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Background 
Ithaka S+R Research Study
This report investigates primary source use among humanities and social sciences faculty at the University of North Carolina at Chapel Hill. The study is part of a multi-institutional research project initiated by Ithaka S+R, “Teaching with Primary Sources.” For this study, our team conducted interviews with fourteen humanities and social sciences faculty members in various departments to record their needs and experiences when teaching with primary sources. These interviews were conducted with the intent to identify how libraries and other stakeholders can support primary source work on our campus, as well as in university campuses across the country.  

University of North Carolina at Chapel Hill
Established by North Carolina’s legislature in 1789 and opening its doors to students in 1795, the University of North Carolina at Chapel Hill (UNC-CH) is the nation’s first public university.  A constituent institution of the seventeen campus University of North Carolina System, its almost 4000 faculty members work with approximately 20,000 undergraduate and 11,000 graduate and professional students who come to Chapel Hill from across North Carolina, the United States, and the world.  UNC-CH offers 74 bachelors, 104 masters, 65 doctoral, and 7 professional degree programs.  It is a Research Level 1 university and is a member of the Association of American Universities, Association of Research Libraries, and several other prominent academic organizations.  

The University Libraries at the University of North Carolina at Chapel Hill
The University of North Carolina at Chapel Hill Libraries system is one of the largest academic libraries in the South. We have several branches on campus, including Davis Library, the largest branch with the majority of research collections for the humanities and social sciences, Wilson Library, the home of special collections and archives as well as the Music Library, and the Health Sciences Library, which primarily serves our medical campus. 
While our collections and staff are spread across campus, library staff serve on cross-library teams and frequently collaborate with one another. We have a diverse library staff of over 200 people who work in every aspect of the research enterprise, from running an institutional repository to editing and updating metadata to negotiating licenses to teaching research skills to students. The library occupies a central place on the physical campus, and it is at the heart of education at the University.
A public library at a public institution, we are committed to public service, and our doors are open to anyone who has a desire to learn, research, or rest in our collections. We value inclusive excellence, innovation, and bringing a global perspective back to the campus we serve.

Limitations
For this study we interviewed fourteen faculty members who teach with primary sources in the undergraduate classroom. The interviewees included faculty of different ranks, including one senior associate dean, three full professors, five associate professors, four assistant professors, and one graduate instructor. We included faculty members with varying years of teaching experience at our institution, including one interviewee in their first year and others who have years and decades of experience teaching on our campus. One limitation of our study is that adjunct and non-tenured teaching faculty are not represented among our interviewees, and the perspectives of teaching administrators and graduate students are limited.
Our interviewees are affiliated with departments from across the humanities and social sciences, including the departments of African, African American, and diaspora studies; American studies; anthropology; art and art history; Classics; English and comparative literature; geography; history; religious studies; Romance studies; and women’s and gender studies. Our interviewees also have affiliations with programs in digital humanities, folklore, French, fine arts and humanities, and Italian. Departments and programs outside of these areas of study represent a limitation in the scope of our research. 
Interviewees were chosen largely based on individuals known to University Libraries staff. While we attempted to find and include faculty members with whom the Libraries have not worked in the past, the majority are people who have collaborated with the authors of this study or our Library colleagues. While many of these are faculty members who have taught using materials at our Wilson Special Collections Library, we tried to include those who used the Libraries’ collections of digitized resources as well as other collections of primary sources on and off campus. 
The data were collected in the fall of 2019, before the start of the COVID-19 pandemic. Therefore, our report does not reflect our campus’s shift to teaching with primary sources online and the many changes that shift has brought to the pedagogical approach of faculty members, librarians, archivists, and other teaching staff on campus. In response to the shift to online teaching, we have tried to highlight existing instructional work with digitized collections in our analysis, when possible.
Finally, and perhaps most importantly, our study is limited by the biases of the study’s authors. Each of us has brought our race, gender identity, social status, and lived experience to our analysis of the data we gathered. Our perspectives are not neutral and reflect our points of view.

Course Design and Pedagogy
In order to discover how faculty members were teaching with primary sources, we needed to understand why they were teaching with primary sources. We were interested in their pedagogical goals and the principles they adhered to when creating courses for students. Most faculty members we interviewed had very little formal pedagogical training in graduate school. When designing their courses, they adopted and adapted strategies that either had been modeled for them in their own classes, or that they found through their networks. One faculty member described this pattern of pedagogical education as “hit or miss … happenstance.”
The choice to include primary sources in their courses was sometimes obviated by discipline—it is hard to imagine a history class or literature class that does not investigate texts, a folklore class without ethnographies—sometimes instigated by personal research, sometimes by manner of dominant methodologies of a given field. But throughout the interviews we found commonalities in course design among pedagogical goals, decisions around sourcing materials, and a commitment to designing with flexibility and responsiveness. In short, faculty members felt that courses were implemented successfully when primary-source assignments were designed both with a clarity of purpose and with adaptability at their heart. 

Pedagogical Goals

In regard to designing learning objectives for their assignments: (1) faculty members used primary sources in their classes in order to teach students research-related skills. These learning goals could be navigating archives, analyzing source format and its relationship to content, or incorporating and seeking out alternative or complementary materials to build arguments for example. (2) Faculty members created courses using primary sources in order to have students engage more deeply with particular types of content: materials from locations or people-groups that were underrepresented in their fields or ephemera and objects with unique materialities, voices, or contextual evidence. 
Interviewees discussed how they used primary sources in classes to engage students in the processes of description, selection, and preservation. One faculty member describes the actions that students had to take for an assignment where they worked with comedy records, showcasing how many learning objectives students encounter:

There’s actually a lab sheet that students use to examine the records as material culture, think about who owned these used records and how they were used, and then also study the actual content of the record. … style and content and kind of historical aspects of the recording, but then not only the material production but also the use and imagining who was listening to records over time, and then they can accompany that with secondary sources.

In a single assignment sequence with students engaging with records, they learn the vocabulary of a medium, the historical context, and how to analyze the form, the content, and draw conclusions about an audience. They then learn how to bolster their primary source analysis with secondary sources. A second example of a learning objective related to the processes of research comes from a faculty member in Romance studies: “each [text] is putting forth an idea about what is literature and how should we organize it, who do we list first, who are—how—even the form of the book shapes the way that we remember history, and so if they come away with kind of an awareness of the containers for information and sort of different possibilities, I would be happy with that.”  
Engaging with primary sources opens up questions regarding materiality and formats, and faculty members use them to teach concepts related to object literacy and digital literacy:

I’m trying to have the students leave with an appreciation of when they encounter things in the digital, they’re always mediated in some way and there’s things that are lost. It’s not like—you know, it’s to get them to basically understand that if I scan in a book and I see it online, it is different than the book that I hold in my hand, because for them, they think those are just analogs to one another, and they’re not. So, like, that’s kind of the overarching goal that I try and do in digital humanities classes, is just this kind of, like, digital and data literacy.

Many interviewees designed their primary source assignments to have some kind of digital output, in order to further engage students with questions of form, content, and audience. For example, one interviewee had his students “taking a selection of these documents and geolocating them on a map and sort of, as part of the way they present their research, structuring it around kind of how you locate.”  Interviewees returned to the idea of audience, and teaching how to research and write for an audience as a primary learning outcome of their assignments:

So I tend to have these archival experiences for the students end in some kind of digital output as well, so there’s that learning component, but there’s also the feeling of bringing their work to the public. They understand a little better what a public-facing document should look like, the kind of language they should use. You know, I tell them to think of a very long museum placard, essentially.

Faculty members that create assignments that acknowledge these learning goals have an easier time communicating the value of working with primary source materials, because they can show students the skills they are gaining by working with different formats.
Some faculty members create assignments that use primary sources to round out the content of the course. For example, a geography faculty member discusses using primary sources and subsequently mapping them as a “way to kind of open up the period, in a way, and the geographies of the period in a way that seems more removed directly from texts.” Layering primary sources on geographical information requires students to hold both a personal, more individual narrative and a broader sense of space within their minds at the same time. Another faculty member discussed creating assignments around primary sources in order to engage students in narratives not traditionally represented in collections or textbooks.  She says, “I think objects have a way of—they’re a knowledge base that is more inclusive, because everyone makes stuff, whether you have an education or not. It’s like what did women do before they wrote?” When she creates her learning objectives, she has students grapple with representation, voice, performance, and preservation.

