is
proposed: newly arrived immigrants have special interest in learning English,
reading Spanish language materials, and obtaining information about food,
housing, medical and legal matters. As Hispanic immigrants become settled a
change occurs as their reading behaviors become more varied and less oriented

to survival. Rincon and Associates” survey (2000), prepared for the State Library



of North Carolina, revealed that the motivational factors for using the
library among Hispanics in North Carolina were: to use books, to use computers,
to complete school assignments and to borrow videos or cassettes.
Unfortunately, they included no conclusive information about the topics selected
so it could be compared with the research done by Cuesta.

Holman (1997), an elementary school administrator at El Paso, Texas,
suggests “proactive steps teachers can take to help Hispanic immigrant families
make a successful transition to school.” Among these suggestions are: provide a
warm non-judgmental reception, schedule evening conferences to accommodate
working parents, remove the language barrier by providing second-language
instruction to teachers and staff, realize that some parents will lack formal
education, recognize that economic survival is a primary concern for immigrant
families, and familiarize families with your school’s procedures and
organization. These suggestions provide a description of Hispanic parents’ main
concerns or worries but only from the school’s perspective —not from the
parents perspective.

The U.S. Department of Education (2003) has developed documents to
address parents’ basic information needs regarding school achievement and
activities. The most frequent questions asked by parents, in general, are: what

should I do to prepare my child for school? What should I expect from my



child’s teacher? How should I supervise my child’s school homework? How
should I participate more effectively with the school and teachers? How should I
ensure a secure school and a school free of drugs?

All of the studies mentioned are starting points for understanding
Hispanic parents’ information needs, which are expected to be somewhat similar
to those of other parents. However, additional research is necessary to identify
the specific pieces of information related to school enrollment and activities that

Hispanic parents look for.

Potential barriers to Hispanic parents” involvement in school activities.
According to multiple studies related to parental involvement (Henderson,
Marburger, & Ooms, 1986; Villareal & Barnewell, 1990), there are three major
categories of barriers to successful parental involvement: logistics, attitudes, and
expectations. Sosa (1997) analyzed these barriers in the Hispanic immigrant
community, finding that logistic barriers were basically associated with the lack
of time that parents have because of their jobs, the pressure of a precarious
economy, and difficulties in child care arrangements. Attitudinal barriers
included uncertainty regarding their roles, responsibilities and rights related to
their children’s education; dissatisfaction with their “own capability to carry out

home involvement activities” (p. 105); and communication problems with school



staff and teachers. For the two latter barriers, their limitation with English was to
be blamed. Finally, expectation barriers are perceived when “parents feel
themselves judged by their occupation, economic status, or group membership”
(p. 106).

Recently research on the Southeastern Latino population reveals how
these three type of barriers could become more severe. Kochhar, Suro and Tafoya
(2005), based on the 1990 and 2000 censuses, found that:

“Hispanics in the new settlement areas of the South states are

predominantly foreign-born (57%). The immigrants are mostly men (63%)

and young (median age 27). Most of these immigrants (62%) lack even a

high school diploma, and 57% do not speak English well or do not speak it

at all. More than half of these immigrants entered the U.S. between 1995
and 2000, and most lack legal status” (p. iii).

Using the Internet for overcoming potential barriers. A survey conducted in 2002
by the National Center for Education Statistics revealed that 86% of public
schools with access to the Internet? had a web site (a lower percent, 76%, was
found in schools with the highest minority enrollments), and 68% reported that it
was updated at least monthly. Sanchez (1998) describes a school district’s Web
site as a powerful tool that provides “around-the-clock means of communicating
with parents” (p. 21) and other school stakeholders. Carr (2001) goes further,
describing schools” Web sites as marketing tools; and Hardy (1997) considers

that “another sign of a successful Web site is its ability to strengthen community



ties” (p. A38). Researchers, though, warn about overlooking basic
communication rules (Carr, 2001), like defining the population that is the target
of your Web site and designing according to this target population’s needs and
expectations.

In relation to the Hispanic community, a study released in 2001 by the
Pew Internet & American Life Project found that half of the Hispanics who are 18
years old or older have used the Internet. The study also mentions a 25%
increase in Hispanic users in a one year period (2000 - 2001). Another important
tinding is that “61% of online Hispanics have used the Internet for school-related
research or job training” (p. 2). These findings suggest that Hispanic parents
would be open to reading information about their children’s schools through the
Internet.

Several studies (e.g., Cuesta, 1990) comprise identification of general
characteristics and behavior patterns of Hispanics. There are also studies (e.g.,
Sosa, 1997) that have identified barriers that prevent Hispanic parents’
involvement in school activities. However, there is no specific study focused on
school related information needs for this segment of the population in North
Carolina and how these needs could be addressed through a school district’s

Web site.



Study Methods

The question that is the foundation of this study is: what content should
be considered for the Spanish section of a school district’s Website to address
the information needs of Hispanic parents? To answer this question the study
was comprised of two phases. In Phase I, five professionals in education were
interviewed on their experience helping Hispanic parents in the school
enrollment process and participating in school activities. As a result of Phase I, a
list of main topics was compiled. In Phase II, eight Hispanic parents were
interviewed and questioned about their main concerns and doubts when
enrolling their children and when trying to participate in school activities. They
were also asked to rank the list generated in the first phase, to show their
preferences. This two-phase approach was selected as a way to contrast the
parents’ perceptions of what they considered their main concerns or doubts with
what they actually ask when being assisted by a school officer.

The following sections explain and describe the procedures followed for
selecting participants, the motivations behind interview questions, and the final

analysis of the data.
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Phase I — Interviews with education professionals.

The only characteristic important for the study purposes, when selecting
participants in this phase, was that the education professional should have direct
contact with Hispanic parents when performing their duties. In this way, first
hand experience would be assured.

Five education professionals were selected. Table 1 provides data on the
characteristics of the participants. Four were female and one male. Also four
were foreign born with Hispanic origin, and their native language was Spanish.
The remaining one was a U.S. native of white ethnicity with knowledge of
Spanish. The four professionals of Hispanic origin performed duties where they
could use their bilingual skills. Participants worked in Wake, Durham or Orange
counties but this information is not shown in the table to protect the participants’
anonymity.

Table 1. Education professionals’ characteristics.

Participant Gender  Origin Title

Professional 1 F Hispanic Bilingual family specialist

Professional 2 F Hispanic Bilingual family specialist

Professional 3 M Hispanic ESL coordinator

Professional 4 F White 1¢t grade teacher
F

Professional 5 Hispanic Latino outreach specialist

Two methods were used to recruit participants. First, publicly available

information on school districts” Websites or directories was used to identified
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education professionals with direct contact with Hispanic parents. The second
method was referrals from personal contacts in the Latino community. Once a
professional was identified, he or she was contacted by phone or email and
asked to participate in the study. Nine professionals were invited to participate,
including the five who were interviewed.