Selecting the Sources
Representing a number of fields and disciplines, faculty members used a wide variety of sources in their courses. An inexhaustive list includes diaries, newspapers, cookbooks, speeches, digital facsimiles, embroidery, databases, slave narratives, digitized postcard collections, and twitter data. When sourcing materials for assignments, two major themes emerged: (1) Interviewees stressed the importance of creating an assignment based on collections of primary sources that they had access to already instead of creating an assignment and expecting or hoping that students would find relevant primary sources. (2) Alternatively, faculty members created assignments that specifically engaged their class in the creation of knowledge, advocating that students were contributing, in a way, new primary sources through their work.

Use what you have.
Special Collections
In locating sources to be used in their classes, interviewees often said they “went to Wilson” (the name of the special collections library). Often the primary sources they eventually used were discovered in a consultation with one of the special collections librarians. Faculty would request meetings, send the parameters of the course or assignment, and the librarians would inform the faculty of relevant collections or material. Sometimes this was determined by the physical type of source: 

I wanted them to be able to go into some manuscript collections and look. That was important, and so the syllabus states that the students have to use the manuscript collections here. So that’s how I determined the topic.

Sometimes the material and collections used would be clustered around theme. But many faculty discussed a process similar to the one described by this faculty member, where a collection would be pre-selected and prepared by the faculty/ librarian, and then the students would choose items to build their research around: 

[The librarian] pulled out—I want to say he pulled out, you know, ten manuscript collections, and we came over here one day early in the semester and he had it all laid out, you know, in the room on the first floor or the second floor and allowed students to just go through them and look at them and talk about them, and based on the students’ survey of it, they had to decide what it was that they were going to—they had to decide that that was going to be the collection that they were going to use. From there, they had to develop research questions.

One of the advantages of using local collections is that it fosters conversations about research at the university, not only in the class itself: “[I] have primarily focused them on UNC collections because I also think it’s just valuable for them to understand the life of the university, you know, the research aspects of the university, the project of the libraries beyond being a place for them to study and get books.”
Building an assignment around sources that your institution already has engages the students in projects that the university already is invested in. It also can bolster the course with additional support. As one faculty member stated, “For a research-intensive course, I rely on the staff here. So I will not do this course unless there’s the material available here.”
Interviewees returned to collaboration frequently in their responses, for more information see the Collaboration section of this report.

Personal Collections
Some faculty members referenced their personal research and collections as a starting point for their student assignments. Having students work on topics you are also working on can create a symbiotic learning environment. Faculty members discuss pulling on collections they themselves either created or calling on students to use primary sources from their own communities. One interviewee explains how she has students explore her own collection of artifacts from the U.S. southern border as an exercise in interrogating representation:

Sometimes I’ll bring one or two [artifacts] in, but I usually just talk about them …
But, anyways, we took the numbers off for that exhibit and just put the objects out, and it was really important to me—I talked to them about how I photographed these objects because I didn’t want the people coming—you know, I didn’t want refugees and immigrants being seen as perpetrators of a crime…. Now I call it the “Anti-Archive of Trauma on the U.S.-Mexico Border.”

One faculty member we talked to introduced his own research collections into his courses because, without research in the field, it was difficult to find sources for his subject in the geographical areas that he teaches about, including Afghanistan, Pakistan, Uzbekistan, etc. He also talked about how important using these primary sources is for challenging stereotypes, and how working together with personal collections engages students:

Half the challenge is to find the documents and then to, like, figure out how to, like, create a larger story with, like, scattered bits of evidence. So I kind of wanted to, like, (A), impart that to students because I think a lot of students are a little bit hesitant in working in places that have been—let’s say, you know, historically not been seen as safe or seen as hostile, which are not necessarily that way, in fact, like 99 percent of the time are not. So part of it is also the cultural engagement that that entails. And then part of it is just because there’s so much material that I—and this is purely on the selfish side of it—there’s so much material that I want to work with that it would just be a lot more interesting to work in groups.

Digital Collections
For over twenty years, libraries and archives have worked tirelessly to digitize original material and make it more easily available to a wider community. Our interviews reflected on the various changes and challenges associated with incorporating these digitized materials into the classroom. For example, in many interviews, responders noted how the internet has made sources available that weren’t always accessible. Primary sources are often digitized by institutions and repositories and those surrogates are uploaded to the web with relevant metadata, meaning students can examine posters, artwork, documents from places they previously would have to have traveled to. One professor notes how, in the areas he teaches, content used to be difficult to source even in classic modes:

So several things that have changed—this is me now as a scholar of religion and mysticism—is that there’s so much incredible online material that’s actually coming from different religious movements …I mean, that has completely changed the playing field, because you would not really get that sort of stuff before, except in, like, pamphlets or things that these sorts of movements produce.

Interviewees noted using a number of digital collections, which had the added advantage of being more easily reproduced and manipulated.
Even though already-digital collections make it possible for students and teachers to access materials they otherwise would not be able to, a few interviewees noted that it was increasingly important to teach students the difference between an object and a digital surrogate of the object. One faculty member had his students walk through the process of actually digitizing collections in order to make note of what is “lost” or emphasized during the process, teaching them that “you could think about digitization as loss, but you can also think of it as, like, highlighting different aspects of the text.” And another faculty member notes that working with digital collections requires more teaching related to analytical thinking:

Screens, screens, the temptation of the screen. [laughter] Yeah, and the way that screens have made students more aware of certain things but also blind to other types of representation, manifestation, tactility, you know, and thinking about how to guide them toward broadening their powers of observation, I guess, and learning the analytical skills that they need to do something with those observations.

Students have also developed different research habits as digital materials have become more widely available. Faculty members discussing student behavior mentioned to us that most students do not begin research as older generations did; they first “Google” a topic and investigate what Wikipedia has to say. They also assume that if it is not available online, then there is nothing available on the topic.  One interviewee commented:

But they don’t like to find things in the archives and they have a great deal of confidence that everything is available online, which, of course, it’s not, and so that’s one challenge…

Discoverability and research are only one challenge. Several faculty members were worried about the type of experience digitized material offered for their students. One commented on how students engaged with and read items:

Yeah, yeah. I mean, I think—because we talk about the importance of format and things that you can’t tell online, like issues of scale, sometimes the little marginalia that you can’t see in a reproduction. I think they accept those arguments, they’re just not compelling enough to get them back in [to the repository]…

Recreating a textual experience requires showing students first that the digital experiences are different. It can be a challenge to override their assumptions when setting up assignments.

Create what you don’t have.
Many faculty designed assignments around creating or contributing to primary sources. For example, in one course, students learn about oral traditions, oral histories, and ultimately go out into communities to collect oral histories, transcribe them, and contribute them to our institutional collection. One faculty member in anthropology has his students “go out, do the recordings, create logs, write about it, and then submit the materials that they’ve gathered, the recordings, the logs, and the consent forms, of course, and their writings, to the library.” His long partnership with a collection housed in the library engages students in the formal processes of preservation and record-making. He also references a number of times that the primary sources his students made available have later gone on to be used by other researchers.
In another course, after studying galleries and models, students take artifacts from their own lives and create collections, exhibit tags, and notes. These assignments teach students about types of sources, but also broader questions about authority, selection, and preservation of knowledge. 
Interviewees regularly cite that one factor of working with primary sources that piques student-interest is the idea that they themselves will have the chance to directly contribute to knowledge, to original research: “I find that students, like, immediately get more engaged when they are, you know, on the cutting edge of something.”

Leave room to adapt. 
The third big theme revealed in our interviews with faculty members designing assignments that used primary sources is planning to be flexible. As faculty members stated, there are a number of difficulties that arise when you open your class up to using primary sources. Some of these are physical, some are rooted in student behaviors, and some are just completely external (global pandemic, for example, or missing classes due to hurricane damage). 
One of the most commented upon challenges when designing and implementing primary source use in the classroom is time. Almost all interviewees mentioned time as a challenge, though there were several nuances to this issue. Faculty find that they do not have enough time to create meaningful, workable, and usable assignments for their courses or for course development in general, including new courses.  Aspects that affect this range from course workload in their departments, some of which was due to having fewer faculty members teaching an ever-increasing number of students, to finding time to locate new primary sources for their courses. The constraint of the fifty-minute class and the difficulty of cramming everything into it—from readings to primary source literacy—impacted the time that was available to discuss primary sources in a meaningful manner and working with students to interrogate what they have discovered in their research. 
A sampling of time-related quotes follows:

Time, I guess. I’m always—even though I’ve done this project multiple times, I’m always caught short by really the amount of assistance that students need, and so every time I kind of include fewer texts on the syllabus so that we can spend more time in class working on the project…

Yeah, well, I guess we’ve already talked about time and just acknowledging that really any meaningful work with primary objects is going to take more time than you think, and making time for that in the syllabus and feeling like that’s important…

Other challenges. The initial document picking, that’s a real challenge, and even just putting in the time for me to create these, that’s not an obstacle for the students, but it is an obstacle for me. You know, you have to take the time ahead of time to select the collection and, to some extent, depending on the size, you may have to go through and preselect documents…

Another commented more specifically on student work and access to our special collections library:

So one [concern] is definitely time. If the students need to return to Wilson Library, for some of them, it’s genuinely challenging just to come back and get back into the building just in terms of time, because also you can’t pop into Wilson for a half an hour, you know. You need a little time to get checked in and lock away your things and pull the material, and it’s unpredictable also how long it’s going to take to pull it, which, again, is why our crack staff is amazing, because they will keep things on hold, right, with the class. But that also has been—I will say, in all honesty, because of the way that the desk is done in the Reading Rooms now, where you have people rotating through, that is a challenge pedagogically…

It should be noted here that Wilson Library’s operational hours are an impediment for student success.  Prior to the COVID-19 situation, our library’s hours were Monday to Friday, 9 a.m. to 5 p.m.; Saturday, 9 a.m. to 1 p.m.; and Sunday, 1 p.m. to 5 p.m.  While previous research indicates that these hours are more extensive than those offered by many of our peer institutions, they still inhibit access to students who have classes during these time periods.

Because of these challenges, faculty regularly mention switching mid-course to something simpler or changing the parameters of the assignment to allow options. As one faculty member says, “[acknowledge that] really any meaningful work with primary objects is going to take more time than you think, and making time for that in the syllabus and feeling like that’s important.” Three principles that emerged are designing inquiry-based assignments instead of very prescriptive ones, creating a range of outcomes for student-work with primary sources, and finding ways to evaluate the process as well as the results. 

Designing the assignment to be open to inquiry
Many interviewees described the discovery-centered or inquiry-based underpinnings of their assignments. By creating intentionally loose parameters for topics, students were less hamstrung by what was accessible or available. One professor describes the process here:

So what I wanted students to know is, you know, the historical method, how do you take something you’re interested in and turn it into a research question, I mean, because you can be interested in all sorts of things. …  So this course was designed step by step to help students formulate a question, help students identify the relevant primary and secondary materials, and help them develop a project on a scale that would fit into one semester, and then how to do the research, how to do the writing, how to do revisions, how to give and take feedback, and how to present it in a public form.

Structuring the project’s beginnings to be open to student interest can also increase investment. Some faculty members wove the spirit of creative pursuit all the way through the outcomes as well, and faculty referenced engaging students with creating 3-D reconstructions of primary source objects, in personalized websites and visualizations, and other engagements with materiality, like this one:  “I’ve had students actually design books or redesign books in order to kind of think about the effects of reframing the text with different images and even different fonts or different paper.”

Creating a range of outcomes
Many professors mentioned revising outcomes and providing alternatives, especially when teaching with digital assignments. One professor details how they offer options for students that measure the same outcomes, accounting for comfort level:

Usually, students—like in many of these seminars, particularly upper-level seminars—students do projects, and there are opportunities for them to create or to develop more creative projects, but some students are really comfortable writing research papers. Depending on the course level, they might write an actual long research paper that uses primary documents or uses film or uses literature, but always brings in other sources to it, so they’re never long papers that are just about one thing.

Often working with primary source material means working with images or sounds, items that lend themselves to some alternate engagement. 

Evaluating the process as well as the results
Seasoned faculty members rarely evaluated students on only one final assignment when teaching with primary sources. Many created smaller assignments so that students could practice the skills they needed to employ for a larger assignment, or alternatively, broke down the assignment into more manageable chunks:

So after I saw how much work it was, I started building it in as a more focused, higher-stakes assignment, but I broke it into parts. So, you know, there would be 5 percent for your initial bibliography, something like that. So I did break it into at least a couple parts. … And I found that that worked better, especially for first-years.

Another references normalizing and contextualizing “imperfection” or challenges to researching in the assignment evaluation:

...the polished paper that they submit is worth only 20 percent of the total grade, so the other 15 percent is split equally between—so their first task was to submit an image of the page—they were supposed to choose one, maybe two, pages of a manuscript and take a picture of it if it was something in the library collection so that they could work on the transcription at home, and then attempt a transcription. We had a lot of conversations about how it doesn’t have to be perfect. There might be places where you just can’t make out what it says, and you can sort of develop a little system of showing where there’s something mysterious that you didn’t understand or an illegible place, how to kind of communicate what your best guess was.

By creating smaller assignments or by evaluating pieces of the assignment, faculty members demonstrated that they valued the learning that happens at different stages of engagement. 


Collaboration and Primary Source Instruction

Faculty members collaborated in both formal and informal ways when designing courses around primary sources. Many interviewees mentioned collaborating in informal ways when designing their courses—for instance, several faculty members mentioned consulting with their peers about course design and resources available. In addition to this kind of informal information gathering and collaboration, our interviewees collaborated with representatives of different resources, both on campus and off campus. Collaborations with campus libraries were the most frequently mentioned in our interviews—with faculty members using special collections, specialized libraries (i.e. the art library), and our undergraduate and graduate libraries for different purposes in their courses. 
Our interviewees also utilized instruction sessions with other on-campus resources, which include our on-campus art museum, our makerspace, media lab, and performing arts center. Some faculty members also incorporated off-campus collaborations into their teaching; off-campus collaborations include labs and museums run by Duke University as well as other regional museums. Not all of these visits were necessarily mediated by representatives—one faculty member stated that even unmediated encounters with these spaces can lead to results. However, most interviewees did choose to pursue collaborations with representatives of these spaces, rather than just sending students to explore these spaces and collections on their own.
In addition, many of our interviewees collaborated not just with cultural heritage spaces and resources, but also with individuals. One of the primary ways faculty members did this was through partnerships with Graduate Research Consultants (GRC’s)—graduate students whose role is to mentor students in the research process within a larger course taught by a professor or lecturer. In addition, several faculty members also incorporated interactions with various community members, local poets, and guest lecturers.   
Faculty members mentioned that they initially connected with on-campus collaborators in a variety of different ways. Although some faculty members interviewed received introductions to special collections and museums during their campus visits, not all staff are made aware of these opportunities in this way. While some were recommended to librarians and campus resource representatives by other faculty members, many faculty members encountered collaborators through doing projects in campus library and museum spaces or through tours on their campus visits. Several interviewees also noted that suggestions from librarians and other staff to collaborate on building a class visit also prompted these collaborations. 
Interviewees also noted that our librarians’ specialized knowledge was especially helpful in creating these collaborations, whether through knowledge of newly acquired (and thus unstudied) collections or through referring interviewees to other resources. As one interviewee noted:

...that was a nice thing about the library staff being knowledgeable not just about their specialization but about other things that are in the library and being willing to connect faculty to those different parts.... The research assistance and the pedagogical assistance from the library is really great. I’m in awe of you all.

Incorporating Collaborators into the Classroom
These collaborations were incorporated into classes in a variety of ways. Although some of the collaborators joined students in the classroom for these collaborations, for the most part, these collaborations took place at the various libraries, community spaces, or museums the students were collaborating with. These interactions with different resource representatives and community members took many forms, but included library scavenger hunts, lessons on how to use databases, lessons on programs for presenting their research such as Scalar and ArcGIS, and sessions on analysis and critical thinking when exploring primary sources. In addition, some faculty members mentioned planning multiple visits to campus resources in order to focus on approaching different primary source skills each time (or reinforcing skills students have already learned). 
Faculty members placed emphasis on the importance of using class time to conduct a proper orientation to a collaborative space or resource, rather than just telling students to visit spaces outside of class time on their own. Interviewees considered visiting libraries and other resources as a class to be an important part of their pedagogy; they also acknowledged that these visits often require some coordination, as meaningful visits cannot happen without some planning beforehand both on the part of the faculty member and their collaborator. For instance, some interviewees noted having to split larger classes up into more manageable chunks for in-person library visits, while others noted planning elements such as polling students about topics of interest prior to library visits so librarians were able to respond to those selected topics when selecting primary sources for the visit. 
Faculty members also noted the different instruction styles of librarians in different spaces on campus, and the effect that has on instruction sessions. While interviewees noted that some sessions based around skills like database searching are done in a more “presentation style” format, many collaborators (such as special collections librarians) operate with a more participatory and collaborative lesson model. As one interviewee noted:

I think that when we’ve had the sessions in Wilson—and this is true for this big project and for kind of one-day projects—it’s a very collaborative experience with whoever’s hosting us in Wilson. You all do a great job of setting things up for us and interject as needed or when asked, but I think that you’re kind of looking to the instructors to lead the sessions, which is appropriate and has worked really well.