Semi-structured interviews were conducted to gather qualitative data
about the participants” experiences. This method was selected because, even
though all the interviews are performed following a standard set of questions, its
flexible structure allows the researcher to encourage participants to elaborate on
important matters.

All participants were asked to describe the main characteristics of
Hispanic parents, their information needs about school enrollment and
participation in school activities, information sources that Hispanic parents use
the most, and present Spanish content in their school districts” Websites, if
applicable. Appendix A contains the interview guide.

Once all the interviews were completed, they were transcribed.
Transcriptions made a record of the answers to the questions, and comments or
anecdotes made by the interviewees to illustrate and emphasize particular
aspects of their explanations. The latter information was used to understand the

importance of a topic for the participant.
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Answers related to the information needs of Hispanic parents were
collected with the purpose of building a list of topics that would be used later in
Phase II. When pertinent, related topics were grouped. Appendix B presents the

list of topics.

Phase II — Interviews with Hispanic parents.

Inclusion criteria for parent participants were: to be of Hispanic origin; to
have a child or children attending schools in Durham, Orange or Wake counties;
and to have experience using the Internet. The last criterion was selected to
ensure that participants were already Internet savvy and had a positive
disposition towards looking for information on the Internet.

Eight participants were selected. Table 2 provides data on the
characteristics of the participants. Only one participant was male. One
participant was from Mexico, one from Venezuela, three from Colombia, and
three from Peru. Four had only a high school education, and the remaining four
had some college education or higher. Four of them considered themselves
novices in using Internet; however, just one of them appeared to have very little
familiarity with its use. The other four described themselves as having an

intermediate level of knowledge.
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Table 2. Hispanic parents’ characteristics.

Participant ~ Gender Education Exper. Country of Kid(s) Years since  Years since first
using Origin attending arriving to time enrolling
Internet school USA child(ren)

Parent 1 M College Interm.  Colombia 2 4 4
Parent 2 F High school =~ Novice = Mexico 2 4 4
Parent 3 F College Interm.  Peru 1 5 5
Parent 4 F College Interm.  Colombia 1 3 2
Parent 5 F High school =~ Novice  Venezuela 1 2 1
Parent 6 F High school  Interm.  Peru 1 5 5
Parent 7 F High school =~ Novice  Peru 2 7 mo. 7 mo.
Parent 8 F College Novice = Colombia 1 5 5

All participants had one or two children attending schools in Wake county
(Apex, Cary, and Raleigh). The time of residence in the U.S. ranged from 7
months to 5 years, and the time since first enrollment of their children at school
was about the same.

To recruit parents, flyers were posted at the Chapel Hill Public Library, El
Centro Latino, El Centro Hispano, La Cooperativa Latina, and were also shared
with the education professionals participating in the study. The request for
participants was also posted at the Association of Peruvians in NC listserv.
Finally, calls to friends in the Latino community were made. Nobody responded
to the flyers. Participants were recruited through the Peruvians listserv, friends,
and by recommendations made from participants.

Semi-structured interviews were conducted to gather qualitative data
about the participants” experiences. All interviews were recorded. Interviews had

three parts. In the first part, participants were asked to describe what their main
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concerns, doubts, and fears were when having to enroll their children in school
for the first time. They also were asked about their present information needs.
Appendix C contains the interview guide.

In the second part of the interview, participants were presented with a list
of ten topics (see Appendix B) gathered from interviews with education
professionals. The list was randomly arranged to avoid biases associated with list
order. Participants were asked to rank topics in the list, assigning 1 to the most
important topic, and 10 to the least important topic for them. They also answered
two questions about preferences when receiving information from school.

The third part of the interview consisted of a Web browsing session.
Participants were asked to navigate two Websites, and to express their general
impression and their opinions about the content in Spanish, and the navigation
in the site. To avoid order effect, Web sites were evenly alternated for
participants’ review. The Web sites for review were (See Appendix D for
snapshots):

* Chapel Hill — Carrboro City Schools
http://www.chces.k12.nc.us/http://www.chces.k12.nc.us/

* Wake County Public School System
http://www.wcpss.net/

» Hillsboro School District 1] (Oregon)
http://www.hsd.k12.or.us/

* Hueneme School District (California)
http://www.huensd.k12.ca.us/index.htm

* Capristano Unified School District (California)
http://www.capousd.org/
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The inclusion criterion for the Web sites was that each should have a
section or pages with information and resources clearly oriented toward Spanish-
speaking users instead of isolated pages or documents.

Once all the interviews were completed, they were transcribed.
Transcriptions made a record of the answers to the questions, and comments or

reactions while browsing the Web sites.
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Findings and Discussion

Four sets of data were gathered as a result of the two phases of the study
—the qualitative data from the interviews of the education professionals and
parents, the quantitative data from the parents” ranking of main topics, and the
qualitative data from the Web browsing sessions with parents. Each of these sets

of data is described and discussed in this section.

Findings from interviews with education professionals

As mentioned before, five education professionals were interviewed as
part of the study. After a brief explanation of the purpose of the study, all of
them showed interest in participating in the study and sharing their experience
working with the Hispanic community. At the beginning of each interview,
participants were asked to describe how their duties allowed them to contact
Hispanic parents. Four of them performed activities that involved answering
questions directly from Hispanic parents, either helping them during the
enrollment process, through a hotline, or after giving school workshops. The

remaining participant, a first grade school teacher, had direct contact with
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Hispanic parents during the beginning-of-the-year meeting and during
conferences with parents through the year.

Characteristics of Hispanic parents. The first group of questions were

oriented to find characteristics that were common among Hispanic parents, and
in some cases, characteristics that made them unique or different from other
groups of parents. The rationale behind this approach is that these unique
characteristics could lead to specific information needs. Table 3 shows the
characteristics mentioned by participants.

Table 3. Main characteristics of Hispanic parents.

Characteristic Particil?ants t?mt
mentioned it
1. Mainly Mexican in origin 5
Face-to-face and verbal communication are the most 5
effective
3. Language limitations shape attitude towards 4
participation

Incomplete school education

Not used to scheduling activities in advance

Low income families

Strong work ethic

Cultural differences in roles for parents and teachers

© N O
—_ NN W o

One of the top characteristics in the list was that most of them come from
Mexico. Two participants also mentioned that most of the parents come from
rural communities in Mexico. These perceptions match the US Census Bureau

data. According to Kochhar et al. (2005), in a study conducted in six Southern
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states® (based on the 2000 Census), 73% of Latino immigrants come from Mexico.
The research also suggests that immigrants come from regions in Mexico that
“have only recently begun sending large numbers of immigrants” (p. 13).

The second characteristic mentioned by all participants was that Hispanic
parents prefer face-to-face and verbal communications over any other type,
especially over written communication, even in Spanish. Participants also
mentioned that this characteristic is related to the fact that a lot of the parents
have an incomplete education (see characteristic 4. in Table 3). Again, from
Kochhar et al. (p. 11) we know that 62% of Latino immigrants in the six Southern
states mentioned before have less than high school as their education. The
preference for oral communication may also be due to a cultural difference (i.e.,
the social structure of the Latino community gives great importance to family
and relatives, and to cultivating close relations with neighbors and friends using
oral communication).

Four out of five participants mentioned that limitations in the parents’
English language skills shape their attitudes toward participation in school
activities. One participant highlighted the fact that, for several parents, Spanish
was a second language because their native language was a dialect from Mexico
or Central America. This participant indicated that “15 dialects or indigenous

languages from Southern Mexico, and 3 from Guatemala have been identified in
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my district.” Two participants said that parents wanted to learn and participate
more in school activities but were limited because of the language. One of them
said, “Once they can make questions, they are very interested in their children’s
progress.” It’s also important to mention that one participant noted that cultural
differences (see characteristic 8. in Table 3) also were important when reviewing
parental involvement. This participant explained that in Latino communities the
roles and responsibilities for parents and teachers were clear in relation to
education, meaning that teachers are in charge of making decisions about what
to teach and how to do it. She claimed that this is one of the reasons why parents
don’t question what is done at school, just as they expect not to be questioned
about what is done at home.

Three of the participants mentioned that Hispanic parents weren’t used to
planning their activities too much in advance. They said that reminding parents
about activities, conferences or meetings the day before, or even early the same
day, was the most effective way to secure their participation.

Finally, two participants noted that Latinos have a strong work ethic that
doesn’t allow them too much time for participation in school activities.

Main concerns of Hispanic parents. The second group of questions was

intended to learn from participants what were the specific requests that Hispanic
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parents made when asking for help. On this subject, the participants” responses
were more diverse. Table 4 shows the topics mentioned by participants.

Table 4. Main information needs of Hispanic parents.

Participants that

Info tio ds (topi : i
nformation needs (topics) mentioned it

School calendars 4
Other services provided in the community

RN

4
Enrollment process and required documentation 3
Organization and structure of the U.S. education 3
system
What to do to qualify for free programs (i.e., free
lunch)
Additional services provided at schools
Support services for children with learning problems
Process of school reassignment
Immigration status
10. Home activities to help children progress

o1
w

O N
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Four participants mentioned school calendars as one concern. Knowing
the dates of the first and last days of classes, holidays, and due dates for applying
for school services or lotteries were mentioned as part of this topic.

Also, four participants agreed that parents ask a lot about other services
provided in the community. Where to find health providers, hospitals, notary
services, and immigration counseling, and how to apply for Medicaid and food
stamps are among the more frequent questions asked of these education

professionals. Participants said that it was easy to understand that, once parents
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found a fellow Latino with knowledge of the “American system,” they would
use that source to find answers for most of their needs.

Three participants agreed on each of the next three topics. The enrollment
process and the required documentation questions were basically focused on
children’s identification, vaccination requirements, and how to prove residency
when living as guests with another family. Questions about the organization and
structure of the U.S. education system focused on differences between education
systems in the U.S. and Latin American countries, such as educational levels
(elementary, middle school, high school), rights and duties of parents, and types
of schools (year round, magnet). Questions on what to do to qualify for free
programs were oriented to learning about the required documentation for school
lunch and other programs.

The next topics where mentioned by two or just one participant (see topics
6. to 10. in Table 4), and include questions about additional school services,
support services for children with learning problems, immigration status, and
home activities to help their children progress. From these, a common comment
among participants was that a lot of times parents don’t ask because they are
oblivious of services or support provided at schools. “Parents believe that

educational systems are the same as in our countries, so they don’t ask for
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additional services; they don’t even think those services could exist,” said one

participant.

Information sources. Participants were also asked about what they
considered the more popular information sources used by Hispanic parents (see
Table 5). All of them agreed that parents get most of their information from
family members, friends or neighbors. Older Latino residents in the area share
their experiences with newly arrived immigrants and teach them where to go
and what to do. The next source mentioned was bilingual personnel in schools,
especially when they were of Hispanic origin. One participant said that parents
keep coming for advice and bringing friends, even when they don’t live in the
county anymore. Public services agencies were also mentioned because they
have translators and bilingual personnel as well.

Table 5. Information sources that Hispanic parents use to learn about schools.

Participants that
Source . .
mentioned it
1. Family, friends and neighbors 5
2. Bilingual personnel at schools 3
3. Public services agencies 2
4. TV programs and news (broadcast in Spanish by 1
Univision)
5. Web site 1
6. Workshops in Spanish 1

Spanish content in the school’s Web site. This group of questions was

applicable only to two participants. One of them said that she knew about some
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documents, with content in Spanish, posted in the Web site but couldn’t tell how
to find them because the district’s Web site didn’t have a specific section for them
and documents were spread all over the site. The other one knew about all the
content and also mentioned that the district was working on improving its site. A
third participant, whose district’s Web site didn’t have any content in Spanish,
said that a board was reviewing the possibility of developing such content.
When asked about suggested content the participants agreed that all
information related to the main concerns of Hispanic parents, previously
discussed, should be part of a Web site. Three of them were not sure that a Web
site with content in Spanish could be of much help, and one of them emphasized
that parents’ current information sources should not be replaced. The remaining
two believed that the Web could be a very important way to reach parents and
suggested that designers should be careful with translations and the ways things
are explained. “How-to-do descriptions should be done step by step even when

it could appear too basic,” recommended one participant.

Findings from interviews with Hispanic parents

As shown in Table 2, only one participant came from Mexico. According
to data from the 2000 Census discussed earlier, 73% of immigrants to the

southeastern U.S. come from Mexico. Thus, the sample may not be representative
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of the population; however, there are some other factors to be considered as
pertinent for this study: education and Internet use. In the same report,
educational attainment for Hispanics was as follows: 62% had less than high
school, 17% were high school graduates, and 21% had some college or higher
education. Unfortunately, there was no information about country of origin for
that data set.

In another report, Hispanics and the Internet, Spooner et al. (2001) report
that 50% of Hispanics (nationally) who are 18 years and older have used the
Internet. From that group, 6% had less than high school as educational
attainment; 27% were high school graduates, and 68% had some college or
higher education.

Because the current study was oriented to identify information needs of a
population that uses the Internet as a source of information, the researcher
considered it more important to match educational attainment characteristics of
the population instead of country of origin.