In addition to viewing library instructors as collaborators in the classroom, some faculty members also noted that they regard archivists, librarians, and other collaborators as essential partners in both their instruction and their academic work. When speaking of their intellectual development as a scholar, one interviewee said:

You know, I had good mentors, so I learned from them. I fumbled my way through it. But the other thing I did, actually, the very first article I wrote as a scholar I wrote with an archivist, so I think the other way I learned it was just by...talking with archivists. One of the things I love about us here at this university is that our librarians and archivists are intellectual partners, and I think that’s the way it should be, but I am aware that that is not always the case, and so I have really deeply appreciated that.

While many interviewees noted the benefits of collaborating with these partners in-person, it’s important (especially during the current pandemic) not to limit collaboration to in-person interactions and to remember that other types of library efforts can lead to collaborations between faculty members and cultural heritage resources. Digitization has made collaborative and community based projects more accessible to faculty members. As one interviewee noted: 

You know, we couldn’t have done the Descendants Project ten years ago. There’s no way we could have traced descendants from 1921 to now in the kind of way that we can, and we certainly couldn’t have created the portraits, the contextual portraits of the families of those victims, and figured out all this detail, because now we can step into all kinds of records, court records, land history records, things that we just wouldn’t have had access to. We’d have been doing a lot of traveling, you know, to try to find—to go to this archive and find this, you know, these deeds here, and the fact that if we know how to look, we can start to access that stuff so differently now, and these stories are just blossoming in ways that they never could before....

Spaces for collaboration
When incorporating collaborators into the classroom, one needs to remember that the spaces in which students collaborate with others affects the quality of these experiences, as well as the ability to have these experiences at all.  Wilson Library is fortunate in that it has a dedicated classroom, the Special Collections Learning Center (SCLC, Room 504), but that venue is in high demand, not only for special collections instruction, but also for other library-related groups and even outside organizations.  The former manuscripts reading room has been converted into another usable instruction space, but it is smaller than the SCLC, and, again, is used for numerous other meetings. Still, it has allowed our special collections library to offer a space that is especially useful for in-depth, semester-long classes where instructors work with students during class time. This has been an exciting development, especially since the faculty members, graduate research consultants (if available), and librarians can work with students in these spaces as they engage with the primary sources. However, this is not only a time- and labor-intensive endeavor, but a space-intensive one as well—something that is not scalable at a large Research 1 university like UNC.  Still, faculty value these instructional spaces and feel the need to protect them and expand on their availability and access:

Then I guess the one other thing I would say is that I do still think there’s something very powerful about getting students in the same place, hands-on, working on a project, and we are fortunate here that we have some of those spaces explicitly in Special Collections, and I want us to nurture those…

An additional aspect of space is that Wilson Library has a reputation as an intimidating building, one that may have been deserved and earned at points in its prior history, but one that staff have worked to overcome in recent years. Yet, students and other patrons alike can be put off by entering a building that has a security guard sitting in the lobby—though this person is not a true security guard—and one in which you enter a library without immediately and easily seeing any books. Library staff overhear campus tour guides commenting to prospective students and their parents about Wilson Library being only a museum or somewhere you never need to go. One interviewee had this to share: 

…hearing of students say when they went on a tour of UNC, they’ve been told—and probably you’ve heard this—like, “Oh, that’s Wilson Library. You’ll never need to go in there.”

 But now that’s become kind of all the libraries. You know, the Undergraduate Library you go into because you can, like, take your coffee and sit there and do your homework. So, yeah, those are two challenges that I think about…

As mentioned at the end of this quote, faculty commented on all libraries losing their place as centers of education on campus, with another faculty member stating:

One obstacle is students really don’t like to go to the library. I don’t know if you’ve found this. [laughter] It’s so frustrating. The library is the best part about UNC. [laughter] I tell that frankly to anyone who asks. So I think that you and your colleagues and our colleagues in Davis do a really wonderful job of demystifying the library and making it seem like a friendly place that’s not very hard to access. I think it’s just inertia. You know, students are used to being able to do most of their work in the comfort of their room in their pajamas with their snacks, right, and it’s hard to shift that…

Barriers to Access when Collaborating
In addition to spatial concerns of collaboration, there are also several access-related challenges one must consider when working with primary sources. Several faculty members mentioned issues of access and accessibility as challenges. Several were related to time and space issues, but others worried about discoverability in descriptive tools used by libraries and archives and the ability of students to use them effectively. Other concerns were the ability of libraries and librarians to handle the increased demand for primary sources in undergraduate courses: 

So my worry is, you know, I see a trend in my own discipline towards materiality and looking at primary sources, and my concern is just access. It’s, you know, are there enough librarians to support more classes going into these spaces? You know, I think the disciplines—I mean, I just see it as this kind of response to the digital of, like, going to more material and being interested in, like, what the book looks like rather than, like, what is it in this, like, postmodern, post-structuralist way, and my main worry is, like, if there’s going to be more classes brought into these spaces, like, are we supporting the libraries enough to help facilitate those kind of processes…
 
There were also other issues related to language barriers when working with non-English language materials. Though, even with material written in English, cursive handwriting can be difficult to decipher, especially when students are not taught to write and read in cursive and are taking reference shots of this material with handheld devices and attempting to read them later. Similarly, as mentioned above, while digitization is improving access to primary sources, faculty do wonder about the accessibility of this material on digital devices commonly used by students:

Yeah, I think sometimes. You know, even with some of the things that I’ve scanned and uploaded, I’d love for them to look at it on a big screen, something like this, you know, and a lot of them read that stuff on their phones. I mean, I think to really get a sense of the actual material, you know, especially like the civil rights movement, where there might be a document with, like, little side scribbles and little notes and stuff, it helps to see the whole thing, big picture, you know, and not just on your phone….

Additional Challenges of Collaboration
Collaboration also brings its own particular challenges and considerations outside of time and access. For instance, oral history projects and community collaboration require specific considerations. Not only do interviewers have to be open to following the thread their collaborator finds interesting (rather than just asking static questions), they also have to have training in order to be a thoughtful collaborator.  As one of our interviewees noted:

So in every class in which there’s fieldwork, there’s training. In the “Descendants Project” class, which is the class where things are a little heavier, because that’s the one where we’re interviewing descendants of lynching victims, we not only do the trainings but we have a trauma therapist come in and talk to the class. We have a community elder, African American community elder, come in and be interviewed by the class. The class interviews each other. We vet questions. So we’ve spent all this time in the course of the semester thinking about the responsibilities of recording a conversation and how to move through it and how to create materials for the future, always keeping in mind that in every case, all the materials we create are also returned to the consultants. So they go to the library, but they also go to the person we spoke with or the families, in some cases.

It’s also important to think of other limitations and considerations when working with collections, especially when those collections can’t be taken off premises by students working with them over long periods of time. As one faculty member commented, when speaking of his course project which required students to make 3D models of items in special collections:
Yeah, I mean, I think the struggle is, you know, you want to try to scan the stuff in, you know, and the issue is you can’t really transport this stuff out of the library to these [3D] printers, and so that’s where you kind of just scope the project differently. You say, you know, “We’re not going to actually scan them in. I just want you to mock up what it would look like and to do the kind of work to think through critically rather than doing the practical applications of it....So the limitations of the objects being just in the collection and not accessible outside that room, you can kind of work around it by just having them take pictures and then to think critically about, like, okay, if technology or, you know, your own skill wasn’t a barrier to it, like, what would you do.

Benefits of Collaboration
Access
While collaboration does come with its own challenges, faculty members cited many benefits they had observed from such collaborations. A common theme among our interviewees was that such collaborations made resources much more accessible and approachable to their students. Many interviewees remarked that these visits with collaborators in person help to lower access barriers when compared to visiting those spaces without guidance. Faculty members stated that, prior to these visits, students may not know exactly what kinds of resources or spaces would best serve them in their research. For example, an interviewee remarked:

It’s occurred to me that students either don’t know how to ask for help or are afraid to ask for help or come in and say—like, they’ll say to me, “What are you looking for?” They’ll say something analogous to a reference librarian. So there’s some value in educating the students on what are the best ways to get some help. Students—I don’t really understand the hesitations, but, I mean—yeah, I don’t really understand it, but I think some of it has to do with they don’t want to appear like they don’t know something, which, I mean, that’s the whole point of asking [laughs], because you don’t.

Interviewees remarked that these sessions with various libraries on campus help to get rid of this hesitation by “...demystifying the library and making it seem like a friendly place that’s not very hard to access.” Since visits provide students with guidance on how to access items both physically and digitally for their research, they help provide varied access to the collections.  Interviewees also remarked that it was not just the instruction but also the welcoming aspect of the librarians that helped students feel comfortable. As one interviewee stated: 

And the openness, I find that just the openness of the community really helps. Everybody seems very invested in making these materials accessible to students, which is not always the case in other institutions.

In addition to introducing students to these spaces and their representatives so that they feel more comfortable asking questions, these collaborations also help introduce students to specific tools like catalogs and finding aids, which are necessary to navigate research in large collections. Additionally, librarians eliminate access barriers by informing faculty members about various aspects of the collections—informing faculty members both about the materials themselves as well as giving both faculty members and students practical tips for navigating those materials with ease. As one interviewee stated: 

...librarians at UNC are just amazing in the amount of support they offer for courses....I mean, none of the stuff that I do—I would never have been able to do it without working with folks in the library who actually understand all the things of the collections.

Collaboration creates more nuanced research and understanding
Another benefit of collaboration that came up frequently in our interviews was that collaborating with campus resources creates more nuance in student research and in student understanding of a primary source object. One interviewee noted that: 
 
...I often hear students say that it was really incredible to look at, say, a book from a different perspective when they go to the Wilson Library than they ever looked at them, from, say, a literature course. So I’d say those are, like, really two important things. One is kind of connecting in a different way to historical events, another is kind of fundamentally transforming the way that they use and think about the relation to expressive culture. 
 
These sessions not only teach students to connect to historical events in a different way, but also prompt students to think about “what the sources are about, who produces them, why, when, and for what purpose”—questions that prompt students into engaging in analysis and critical thinking. These interactions, as interviewees noted, also teach students new research skills, which can lead to a more well-researched final product. As one interviewee noted: 
 
...I feel like [working with the archives] improves their research on secondary sources also because it helps students really break the habit of only Googling to find answers, and once you move students into the amazing—just get them on the front page of the library catalog and to the research databases there, then I have a better shot at having a more sophisticated conversation about what sources are and how you might find them and how they’re vetted and how they’re supported and whether they were peer-reviewed and you can kind of get into all those other questions, and then you can get into that conversation about “How am I using this source in my research?”
 
Another research skill that students take away from these collaborations is a realization of the difference between an object being “true” or “factual.” As an interviewee noted when discussing students understanding of the “truth” of oral history:  
 
...[these sessions show] students the possibility that just because somebody says something is true, I mean, it may be true, but it also may not be—it may be true and not factual...And that is a particular challenge.

Collaboration encourages future collaboration/connections in student work
Another noted benefit of collaborating with various resources and members of the community is that such collaborations encourage future collaborations and connections in the students’ work. Even if students are aware of collections, interviewees noted, it is unlikely that they will take the initiative to go to special collections or museums themselves—as one interviewee remarked “...you can’t assume that students are going to seek the possibility of working directly with primary source materials in the humanities, right?” 
One of the ways to support this type of student work is to remind students to reach out to others for guidance on research. As one interviewee noted: 

So I think it’s the partnership between yourself and the library and to get students to kind of see that, too, of, you know—I mean this is another thing of digital humanities, of just thinking about collaborative research processes, as libraries aren’t passive agents of information, right? Like a library shaped your research because of your access to things, and librarians shape your research because of, like, their knowledge of the collection. So I think, like, getting students to think about, like, the librarian as your kind of subject matter expert when you’re looking at those materials I think is important.

So how, then, do faculty members encourage students to seek these sorts of opportunities, particularly with archives, museums, and other repositories for such materials? Several interviewees remarked that, in order to get students to collaborate as scholars and look for these sorts of opportunities, it is helpful to build collaboration into the class itself. One interviewee remarked that:

...I think sometimes you just have to use class time. That’s why we go to Davis together.... I know that unless I bring them to the library, they’re not going to use it, so we just do that.

Another interviewee encouraged students to do this kind of work by allowing students to apply for grants with special collections—like the Wilson Library “Incubator Awards,” which combine creative projects with archival research—as a part of their project. By building in interactions with collections both as in-class activities and project alternatives, teachers provide scaffolding to encourage student interaction with collections.
While some students do indeed “become archival nuts” as a result of these interactions, interviewees also noted that they are aware that other students may not share the same zeal to return to this kind of work even with this scaffolding. However, even for those students who do not choose to collaborate in such a way in the future, active learning opportunities with collections can help give a sense of community in other ways. In addition to prompting students to think about archivists, librarians, and other collaborators as important resources to their work, some faculty members found ways to include broader communities into these student projects. One faculty member chose to have a reception for student work, in which the communities involved in their research were invited to the library for student presentations, both to view their presentations as well as to talk with the students to help them brainstorm ideas and obtain more information on their topics.
Another way that collaborative experiences build community is by connecting the primary source more solidly to its creator. As one interviewee said of their collaboration with Carolina Performing Arts, not only do classes have debriefing sessions with CPA postdocs about performances, but:

...[they also] bring in artists to the classroom to talk to students, which is...incredibly powerful to see someone whose, you know, creative expression is something they’ve witnessed and then they’re, like, a real person too.

Different collaborators can display similar ideas but in different ways and to different ends
One particularly remarked upon aspect of collaborating with various people throughout a class is that different collaborators can help to display familiar ideas and skills to the students but with different materials and approaches from the central classroom. These collaborations can help to reinforce skills and ideas taught in the class—whether those ideas are more concrete (i.e. what is a primary or secondary source) or more abstract (i.e. active learning through observation). For instance, one interviewee had the following to say about their experiences at our campus’ art museum and special collections:

It’s the same conversation that happens in our classroom too. Over at the Ackland [Art Musuem], it’s “What do you see?” At Wilson [Special Collections Library], it’s also, “What do you see?” And in class, it’s kind of, well, “What did you notice when you were reading this?” So, always starting with the empirical observations and then working up from there to an analysis.

While similarities in instruction styles and reinforcement of similar ideas is one good takeaway from such sessions, another benefit of collaboration is the variety that having different voices in classrooms can bring. As one interviewee noted:

[When the students visited Wilson], their goal was to look at how the Warren County racial history has been told and to look at the overarching presence of whiteness and the absolute erasure of black presence in a majority-black county. So they were using the primary source materials there directly, but then that was all to inform their own fieldwork.... Yeah, I mean, literally four days after that happened we all traveled to Warren County and spent the entire day in the county being guided around by, essentially, African American elders and activists who took us to all of these sites. So they went to that fresh out of having spent a day looking at the documents, and then spent a class period discussing what they found.

By engaging with these primary sources through the lens of these different communities, students can gain even more nuanced perspective on the primary sources they encounter in their research and fieldwork.

Collaboration as introduction to alternate pedagogical methods
Interviewees also mention collaboration being a way to learn different pedagogical approaches—some of our interviewees stated that they have adjusted the ways that they teach based on such interactions. One interviewee commented on watching their Graduate Research Coordinator’s very exploratory approach to guiding research, and mentioned: 

It’s like I really wanted to...say, like, “Do this and do that, and make sure you find this” And I couldn’t help, I was, like, telling them to do some other things. But just that practice of exploring was something that they really, really enjoyed, and so I think...an opportunity for the future is to give students more freedom, but also to just throw things out there. I don’t mean “throw” obviously...but be more generous with the different collections that students look at and have them make sense of it personally and think about more ways that they can just enjoy the space and make it—turn off the over-intellectualization of some of that work and figure out how to make it just, like, purely pleasurable.

This newly learned emphasis on getting students to enjoy the process of encountering primary sources is not the only time our interviewees mentioned adjusting pedagogy due to collaborations with others. One of our interviewees also mentioned incorporating quotes from several of their collaborators into their lecture notes, thus bringing lessons learned from archivists, librarians, and collaborators into the everyday classroom space.
In addition, interviewees also noted being influenced by collaboration in various other ways. For some, past collaboration was a huge inspiration for creation of new courses; for instance, one faculty member’s work with oral poets led to his creation of his hip-hop roots course, and multiple interviewees also noted that previous collaborative experiences with collections and communities influenced the way they approached primary sources in their present instruction.