Main concerns. Parents were asked to remember what their main concerns

were when trying to enroll their children for the first time. They were also asked
to talk about their main concerns at the present time. Table 6 summarizes the

parents” answers. Topics that were not originally mentioned by education



professionals are shaded to highlight the differences between the two groups’

perceptions.

Table 6. Main information needs expressed by Hispanic parents.

25

Information needs (topics) Parer.lts tha.t
mentioned it

1. Enrollment process and required documentation 7
2.  How kids would face the change and the pressure of 6

taking classes in a new language. Counseling and

support.
3. Problems in communication because of limitations in 4

the language
4. Quality of education provided at schools 3
5. School calendars 2
6. Process of school assignment and reassignment 2
7. Discrimination 2
8.  Participation in school activities 2
9. Organization and structure of the U.S. education 1

system
10. Home activities to help children progress 1
11. Services for children with disabilities 1
12. College options and opportunities 1
13. Adaptation to new culture. Loss of Latino values. 1
14. Additional services provided at schools 0
15. Immigration status 0
16. Other services provided in the community 0
17. Support services for children with learning problems 0
18. What to do to qualify for free programs (i.e.: free 0

lunch)

The second most frequently mentioned topic in the parents’ list —How

kids would face the change and the pressure of taking classes in a new language.

Counseling and support.— wasn’t mentioned by education professionals in the

same terms. For them this was part of the additional services provided at school,
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specifically, enrollment for ESL classes. However, for parents this was an
important issue; they expressed that they would like to have counseling on how
to support their children during the transition to U.S. schools. Two parents told
the researcher that their children refused to go back to school and one child
reported their child was sick very often without a reason. Eventually, their
children overcame their fears and problems, but parents said that during that
period, they felt helpless and isolated.

Four parents mentioned as a concern that their limitations with English
caused them communication problems or misunderstandings. They also felt
restrained and embarrassed about asking questions. This concern matches what
education professionals said about how limitations with the language shaped
parental participation (see Table 3).

Finally, three parents mentioned their interest in knowing more about the
quality of education provided by the schools. They would like to have more
information so they can pick a good school and move to a different
neighborhood if necessary.

Parents were also asked about how they usually find information about
schools. Most of them said that relatives were their main source of information,
followed by friends and coworkers. They also mentioned that they learn from

school services through information received from schools at enrollment time or
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during the school year (in printed versions). They also say that most of the time
they have to request help from relatives and friends to translate those
documents. Finally, the other most common way to find information was
through bilingual personnel at schools when available.

Table 7. How parents usually find information about school.

Participants that

Information source . ]
mentioned it

1. Relatives, friends, neighbors, coworkers, church 8
tellows

2. Printed information at schools (mainly in English) 4

3. Bilingual personnel at schools 4

Quantitative data from ranking

During the interview, parents were asked to rank the importance of ten
topics/information needs. With the purpose of evaluating the ranking, points
were assigned to each position in the ranking. The first choice made by parents
was assigned 10 points, the second option in their ranking was assigned 9 points,
and so on, until the last option (tenth) in their ranking was assigned just one

point. Table 8 shows the results of the ranking.



28

Table 8. Ranking after assignment of points.

Information need (topic) /

1 2 3 i 5 6 7 8 Total
Parent

1. Enrollment process and required 3 7 10 10 5 10 9 9 63
documentation

2. Organization and structure of the 10 6 8 9 10 8 1 10 62
U.S. education system

3. Additional services provided at 9 8 7 7 9 7 8 5 60
schools

4. Support services for children 8 10 6 6 7 6 6 7 56
with learning problems

5. Schedule of school activities 2 9 5 8 4 3 7 8 46

6. After school activities to help 7 4 4 5 8 5 4 4 41
children

7. Immigration status 4 1 9 2 1 9 10 2 38

8. Other services provided in the 5 5 2 3 6 4 5 3 33
community

9. How to qualify for free services 6 2 3 1 3 2 3 1 21
20

—_
(e8]
—_
e~
N
—_
N
(@)

10 Process of school reassignment

The top three options in the ranking show parents’ preferences for
information that will allow them to comply with requirements and help their
children attend schools. Also these topics show their interest in learning more
about the school system and the services provided so they can take advantage of
them and help their children progress.

Another relevant finding is that education professionals emphasized
giving information about other services provided in the community (see Table 4);
however, this topic ranked eighth in parents” preferences. It would be

worthwhile to investigate further whether the interest is not there, or if there was
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something about the way in which the interviews were conducted that affected
the parents” rankings.

In the second part of the interview parents were also asked to answer two
multiple-answer questions about their preferences when learning about activities
in the school. Table 9 shows their responses in terms of preferred communication
channel. Even having limitations with the language, seven of the parents would
prefer to talk in person with the teacher. One mother said, “I know that I
probably won’t understand half of it, but still want to have personal contact.”
This matches what education professionals mentioned about Hispanic parents’
preferences. Because the sample included only parents familiar with the use of
the Internet and e-mail messaging, the second option —receive an e-mail— was
more expected. Other communication channels (letters, notes sent home, and
phone calls) were not preferred.

Table 9. How parents prefer to receive information about school.

Participants that

Information channel j .
mentioned it

Talk in person with teacher 7
Receive an e-mail

Receive a letter

Receive a message sent with my child
Receive a phone call from teacher

gL L=
o= N o

Responses to the question about how much time in advance parents

would like to know about school activities or meetings were in sharp contrast to
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education professionals” assertions that parents had to be reminded about
meetings the day before or early the same day. Table 10 shows that just one of
the parents preferred a day early reminder, and none of them selected a
reminder the same day.

Table 10. How much time in advance parents would like to know about school

activities.
Time Particil?ants tpat
mentioned it

1. Two weeks 4
2. One week 4
3. Three days 2
4. The day before 1
5. Early the same day 0
6. A month 0

Qualitative data from Web browsing sessions

Seven out of eight sessions took place at participants” homes. All seven
had a computer and a connection to the Internet. Six had a broad band
connection, and one had dial-up. The eighth participant accessed the Internet
through a public library.

During the browsing sessions, parents were asked to navigate and review
the content of two school districts” Web sites. Several questions were oriented to
understanding parents’ perceptions on ease of navigation: “Please identify if
there is a section in Spanish. Was that link easy to find? What would you suggest

to improve it?” The second group of questions —“Could you please give your
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overall impression of the Spanish version of the site? Is that useful information?
What pieces of information are important for you?” — was oriented to learning
about what content was relevant for parents and, in addition, if the layout of the
information was an important factor for them. The following sections explain the
most common problems identified, as well as the preferred features and
characteristics, according to participants’ comments.

Navigation. Several parents complained about the Web sites” URLs. They
said that their addresses weren’t easy to remember.

It was observed that the content in English in all of the sites distracted and
confused some parents, making it difficult to find the link to the Spanish content.
However, this didn’t happen at all with the Hillsboro School District’s Web site.
Parents suggested that links should mimic this one. Once the link was found,
navigation was straightforward in all Web sites except for the Chapel Hill-
Carrboro City Schools, where a second click is needed to arrive at the Spanish
section. This confused all participants because the page after the first click has
instructions in English, and there are two links called En Esparfiol in the same
page, but only one takes the user to the right place.

Content. Parents criticized the content of the different pages according to
their preferences about information needs discussed previously. However, some

aspects and features consistently elicited comments. The first one was the contact



32

information for a hotline in Spanish and how to reach bilingual personnel at
Chapel Hill-Carrboro City Schools. Parents agreed that having this information
was important and handy.

Participants highlighted that the section Preguntas y Respuestas (Questions
and Answers) at Hillsboro School District’s Web site was interesting and was the
tirst thing they tried to read. They also noticed a link to a schedule for parents’
meetings (Calendario de reuniones de padres de familia) in the Hillsboro site. This
feature didn’t have an equivalent in any other Web site.

Parents also agreed that the wording of topics was a very important factor
to invite reading and exploring. All agreed that Wake County Public School
System has valuable information under the link Manual para Estudiantes y Padres
(Manual for students and parents); however, the title didn’t give an idea of the
richness of the content. One parent said, “I thought it was referring to conduct
rules and dress code in schools.” A similar impression was their response to the
link Enlaces (Links) at Chapel Hill-Carrboro’s Web site. Parents wanted more
information about the organizations listed under this link.

The presence of acronyms (Programa AVID at Chapel Hill Web site,
Programa PLUS at Hillsboro Web site) also evoked considerable interest. Parents
felt compelled to click on those links but felt disappointed when they didn’t find

an explanation of the acronyms immediately.



33

There were mixed reactions towards viewing information in video format.
There is one video explaining the registration process at Wake County Public
School System’s Web site, and some parents showed impatience when watching
it; but others considered it a good start that could save them time and clear some
doubts before approaching the districts” offices.

There was no consistent preference for having the information grouped by
subject or topic. This is interesting because, when parents were asked to provide
an example of the Web sites that they liked and reviewed often, seven of them
mentioned online newspapers that followed the traditional format of having a
left hand menu with the available topics, and that displayed the information on
the right side. They also agreed that the Hillsboro School District’s Web site was

their favorite site and it follows this type of layout.

Format of documents. To post information in PDF format is, apparently,
popular among school districts” Web sites. Most participants didn’t understand
the format and dropped the searching of information after scrolling down a
couple of times. Documents presented in this format had an additional
disadvantage: being an exact copy of the printed versions, there was a lot of
blank space in the first pages that correspond to the title pages. Parents also

skipped the reading of welcoming letters.
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Parents agreed that, overall, they preferred the Hillsboro School District’s
Web site. The link to the Spanish section was easy to find, links had clear and
informative names, topics were of much interest, and the general layout was

attractive and pleasant.
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Summary and Conclusions

This study used semi-structured interviews to collect qualitative and
quantitative information about information needs of Hispanic parents regarding
school enrollment and activities. Two groups were interviewed —education
professionals and Hispanic parents—as a way to contrast parents” perceptions of
what they considered their main information needs or concerns, with what they
actually ask when being assisted by a school officer. Interviews with education
professionals helped to identify preferences and characteristics pertinent to the
majority of Hispanic parents in North Carolina, since the professionals have had
contact with many more parents that were included in this study’s sample. The
target population of this study, Hispanic parents who are present or potential
users of the Internet, is a small subset of the Latino population in North Carolina,
and this study showed that its characteristics do not exactly correspond to the
views of the majority of Hispanic parents as represented in the data provided by
the education professionals. Thus, the information obtained from each sample

contributed to the overall study findings.
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The data collected from Hispanic parents clearly identified their
information needs. School enrollment processes and required documentation,
organization and structure of the U.S. education system, additional services
provided at schools, and counseling and support for helping their children to
overcome the transition to U.S. schools, were the most important topics in
Hispanic parents’ lists of information needs.

The Web browsing sessions proved a great way to understand Hispanic
parents’ preferences when looking for information on the Internet. Based on this,
a school district that wants to provide information to the Latino community
through its Web site, should include a section clearly oriented to the Hispanic
community and should include the topics discussed above. The Hillsboro School
District’s Web site (www.hsd.k12.or.us), shown in Appendix D, received the
most positive reviews from parents and was an example of pleasant design and
high quality of information, according to parents’ preferences. According to this
and more information collected during the browsing sessions, the characteristics
and features that an effective Web site design should have are: clear and
prominent contact information for reaching bilingual staff; a frequently asked
questions section; the schools’ schedules for parents” meetings, if applicable; clear
and well explained names for links; no acronyms; no long documents in PDF that

only hide useful information; and, in general, simple and clear language.
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Notes

. The terms Hispanic and Latino were used interchangeably throughout this paper.
. According to the same survey, 99% of public schools were connected to the
Internet.

. The six Southern states are Alabama, Arkansas, Georgia, North Carolina, South

Carolina, and Tennessee.
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Appendix A: Interview guide for education professionals
Please explain how you have contact with Hispanic parents. (Please remember to
avoid mentioning names or places that can help to identify yourself).
What do you consider the main characteristics of a Hispanic parent?

What, in your opinion, are the main concerns of Hispanic parents when they
approach you for help?

Do you think that it would be important to make a distinction among Hispanic
parents? For example, parents that come for the very first time to enroll their kids
as distinct from parents that already came through that and want to participate
more in school activities.

What other distinctions would you like to make?

What information needs does each group have?

What, do you think, is the way that most Hispanic parents get information about
their children’s schools?

Have you reviewed the content in Spanish of your school district website?

What do you think is the most valuable piece of information in the web site
according to your experience?

What do you think it lacks?

What do you think about using the Internet as an alternative means for
providing information to Hispanic parents in their own language?



Appendix B: List of topics/information needs

PARTICIPANTE NO.

De acuerdo a su experiencia, por favor indique el orden de importancia de los siguientes temas
(ordenandolos del 1 al 10, donde 1 es el tema més importante y 10 es el menos importante):

Calendario de actividades de la escuela:
¢Cuando se inician las clases?
¢Cuando son las fiestas o feriados?
¢Se cierran las escuelas por nevada?
¢Cuéndo son los examenes de fin de grado?

Proceso de registro/inscripcion/matricula y documentacidn necesaria:
¢ Qué pasos debo seguir para registrar a mi nifio en la escuela?
¢ Qué documentos necesito?
¢Que es el affidavit of residency o prueba de residencia?

Estructura y funcionamiento del sistema educativo en Estados Unidos:
¢ Qué son elementary, middle y high school?
¢ Qué son las escuelas Magnet?
¢ Qué otras diferencias hay con el sistema educativo de mi pais?