Group collaboration in the classroom and in research
Many of our interviewees also talked about collaboration not only for short-form activities with representatives of campus or off-campus resources, but also for larger projects showcasing student research. Many interviewees discussed having students collaborate in groups. This group work, interviewees noted, allows individual students to address different aspects of an issue, while broader themes and conclusions are explored together as a group. Several faculty members stated that these sorts of collaborations—in which a students’ work is part of a whole, rather than a standalone piece—can yield much more interesting results than purely independent work. 
Sometimes, these collaborations take the form of publications done in collaboration between the students and faculty members. One faculty member noted that they enjoy incorporating students into their own research as it helps to have a large group when working on a vast amount of material. Although these collaborations are sometimes heavily guided by the faculty members—with faculty members“...helping to formulate the arguments and to help actually write up the papers...” students and faculty members are still “...working together on a project that will be, you know, eventually published...in unison.”


Student Success

Achieving Learning Goals
The majority of our interviewees talked about how using primary sources in the undergraduate classroom helped students achieve the learning goals of their courses. Many of these learning goals were specific to their individual disciplines and the courses themselves. However, there were some recurring learning objectives that students working with primary sources attained with greater success. These learning goals included material, digital, and data literacy; greater critical thinking abilities; and understanding the role of the university in public life. 
A number of our interviewees talked about the needs for today’s students to understand materiality better. One, a faculty member in the department of Classics who teaches courses on ancient Rome, pointed to the production of modern print editions of ancient texts as the source of students’ lack of material understanding:

So one of the things that I have the students think about in the Pompeii class is... here is an anthology of texts that are translated into English and published now, but they are all dated to the first century…so the graffiti from Pompeii, Pliny’s letters, things like that…. So one of the things that I always have the students think about is…just because it all looks the same, what is inside is not the same, right? What…is in that anthology and what is in that book is not the same.

This faculty member uses examples of epigraphy, papyrus, and eighteenth-century engraved illustrations to help her students understand the different ways these texts were originally made and circulated. 
Another faculty member in American studies expressed the need for material literacy in in terms of both her discipline and students’ understanding of their place in material culture:

I think that looking at a lot of other materials and activities that I’ve described makes students hyperconscious about the way that they interact with cultural objects and allows them to have kind of a second order of self-examination and self-reflection…there is this critical consciousness that they develop that could be around something like the production of literature or ideas about elitism and mass media or popular culture, also like a fundamental inquiry that American studies pursues, and how our own lives are framed by the things that we use and the things that we read…. So I’d say those are…really two important things. One is…connecting in a different way to historical events, another is…fundamentally transforming the way that they use and think about the relation to expressive culture.

For other faculty members, students’ current lack of understanding of the material world comes from our cultural shift to the digital realm. One interviewee said, “So we’re at an odd time, I mean, obviously, this is something that we all talk about all the time, where even books are becoming exotic objects for a lot of our students. You know, [they] do most of their reading on a screen.” Another told us: “[Students are] losing their mind-body coordination. I believe the body matters.... I just believe the physicality of objects in relation to the body makes a difference. Like, are they little? Are they big? Do they fit in the palm of your hand? Is it going to break? Is it red?” Many interviewees expressed similar views and said that learning with primary sources helps them educate students about the materiality of sources that they otherwise would only encounter online. 
One instructor noted that introducing students to in-person material analysis was a way to combat their field’s growing emphasis on “big data,” and other quantitative research methods such as text mining and machine-based examinations of digitized and born-digital material. This longtime faculty member stated:

I worry that my approach is outmoded or will soon be outmoded. I worry that what I see as a trend toward big data as being more true or more accurate than other stuff, I worry that that’s going to overrun, you know, qualitative, humanistic, and qualitative social science research. I think big data, you know, the data science is really important. I don’t know how it applies to me, because I deal with small things, but I can see its value in archaeology or in things related to material culture, if you’re going into an area and you’re on a dig and you’re encountering all sorts of artifacts and shards of artifacts, that having photographs and having other ways of analyzing what you’re seeing in front of you, if you don’t have that data science to order it and help you answer questions, there’s no way you can get through, you know, thousands of years of evidence in your own lifetime. I don’t know. But I worry that the rush to quantify things and put a number on it is—I don’t know how to teach that…

Not all interviewees pointed to the digital revolution as the source of students’ need for greater material literacy. Rather than a corrective, some interviewees viewed students’ interaction with material objects as a way to increase their digital and data literacy. One interviewee gave an example of how he uses digitized primary sources as data:

[W]hen I teach the Slave Voyage database is at UNC here we have these customs records from the ports and they look very similar to ship’s logs, and so what we do is we show the students what these look like in their raw form and then compare it against what they look like in the data scheme, so the students can [see that] there’s interpretive processes, you know. Sometimes there’s a day that’s missing or sometimes the column, you know, is smeared or isn’t written right, and so it gets them to think about, like, even though they’re looking at this thing in a spreadsheet online, it came from these documents that are inherently really messy and someone needed to interpret it to put in the dataset, and so to get students to think about, like, you know, sometimes these primary sources that they see online as datasets are actually, like, heavily interpreted, and so to be kind of better readers and more critical of those sorts of things.

Another faculty member in the department of geography said that he uses an instruction session at Wilson Library as a way to contextualize how primary sources are used as historical data: “So I have a two-lecture—history part one, history part two lecture that frames their visit to Wilson Library, and very early in that I talk about data and what is data in historical analysis, and then data in historical analysis is what historians call primary sources.” Interviewees like these can help other faculty and librarians in humanities fields frame the work they do with primary sources as data analysis.
According to the faculty we interviewed, the material, digital, and data literacies that students gain through work with primary sources make many of them better critical thinkers. One interviewee told us that this is one of his overarching goals that work with primary sources supports: “I expect that over the course of the semester, that [students] become more skeptical of what they read. You know, skeptical, I don’t mean that in a negative sense, but more critical, that they think, ‘Well, the conceit is this, but does it really match up?’” Another faculty member in the department of history put it in terms of synthesizing sources in order to critique, dispel, and verify information: 

I want [students] to learn how to synthesize primary sources in order to tell a story, basically pull together a lot of information that’s sometimes conflicting to tell a story that just gets back to the truth of the matter, and so that’s the way that I try and develop that. You know, how do you pull together eight different sources, some of which might be in complete conflict with each other, in order to get to the closest version of the truth that you personally can find? So that’s ultimately what we want to try and get them to do, which I think is becoming increasingly useful in our post-fact society, so that you can then dispel and critique information from one source, same with another source, and then ultimately arrive at a conclusion.

Another faculty member put this same learning goal in terms of ethics and students gaining their own scholarly voices:

I think…that distinction between primary and secondary is key here in helping students develop their relationship to a text, their, like, ethical relationship to a text, whether they are looking to understand and analyze it in its own context and the way it speaks to them or whether this is a text that they should engage with as an equal conversation partner in the larger debate about some object of study. In an academic context, I think that that’s quite useful in terms of their developing their own scholarly voice and understanding that every book in the library is not necessarily an uncontestable authority…but that they have something to bring to that kind of dialogue about whatever topic they’re studying.

Getting students to understand the importance of the role of a public university and their place within that institution is the final recurring learning goal our interviewees said was bolstered by work with primary sources. One told us that basing assignments in museums and special collections is central to her teaching philosophy: 

[It] became a very important sort of philosophy for me that, especially at…UNC where you have students of such diverse backgrounds, that it was really, really key that I’d let them know that these things are here for them.... But I think that this insistence on going to Wilson [Special Collections Library], going to the Ackland [Art Museum]…also makes them aware not only of the resources available to them but, you know, what it takes to make a university, what a university is about…. It’s not just about going to class and getting a degree, but they’re repositories of these different forms of knowledge…. I mean, we don’t know where these individuals are going to go, but maybe they’ll…understand that this is important…that it is through these kind of gifts and having those kinds of resources at a public university that those resources are available to a wide range of individuals, and this is part of the democratic experience…. So I don’t know that I’m telling them this…literally, but I’m hoping that this is kind of building inside them.

Another interviewee told us about learning goals her students achieved by pursuing research in the special collections library: “I really want them to understand that the university is a steward of knowledge and of culture, and, again, the best way to accomplish that is for them to get in there. I think that, particularly for a public institution like UNC, we need students to understand that.” Our interviewees told us that working with special collections and museums helped students make these connections, both empowering them to use these collections and helping them understand that publicly-supported cultural resources are part of the greater good. Helping students understand the importance of democratized access to these materials was, for some of our interviewees, a high-level learning goal.
 