Servicios adicionales brindados en las escuelas:
¢ Qué es el Before and After school?
¢Qué es el Programa de Inglés como Segunda Lengua 6 ESL?
¢C6mo aplico para los desayunos y almuerzos gratis?
¢Qué son las evaluaciones por problemas de aprendizaje?
¢Qué es el programa de pre-kinder? ¢Es cierto que puede ser gratuito?

Servicios de apoyo para nifios con problemas de aprendizaje:
¢ Como sé si mi nifio esta avanzando de acuerdo a lo esperado?
¢ Qué debo hacer si mi nifio es varios afios mayor del grado que le corresponde?
¢ Qué servicios existen para ayudarlo a nivelarse?

¢ Qué debo hacer para calificar a los programas gratuitos?
¢Qué es el proceso de reasignacion de escuelas?
¢Mi status migratorio es importante?

Otros servicios brindados en la comunidad:
Hospitales y servicios de salud en el area.
Guarderias o daycare gratuitos.

Asesoria en inmigracion.
Notarios publicos.

Actividades que se pueden realizar en casa para ayudar a los nifios con la escuela:
Examenes o evaluaciones para la casa.
¢Qué puedo hacer en casa para ayudar a mi hijo con su tarea?
Enlaces a paginas con actividades para la casa.
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Appendix C: Interview guide and Web site browsing session for parents

0 How much experience do you have using Internet browsers? You can express your
experience in months or considering yourself as novice, intermediate or experienced
user.

0 Where are you from?

0 How many kids do you have and what are their ages?

0 In what county is your kids’ school located?

0 How many years has it been since you arrived for the first time in the US?

0 How many years has it been since you enrolled your kid(s) for the first time?

0 Can you tell me, what were your main concerns at that time?

0 How did you find out the information you needed?

0 If you could go back in time and change what you did before, what you would change,
why and how?

0 What are your main concerns or information needs these days in relation to your kids’
school activities?

Now I am going to show you a list of information subjects and ask you to rank them in order
of importance. If there is any piece of information missing, please feel free to add it to the list

and rank it with the whole group.

Web site browsing session.

Now I am going to ask you to review some school districts” websites. I am going to ask you
some questions about them but please feel free to comment at any moment and about
anything that you consider important or about anything that caught your attention in a bad
or good way. Do not hesitate to interrupt to give me your impressions.

0 This is the main page of the XX school district. Could you please identify if there is any
type of information in Spanish?

0 Was that link easy to identify? What would you suggest to improve it?
0 Could you please give your overall impression of the Spanish version of this web site?

0 Could you please take a minute to read the content?
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0 What pieces of information are important to you? Could you please click on that link and
read the content? Was that useful information?

0 What do you think is missing?

Debriefing questions:

0 Which of the web sites did you like the best? Why?
0 Which of the web sites did you like the least? Why?

0 Do you have any other comments or suggestions?

Thanks again for your participation!



Appendix D: Snapshots of selected Web sites

Chapel Hill — Carrboro City Schools

i - ;&, - \a f§§ I\& hittp:/fwww.choes k12.nc.usf

HAPELHILL- =2
RCARRBORO ]

CITY SCHOOLS 750 S. Merritt Mill Road + Chapel Hill, NC « 27516 + (919) 967-8211

Alert: State Board Releases ABCs Results

Friday, August 19, 2005

District Plans Delayed Opening Dates for 2003-06
The District has approved a plan to have schools l—
operate on a Delayed Opening schedule eight

Thursdays during 2005-06 school year. Schools _

will open late, allowing teachers to use the time

for collaborative planning or professional Budgets En Espafiol
development. Elementary schools will begin at Calendars News
9:20 am. ; middle schools will start at 9:50 am.; Community Links
and high schools will begin at 10:15 am The Contact Parenis
dates for delaved opening are: September 22, Curriculum School Board
October 20, November 17, Jamuary 19, February 16, March 16, April 20 and Departments Schools
May 18. Parents should plan to make arrangements for their children on these District Students
delayed opening dates. In addition, school is scheduled to dismiss early on the Educators Volunteer

last day of school. June 9, 2006. Employment The VINE

District Breaks Ground on Third High School Complete Site Index
Chapel Hill-Carrboro City Schools held a f—_‘-) )
ground breaking ceremony on June 30 for its Connect =

School

third hirh srhanl Tha sehanl svhich anens in pa - -
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i - x&. - \a ﬁ%’ I& https/ffwww .chees k12.nc.us/Welcome .asp?DP =EnE j d '@‘ - 8 % |

Chapel Hill-Carrboro City Schools

Committed to the Success of Every Student

Home Budge’ Community C C i I ) i Educator:

Employment En S Lin 2 2 S ] Volunteer

Friday, August 19, 2005

Salespave
Please choose one of the items to the left

En Espafiol
Enlaces de Aprendizaje

Complete Site Index

750 S. Merritt Mill Road . Chapel NC 27516 . {919)967-8211

R T |<& http s/ fwww .chcs k12.nc.us/CHCCSPage .asp?DP =EESID=1 = 3 v@‘ . A x

Chapel Hill-Carrboro City Schools

Committed fo the Success of Every Student

Home Budg Community C Curriculum Jepartm i Educato

Employment  En i are hool Board Volunteer

Friday, August 19, 2005

en espaiol

ICCS

En Espaiiol

Informacion en espaiiol en las oficinas administrativas de Lincoln Center:
Pueden dejar un mensaje en la linea de infarmacidn en espafiol: 967 8211, ext 320
Secretaria para ESL y Programas de ensefianza bilingiie: 867 8211

En Espafiol
Enlaces de Aprendizaje

y Nuestras interpretes de espaiiol:
Complete Site Index Helena Ramos Montgomery (919) 967-1002

Formularios generales

Lo que se necesita para inscribir a un alumno
Hoja de inscripcidn

Solicitud de Traslado dentro del distrito
Wacunas

Cambio de direccidn

Formulario de cambio de direccion del alumnao

Formularios de ESL
Folleto sobre el programa de inglés coma segundo idioma
Folleto sobre el programa de ensefianza bilinglie

Informacion general

Como saber si nuestras escuelas estdn cerradas debido al mal tiempo
Exdmenes

lgualdad y excelencia para todos los estudiants

Programa AVID
Informacién bdsica sobre el programa AVID
Cuestionario de AVID

Enlaces

NC School Report Card Web Site
Glosario de matematicas

www.Yes|CanKids.gov |




Wake County Public School System

i b & - ‘3 e%. Il“ http:/fwww wepss.net/
W vaseconny ex=m [ Farenis ] =
Morning Announcements

News and Notes about your schools, regularly updated with behind-the-
scenes info, thoughts from our Teacher of the Year,and more!

News and Notes  »  Audit RFP

TV: The School

Connection The Wake County Board of Education (Board) is seeking proposals
Newennre » from qualified independent auditers (hereinafter called auditors) to
perform a fraud examination and fraud vulnerability assessment of
the internal accounting and administrative controls of the Wake
County Public School System (School System). The Board invites
Magnet Programs qualified independent auditors having specific expertise in fraud examinations,
Board of Education forensic accounting, and other relevant experience necessary to perform an

School Calendars »
Download Forms

Coming Events. » audit in accordance with the specifications outlined in this Request for Proposal
Lunch means > (RFP) to submit a proposal.

StudentHESHlS > Sealed proposals due September 13, 2005 before 2:00 p.m. The full RFP is
Resource Centers b ayailable for download.

Stay Informed »

En Espaiial Morning Announcements

Lotus Info Leadership Institute Taking Applications « WELL Presents Financial Aid

Forum - A Teacher's Journal 11: Keeping Teachers - Demographics

Departments
Resource Center

Staff

Year-Round Conversion Delayed

August 11, 2005 - At its Aug. 9 Committee of the Whole meeting, the Board of
Education decided to delay the conversion of existing schools to year-round so
that the district can gather mere community and staff input. Staff would then
create a comprehensive master plan addressing the designation of schools to
the year-round calendar as well as additional capacity gained from new school
construction and renovation projects.

| MNeed to Know: 2005-2006 Bell Schedule Student Registration ‘

A1 WICPSS Srhanls Named 20058 Schnnls nf Freallanca

i A x&. A \a i% Il_“http:J'Iwww.wcpss.netfespanolﬁndax.htm\ j d v@ _ 87 x
W viaxecounry [ scrool= J 1ob= =

WCPSS Home > Centro Ayuda Espafiol

Centro Ayuda Espafiol (Spanish Language Resource Center)

Welcome to the Wake
County Public School
System. Over the next
several months, we will be
adding more information for
our parents and students
who would prefer to receive
information about our

video de Matricula (51 MB Quicktime Movie) schools in Spanish. We hope
that you find this website
Catarros y Gripe useful as we work together
to ensure the academic
Modales De Buena Salud: Consejos Para Prevenir La Propagacién De Gérmenes success of all our students.
Please feel free to visit this
Consejos Para La Seguridad En Tornados site often; we will be adding
new informatien as it
becomes available.

Bienvenidos al Sistema de Escuelas Publicas del Condado de Wake. Durante los préximos meses, afiadiremos
mds informacidn dirigida a los padres de familia y estudiantes quienes preferirian recibir informacién en espafiol
sobre nuestras escuelas. Esperamos que esta linea cibernética les sirva mientras trabajamos para asegurar el
éxito académico para todos nuestros estudiantes. Les exortamos a visitar esta fuente de informacidn a
menudo. La misma sera actualizada a medida que se reciba nueva informacion.

Muchas gracias y otra vez, iBienvenidos!

2005-06 Manual para Estudiantes v Padres (2.5 MB PDF)

Peticién De Traslado a Otra Escuela (Afio Escolar 2005-2006) (PDF File)

Thank you and again,
welcome!

Autorizacién De Los Padres E Informacidn De Emergencia Para Excursiones Escolares (PDF File)

Copyright © 2005 Wake County Public School System

Wake County Public School System, 3600 Wake Forest Road, Raleigh, NC 27609 | 919-850-1600
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Hillsboro School District 1]

Classified Bargaining Update

Members of the classified bargaining unit and the District's bargaining team met on August 4 to continue
negotiations on the successor agreement to the current classified employee contract.

While several key issues have tentative agreement by both bargaining teams, at least two significant issues
remain unresolved:

# Pro-rating insurance benefits for newly hired less than full-time employees
+ Potentially contracting with a private vendor for custodial services

Read More -=
New Paint at Hare Field

The grandstand at Hare Field received a new
coat of paint in July as the District engaged in .
aface lift at the sports facility. Other surmmer Summer Greetlngs
projedts include work an the visitar ticket
baath, a new visitor concession stand, a new Dear Parents,
central ticket booth, and handicapped acces-
sibility improvernents to the main entrance
and wisitor stands.

Thanks for visiting our web site. We are busy at work running many student summer programs in locations
across the Districk. Our maintenance staff is hard at work completing over 125 facility projects this summer in
addition to all the routine cleaning, upkeep, and painting at our 32 campuses.

£- Other Photos ->

As we prepare for the 2005-06 school year, we look farward to continuing our focus on student achievement,

including completing the action plans for our new five-year District strateqgic plan.

It is going to be an exciting school year. We welcome you to become involved in our community and school

Jun 17 - Sep 5 |Summer Vacation district. Check back to this site often for further updates as we near the opening of school.
Aug 20 Century Jagz Dance
Team Garage Sale Hillsboro is an excellent place to live, learn, and grow!
Aug 22 - Aug 26 |Century Band Camp Jeremy Lyon
Aug 23 Board Meeting Superintendent
Sep 6 First Dav of School + Elementary School Supply Lists
Sep 7 First Dav for All Students * First Day Information
. N .
wiew Full Month New Student Registration ]
+ More Back to School Information

» Tell us sbout vour event!

Recent News

' i - ;&, - \a f§§ I& http:/fwww .hsd k12.or .us/web2000 fespanal

Distrito Escolar de Hillsboro 1J

Carta de Bienvenida del Superintendente Jeremy Lyan
ot Proyecto P.L U.S
Espanol Mormas de Conducta para Estudiantes 2004-2005

QHO: Oficina de Relaciones Hispanas

NCLB:
. @ LaOpcidn de las Escuelas Publicas
< Las Escuelas y los Maestros
< Los Estudiantes

< Los Senicios Suplementarios

H”E_I’HSBORO Informacidn sohre horarios e inscripciones, 2004-2005
Vacunas Requeridas para Asistir a la Escuela
Calendario de Reuniones para padres de familia, 2004-2005
Horas de Inicio y Final de Clases para el afio escolar 2004-2005

LAY

TDISTRICT 1T e

WEB SITE

- e

Viegjas Noticias

"Desarrollaremos y fortaleceremos el enlace con la comunidad Hispana
para aumentar su participacion, desarrollar la confianza, reducir el
aislamiento, y mejorar el logro académico de los estudiantes.”