Harnessing student enthusiasm
According to our interviewees, students tend have better learning outcomes when working with primary sources because they engender enthusiasm for learning and research. Many reported that entire classes of students have become energized and more committed to research projects when they are structured around primary sources. For some students, exceptional outcomes such as publishing and applying for fellowship were the result of their work with primary sources. 
A number of our interviewees reported that work with primary sources creates a higher level of engagement with course content and research projects. One faculty member told us:

I think that, while it is absolutely the case that we have so much powerful ability to use digitized sources, projects, moments, we still need to make space for those face-to-face conversations. For me, that’s where the projects really got exciting and where the decisions that were made—where people pushed each other to get out of their comfort zone and be a little more ambitious in the project. So I think figuring out how to keep those spaces is key.

Another who teaches in the department of English and comparative literature described how student engagement with primary sources created active learning environments. 

When they work with archival material, they’re really producing knowledge, and I think that getting students into that mode rather than feeling like they’re there to passively receive knowledge is just the best gift that I can give them, right? It is actually the thing that is going to make them critical thinkers and lifelong learners, and that is really the goal of an undergraduate liberal arts education. It is not for them to sit there and for me to deliver my wisdom on American literature for fifty minutes three times a week. So I just think that it activates the learning so much. I find that it can also lift the rest of the class because it gets them more engaged, it gets them more excited, it gets them more confident in their own critical and research skills.

Both of these interviewees are seasoned professor who have overseen multiple large-scale primary source research assignments in the classrooms. One of our interviewees, who teaches in the department of Romance studies, was in the middle of leading her students through on a primary source assignment for the first time. Reflecting on their visit to special collections to examine uncatalogued Italian manuscripts and choose one for research, she told us: 

I thought there would be a much longer game of musical chairs, but they really seemed to settle in pretty quickly with something, and I think it just speaks to… the absorbing power of the text. Like, they were so well fed on the thing in front of them that they didn’t feel the need to kind of sample around much, which I think is maybe a great first experience.

Not all exceptional student outcomes were dependent on students working with original primary sources; some interviewees reported similar outcomes when students worked with digitized sources. For example, one faculty member who teaches in the department of anthropology expressed the value of digitized sources:

So for me, the digitizing of more primary sources has made this teaching…more and more exciting because there’s just so much more possibility. And I think students are—I don’t find them at all unwilling. I find there’s an eagerness there. I mean, in the hip-hop roots class, I think at first, everyone is disappointed. They’re thinking, “Oh, we’re going to—we want to be talking about hip-hop.” But once they start discovering some of these stories and finding them themselves, then there’s like this burst of interest and this sense that, “Whoa. Nobody’s telling this story. We can tell this story and we can control the story.” Because a part of it is that, you know. There’s pride, but there’s also a sense of ownership. It’s like, “Wow, we can tell this person’s story.” And responsibility.

Some faculty reported exceptional student outcomes that extended outside of the classroom, the campus, and the timeframe of the semester. One faculty member who teaches history reported that “sometimes students also do—having learned how to use an archive at Wilson [Special Collections Library], sometimes students will also go into an archive at other places, especially, like, the North Carolina State Archives or in archives that might be in their hometowns.” Others reported students applying to on-campus fellowships to continue their work in special collections, presenting at scholarly conferences, and co-publishing their research with their professors. 
Although student enthusiasm is a big factor in ensuring student success when working with primary resources, engendering enthusiasm cannot guarantee full engagement with sources. Part of ensuring student success (and continued interest in primary source research) is making sure students have enough time to carry out their research, as well as making sure students understand the time commitment involved.  As discussed in earlier sections, time is a crucial factor—whether it’s a student’s workload and their inability to carve out enough time to engage with primary sources, or whether it’s the fact that students do not give the projects and primary source work enough time and planning. This could be due to student apathy, but some interviewees felt that it was potentially caused by students’ lack of understanding. Discovering and working with primary sources is a time- and labor-intensive undertaking, and the students are sometimes unprepared for how long it takes. One of the interviewees summed it up in this manner:

Well, I think the biggest challenge is I think students don’t take enough time. I think they underestimate how much it takes to do research. I found a significant, but not majority, a significant percentage of students limited their research to reading—oh, what do you call it?—you know, on the finding aid, reading the summaries and thinking that that was enough. So, you know, there was that…

As such, instructors need to understand that part of ensuring student enthusiasm for primary source work comes not just from the materials they engage with, but also from providing students with the proper amount of time to engage with the materials in an enjoyable and meaningful way. 

Synthesizing campus and community resources
Throughout our interviews, we learned the many ways that students, through their research with primary sources, are synthesizing different resources on and beyond campus. Some faculty members ask their students to dive deep into one campus resource, while others encourage their students to bring together items and collections from different parts of campus. What is clear, however, is that activities and assignments that encourage use of primary sources encourage students to take advantage of valuable campus and community resources.
A number of our interviewees said that they let campus collections determine the content and structure of courses. An example is a faculty member of Romance languages who has built a research assignment around a collection of uncataloged Italian manuscripts at Wilson Library. While she talked about the challenges of assigning items that were virtually unknown, she reported that the students were finding valuable and fascinating information:

Everybody’s working on something totally different. One is working astrology, one is working on Guicciardini and history, another one is working on—what else? One is working on a diary of a Jewish woman who has some Spanish heritage and navigates between Italian and Spanish, and she’s a native speaker of both Italian and Spanish, so that really resonated for her. […] She’s really excited. … [A]nd another one is looking at kind of a treatise on botany that has many blank pages, and he’s sort of thinking about, you know, what was supposed to be included or the idea that this was a book that was meant to grow.

Others talked about the ways research with primary sources led their students to other campus resources, including physical and digital collections. One who teaches in American studies, described a class project on the history of Southern apples. She told us her students began their research at Wilson Special Collections Library but that the research that resulted took them elsewhere:

They dug into the Research Labs of Archaeology digital collection, so some of the sources were pots or bags or hunting equipment. They absolutely used articles from newspapers.com. They used some diaries. They used some store records, early general store records. They had some songs. They had materials in the university’s yearbooks.... They found cookbooks…[and] agricultural records.

Another who teaches anthropology and folklore described his students’ synthesis of both campus and community resources in their effort to research the erased history of African American communities in a rural North Carolina county. He told us students worked with:

…books, histories, photographs, postcards, public things, and the students, working in groups, essentially, their goal was to look at how the Warren County racial history has been told and to look at the overarching presence of whiteness and the absolute erasure of black presence in a majority-black county. So they were using the primary source materials there directly, but then that was all to inform their own fieldwork…. [F]our days after that happened, we all traveled to Warren County and spent the entire day in the county being guided around by, essentially, African American elders and activists who took us to all of these sites. So they went to that fresh out of having spent a day looking at the documents, and then spent a class period discussing what they found.

For the fourteen faculty members we spoke with, teaching with primary sources leads to greater student success. Primary sources energize their classrooms and make students more committed to class projects and objectives. Curricula that use primary sources help students achieve their learning goals, increase their enthusiasm, and prompt them to use and synthesize valuable campus and community resources.

Conclusions
Faculty members noted that they incorporated primary sources into their courses in order to both teach students research skills as well as to provide a more nuanced understanding of topics explored in their respective courses. Although interviewees had their students work with a variety of sources, they selected these sources from what was readily available to them, either through campus resources or through resources or communities they were already aware of or working with. Some faculty members also often encouraged students to view themselves as creators of primary resources. When designing projects that incorporated primary source research, interviewees also stressed the importance of flexible course design, as primary source research often has its own learning curve, both for students and faculty members. 
Campus resources were often noted as essential to the success of these primary source projects, whether through library databases, special collections, makerspaces, or other spaces and services. Faculty members often collaborated with campus resource representatives like librarians to teach students about accessing and interpreting various types of primary resources. Interviewees also noted collaborating with others on these projects—for example community members, Graduate Research Coordinators, and local poets and artists—for different reasons including gathering primary sources through oral histories, helping their students navigate the research process, or giving students a more personal connection to resources studied in class. Overall, faculty members noted that introducing different voices in the research process greatly enriched and supported the primary source research process. 
As our interviewees reminded us, teaching with primary sources comes with its own challenges. Time was a consistent challenge highlighted among interviews. Although time came up in different ways in various interviews, faculty members made clear that teaching with primary sources in meaningful ways requires a greater time commitment than one might think. Faculty members also noted that having in-person interactions with primary sources at special collections libraries and other spaces on campus was particularly meaningful, not only in garnering student interest but also in overcoming access barriers associated with library spaces. Faculty members also mentioned that their students also frequently rely on digital resources when researching and are often reluctant to turn to sources that haven’t been digitized or made easily accessible.  
Faculty members noted that many positive student outcomes were associated with primary source research. Through using primary sources, interviewees noted that students improved their critical thinking skills, learned new forms of literacy necessary for specific source types, and situated the role of the university in broader movements throughout history. Many of our interviewees also noted that students are more enthusiastic when doing primary source research, especially when working with sources in a way that feels hands-on and active. By engaging with resources that interest them, students come to think of themselves as knowledge producers and scholars, rather than as passive recipients of knowledge.   

Recommendations 

After completing this report, we have come up with several recommendations for implementing successful learning strategies related to teaching with primary resources on college campuses. These recommendations are intended not just for librarians, but also are geared towards faculty, library instructors, other campus collaborators, and campus administrators in order to make meaningful accommodations for this type of instruction at all levels.  

Recommendations for Faculty and Instructors
The interview process yielded many helpful pieces of advice for successfully integrating primary source research into university courses. As teaching students to conduct research with primary sources often requires different pedagogical strategies from other types of instruction, it is important that faculty members consider the following recommendations when planning to incorporate primary source projects into their courses.
We encourage faculty and instructors to approach teaching with primary sources as a collaborative endeavor. According to our interviewees, the most successful assignments involved work with librarians, archivists, and museum professionals to choose appropriate materials, teach primary source literacy, and plan support work (such as digitization and reference) for student success. 
When setting learning objectives for teaching with primary sources, faculty members should not only include objectives related to course content, but they should also create learning goals that specifically relate to the process of research with primary sources. These goals should be made clear to students in order to let them know what the expected outcomes are.
Faculty members should also create primary source projects around primary sources that they have ready access to through their institution, personal affiliations, or digital world. Additionally, when selecting primary resources for courses, faculty members should provide students with specific sets or collections of primary sources in order to provide guidance and limit scope. Within that scope, we also found it beneficial when faculty members allowed students to follow their own research interests as they develop, empowering students to research what they find personally intriguing. However, the scope of the materials chosen should match the scope of the assignment as well as the level of the course. 
One of the most repeated points during our interviews was the necessary balance between structure and flexibility that primary source instruction requires. When designing assignments, for instance, faculty members should be flexible in their expectations for the schedule and in requirement, because primary source work often has interruptions and challenges that occur as part of the research process. 
Faculty members should encourage students to pursue research that has real impact—either in its originality, relevance to the discipline, importance to communities, or current topics of cultural importance. This encouragement often can help create a greater buy-in from the students and can also help students see the impact primary source work can have both on academic discussions and to the broader community. 

Recommendations for Campus Libraries and Campus Collaborators
Campus collaborators have an essential role in assisting faculty members with successful primary source instruction. One of the most important ways that librarians and other campus resource representatives can contribute to successful student research is simply by connecting faculty members to the resources on campus. As institutions, libraries should make more opportunities to connect faculty members with librarians and archivists in order to inform faculty members about the various resources available to them, as well as the specific resources that may be useful for their particular courses. By creating opportunities for faculty members to meet representatives and encounter these research spaces, we can help remove the initial barriers faculty members might have that prevent them from incorporating libraries and campus spaces into their course design.
Another way libraries can assist faculty is to provide digital resources (both to students and faculty members) in order to make primary source research more accessible. The first way librarians can do this is by creating pre-packaged primary source modules for faculty to use in their classes. By creating unit sequences that faculty members can alter and incorporate into their classes as inspiration, librarians can help faculty members by presenting them with effective ways of incorporating primary source research into their courses. Not only do these pre-packaged resources cut down on the time necessary for faculty members to plan these types of courses, they also can be helpful for giving faculty members initial ideas about the scope of campus collections before they visit them in person. 
In addition to making online lesson plans and guides, libraries should also acknowledge that making more library resources accessible both digitally and in person can greatly improve access for primary source research projects. As not all students have the time or desire to return to the library space after their initial visits through their course, having materials and collections available digitally makes primary source instruction a far less daunting process. We recommend that libraries prioritize the digitization of collections with current curriculums in mind; by keeping an eye on what faculty on campus are teaching, as well as in trends in teaching topics, libraries can more effectively choose what kinds of materials to make digitally available to aid student research.
Libraries can also improve primary source instruction on campus by creating funded workshops and training programs for faculty members in order to provide them with scaffolding and support. These workshops have the potential to help faculty members anticipate and navigate the various obstacles of teaching with primary sources; additionally, these workshops could also provide faculty members with time to effectively plan out these courses while receiving funding for doing so.
Finally, librarians should assess the ways they provide access to primary source collections with student information needs in mind. When choosing discovery and access tools, librarians should balance the needs of special collections searching with the need to provide patrons with tools which are familiar and navigable to them. Additionally, libraries should consider modifying access hours to facilitate onsite use of primary sources, especially when those hours will benefit undergraduate researchers. 

Recommendations for Campus Administrators
Teaching with primary sources is labor intensive work that requires time, expertise, and collaborative effort. Campus administrators can encourage successful teaching with primary sources by creating, supporting, and protecting staff positions that can support this work and spaces on campus where it can occur. Creating spaces for library and museum instruction—or creating designated makerspaces and labs on campus for learning tools students can use to present their findings to the community—can help students connect more meaningfully with their primary sources. As so many faculty members commented on how invaluable these campus spaces and representatives have been to their students’ success in these courses, campuses need to think about how their library spaces and campus labs can be accessible to courses in this way.
One major way that we can support these types of projects on campus is by making sure there is enough funding to perform the necessary tasks for this type of research. It is not enough simply to create these spaces in which students, faculty members, and campus representatives can work together to examine primary sources. We also need to make sure these spaces are protected, and that they have the resources necessary to successfully carry out this type of instruction at the capacity required by university faculty.

Appendix
Appendix A: Semi-Structured Interview Guide

Background
Briefly describe your experience teaching undergraduates. Examples: how long you’ve been teaching, what you currently teach, what types of courses (introductory lectures, advanced seminars) you teach
How does your teaching relate to your current or past research?   
 
Training and Sharing Teaching Materials
How did you learn how to teach undergraduates with primary sources?
Did you receive support or instruction from anyone else in learning to teach with primary sources?
Do you use any ideas, collections of sources, or other instructional resources that you received from others?
Do you make your own ideas, collections of sources, or other instructional resources available to others? If so, how? If not, why not?

Course Design
I’d like you to think of a specific course in which you teach with primary sources that we can discuss in greater detail.
Do you have a syllabus you’re willing to show me? I will not share or reproduce this except for research purposes.
Tell me a bit about the course. Examples: pedagogical aims, why you developed it, how it has evolved over time
Explain how you incorporate primary sources into this course. If appropriate, refer to the syllabus
Why did you decide to incorporate primary sources into this course in this way?
What challenges do you face in incorporating primary sources into this course?
Do you incorporate primary sources into all your courses in a similar way? Why or why not?
In this course, does anyone else provide instruction for your students in working with primary sources? Examples: co-instructor, archivist, embedded librarian, teaching assistant
How does their instruction relate to the rest of the course?
How do you communicate with them about what they teach, how they teach it, and what the students learn?

Finding Primary Sources
Returning to think about your undergraduate teaching in general, how do you find the primary sources that you use in your courses? Examples: Google, databases, own research, library staff
Do you keep a collection of digital or physical sources that you use for teaching?
What challenges do you face in finding appropriate sources to use?
How do your students find and access primary sources?
Do you specify sources which students must use, or do you expect them to locate and select sources themselves?
If the former, how do you direct students to the correct sources? Do you face any challenges relating to students’ abilities to access the sources?
If the latter, do you teach students how to find primary sources and/or select appropriate sources to work with? Do you face any challenges relating to students’ abilities to find and/or select appropriate sources?

Working with Primary Sources
How do the ways in which you teach with primary sources relate to goals for student learning in your discipline?
Do you teach your students what a primary source is? If so, how?
To what extent is it important to you that your students develop information literacy or civic engagement through working with primary sources?
In what formats do your students engage with primary sources? Examples: print editions, digital images on a course management platform, documents in an archive, born-digital material, oral histories
Do your students visit special collections, archives, or museums, either in class or outside of class? If so, do you or does someone else teach them how to conduct research in these settings?
Do your students use any digital tools to examine, interact with, or present the sources? Examples: 3D images, zoom and hyperlink features, collaborative annotation platforms, websites, wikis
To what extent are these formats and tools pedagogically important to you?
Do you encounter any challenges relating to the formats and tools with which your students engage with primary sources?

Wrapping Up
Looking toward the future, what challenges or opportunities will instructors encounter in teaching undergraduates with primary sources?
Is there anything else I should know?
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