- Office of Hispanic Outreach, 11/2003

Lista Sugerida
Ut

Mena Web Site:




Hueneme School District

About the District
Governing Board

Office of the
Superintendent

District
Administration

Departments
Schools

Accountability
Reports

Employment

Freguently Asked
Questions

En Espaiiol

Home

\a ‘;%’ I@ hittp:ffwww .huensd k12.ca usfindex.htm

HueENEME ScHooL DisTRICT

205 Nerth Ventura Road
Port Hueneme, CA 93041
(205) 488-3588

Educational Services

Curriculum, Staff Development, STAR, API,
Edi Media Center, Staff

Personnel Services

School Roster, Salary Schedules, Bensfits,
Collective Bargaining Agreements, Substituts

Message From the Superintendent

Williams Case Notices

Governing Board Meetings

Business Services

Business Diractory, Payroll, Cafeteria, School
Eoundaries, Staff, Measure I Bond Information

Educational Projects

Staff, Title 1. Lanquage Learners (ELL], School
Improvement, Migrant, GATE, DATE, CBET,

Info, Board Policies, Jobs, Staff

Pupil Support Services

Staff, Spacial Education, Health, Studant
Discipline, Barent Concerns, SARE

Promotion/Retention. Summer School. Libraries,
NFL, 21st CCLC, NCLB

Educational Technology

Staff, Training Procedures, Technology Blan,
Policies, Software Standards, Procedures, Labs,
CTAP2 Survey, District WEB Mail, Tech Support

About the District
Governing Board

Office of the
Superintendent

istrict

Administration
Departments
Schools

Accountability
Reports

Employment

Frequently Asked
Questions

En Espaiiol

Home

iEn Espafiol! iBienvenidos!

Bienvenidos al Distrito Escolar Hueneme. Nos da muchisimo gusto ayudarles con la
educacion de sus hijos. Antes de todo, es un placer dejarles saber que tenemos

muchos empleados bilinglies. Los empleados bilingues son los siguientes:

ESCUELA PERSONA TELEFONO
Bard Terry Truxler 486-3583
Blackstock Adrian Palazuelos {director) 488-3644
EO Green Terry Hernandez 986-8750
Joel Lovstedt IT (director)
Hathaway Alicia Devlin 488-2217
Haycox Mary Ann Magafia 488-3578
Janet Lee (directora)
Hollywood Beach (Ninguna)
Hueneme Maria Zeleddn 488-3569
Larsen Maria Montoya 986-8740
Sally Nava
Elena Coronado (directora)
Parkview Eva Urias 986-8730
Sunkist Linda Gonzdles 986-8722
Williams Rosana Kissinger 488-3541
OFICINA CENTRAL - 488-3588
Recepcionista Celia Flores (extensién 0)
Educacién Especial Sonia Hernandez (extensién 9-403)
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Capistrano Unified School District

i - & - \a i%’ I@ hittp:/fwww .capousd .org/

Search the A-Z Easy Finder Index o
Links to all items and information.

|umsmmﬁ-=

2005-06 Parent School

\ Sign Up For School Email Here!

‘ Recursos en ol

ITEMS OF SPECIAL INTEREST j Go

DISTRICT DEPARTMENTS =] Go
QUICK LINKS =] 6o |
This Week's Spotiight

2005 STAR RESULTS FAVORABLE FOR CUSD
(August 15, 2005) - Click Here

2004-05 HIGH SCHOOL EXIT EXAM SHOW
STRONG CUSD RESULTS - Click Here

MAJOR ACTIONS BY BOARD OF TRUSTEES
AT AUGUST 8, 2005 SCHOOL BOARD
MEETING - Click Here

2004-05 YEAR IN REVIEW REPORT - Click Here

SPECIAL REPORT ON DISTRICT ASSESSMENT
AND ACCOUNTABILITY FOR 2003-04 {Lpdated
June 25, 2005) - Click Here

SCHOOL FACILITIES UPDATE JUNE 28 &
SUMMER 2005 CONSTRUCTION PROJECTS:

@

Calendar vuppateo

2005.06 Elementary and
Secondary School
Start-Dismissal Times
Trustees Restore 3rd Grade
CSR for 2006-07

Superintendent's Weekly

Update

Superintendent’s Monthly
Column: Doing Great and
Gefting Better Every Day
VNEW

Media Watch

Press Releases vuppaten

Noteworthy

@

@

Safety Tips for Outdoor
Trails and Open Space from
San Juan Capistrano

CUSD Family Resource
Center Fall-Winter Calendar
of Classes &

Adult-Community Ed
Programs - Community
Education Fall Brochure now
available on-linel

Important Numbers

Mark Your Calendars
Aug  Opening Day of Schoal
24

Sapt 5 Labor Day Observance - Al
Schools and Distriot Offices
Closed
Sept  School Board Mesting, Thomsley
12 Educaton Cantsr, 7 p.m
Oct  Fall Recass for Students and
1314 Teacheers
Oot 17 School Board Mesting, Thomskey
Education Center, 7 p.m.
Nov  Veterans Day (Legal Holiday )
1"
Nov  School Board Mesting, Thomsley
14 Education Center, 7 p.m
Nov Thanksgiving Reoess for
2125 Students and Teachers
Dec  School Board Mesting, Thomskey
12 Education Centsr, 7 p.m.
Dec  Winter Recess for Students and
15-Jan Teschers
2
Jan 16 Dr. Martin Luther King Jr. Day
{Legal holiday)
Feb February Reoess for Students.
1721 and Teschers

Apr  Spring Recess for Students and
1014 Teachers

My Memorial Day (Legal Holiday)

June Last Day of School for Students

i - ;&, - \a i% I@ http:/fwww .capousd .org/spanish.htm

R IE

Home | A-Z Directory | Locste Ed Center | Contsct Us

Cslendars

District Facts
Educetion

General School Info
Locste Schocls

Boar

Key Guidelines
EBarent Bock

Scheol Safety
Trustees & Admin
Supts Weekly Update
Pres: Relesses
Media Watch

Parent Groups
Healn

|nstrudtional Programs
Instructional Support
Testing/Assessment
Emgloyment
Website Info

Capistranc Unified School District

indice de Materias

Informscién Pers Padres 2005-06

én complets acerca del disirito)

* El colendsrio escolar pera el i 200808 )
+ El Distrito Unificado De Capistrano Auspicia Un Programa De Sarvicio De
Comidas De Verang
* Preguntss y Respusstss Acerca de los Colegics y Universidades de
Califomia
@ Uns Guis para lss U c de Califernia
¢ Le Univ Un primer paso hscis ls licencistura
& Una Guis a las Politicas de Admisién de CSU
© Uns Guis a las Politcss de Admisién de UC
* Feris de Educscién Domingo, 24 e abril de 2005
* del diario Los Angeles Times: Guia de Lechurs Fora Padres
* Progema de Matricule Abierta pera el Ao Escoler 200506 TF)
+ Geners|
+ Dbijstivos De Capistrano Pars Obtener Excelencis Académics
* Recurscs
* Transportscién
* Adcbe Acobst Resder

* Enlscs de Aprendizaje (Lesming Link)
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