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ABSTRACT
CASSANDRA DAVIS: Black Durham Residents’ Fight to Regain their Power through
Rejecting the Trickery of the Blue Devil
(Under the direction of George W. Noblit)

This dissertation is a qualitative and historical project that builds on the work of
critical race theorists in examining matters of race and socio-economic class. The
purpose of this study is to facilitate a conversation with Black Durham working and
elite/middle class residents, to understand to what extent they interpret the reasons behind
the destruction of the Hayti District as another reemergence of the Blue Devil and
identify the present and future standings of Durham’s Black youth. The researcher
conducted a qualitative experiment where she interviewed two groups of three working
and elite/middle class participants. After the researcher interviewed all six participants,
she coded, analyzed and paired the data with two conceptual models. The first
conceptual model helped explain why the participants’ spoke differently based on social
class while the second conceptual model addressed what topics participants addressed.
Through analysis, the researcher was able to determine that the participants viewed
matters of the Hayti District differently based on class. In contrast, participants
articulated the downfall of the Hayti District and school desegregation as another
reemergence of the mythological creature, the Blue Devil. In addition to, all six
participants agreed that Durham’s Black youth were the current victims of the Blue

Devil. However, when asked how these students could escape the mythological creature,

it was only the participants from the elite class who could articulate a process.
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INTRODUCTION

For the last century, Blacks in Durham County have both achieved great success
and faced great turmoil. In the late 19" century a group of Black newly freedmen
purchased a plot of land in Durham, North Carolina that would be later known as ‘Black
Mecca’ for over a fifty-year span (Brown, 2008). By the 20" century, this community
sprung up over 300 Black owned businesses and 600 homes. More specifically, Black
owned factories produced textile products and distributed these across the country,
generating substantial revenue for Durham Blacks. Unfortunately, in the 1950s, the
‘Black Mecca’ experienced a sudden transformation when federal and state governments
financed an urban initiative that ironically split and destroyed the Black community.
Through these initiatives, the government closed hundreds of Black-owned businesses,
destroyed thousands of homes, and constructed new highways in their place. After the
destruction of their influential Black community, thousands of Blacks from the
elite/middle to the working class were in a state of hopelessness. In essence, Durham
Blacks were victims of the mythological creature, the Blue Devil; a spirit that was known
to possess their ancestors hundreds of years earlier.

From the first slave ship exiting the African coast, to the last, there were many
reports of Africans who caught the Blue Devil in route to the New World. As
characterized by captains, ship crewmembers and missionaries, the infamous Blue Devil
possessed its inhabitants, forced them into a depressed state, and then persuaded the

individuals to commit suicide. From the colonizers’ perspective it was the mythological



spirit that drove hundreds of thousands of Africans to their untimely death (Piersen,
1977). Unfortunately, it took the spoken words from former slaves to uncover that the
Blue Devil was, in reality, the reaction to being ripped away from their homeland and
traveling to an uncertain future.

I am making the argument that over a hundred years later there is a re-emergence
of the essence of the Blue Devil in Durham’s Black community due, in part, to urban
renewal and school desegregation. The destruction of their community and the demise of
Black schools forced Durham Blacks to deal with the loss of their heart, eerily similar to
the reactions African slaves faced when colonizers removed them from their homes.
With help from federal, state and local agencies, urban renewal destroyed Durham’s most
profitable Black community. Due to the Brown v. Board of Education (1954) decision, a
majority of Black schools in Durham County closed, thus resulting in the firing and
elimination of hundreds of Black educators. Since then Durham Blacks have never fully
recovered from the miasmatic Blue Devil: we see this through disproportionate and high

rates of high school dropouts, unemployment, incarceration, homelessness and poverty.

Statement of the Growing Problem

Nationally data shows that Blacks are falling behind their peers in- and out- of
school. According to the National Center for Education Statistics (NCES) (2012) in
2010, Hispanic students ranked first in having the worst dropout rate in the nation
compared to Black students who were ranked third. Although Black students were less
likely to drop out of school, compared to their Hispanic peers, they were almost twice as
likely to be unemployed. The report also stated that only 50% of Black students

graduated from high school within a four-year period. Black students ranked below



Hispanic students. In 2007, 49% of Black students in high school had one or more short-
term and/or long-term suspension(s). Respectively, this rate is much higher than that of
their Hispanics (26%), White (18%) and Asian/Pacific Islander (13%) peers. Black
students also had the highest rate of expulsions at 10% compared to their White peers at
1% (NCES Chapter 2). In school districts across the country, educators are
disproportionately labeling Black students as at-risk or identifying them as students
within the special populations category. Authors Milner and Howard uncovered in 2003
that Black students accounted for 16% of the student population. However, 30% of
students in special needs classes are Black, almost doubling the rate in the overall
population (2004). In 2011, the NCES reported that 20.2% of Blacks 25 and over had a
Bachelor’s degree or higher. This rate is 10.2% lower than the national average of
30.4%. Furthermore, when you specifically disaggregate the data, looking at gender,
only 18.4% of Black males 25 years and over have a Bachelor’s degree. Overall, the
growing problem is that Black students are struggling to excel in their school
environment.

According to the Center on Juvenile and Criminal Justice (CJCJ), Black youth are
21 more times likely to be murdered and 28 more times likely to suffer an injury from a
firearm (CJCJ). The NCES stated that in 2007, Blacks aged 15 to 24 were more likely to
be victims of a homicide compared to their peers. Black males account for 88.2 deaths
per 100,000 in comparison to the national male average of 22.1(Table 51a).

The National Association of the Advancement of Colored People (NAACP)
argued that Black males are proportionally overrepresented in national prisons.

According to the data, about 2.3 million people are incarcerated and almost 1 million of



them are Black. This means that about 43% of individuals in prisons across this country
are Black. The NAACP estimates that 33% of Black males born today can expect to
enter incarceration during their lifetime. Similar to the disproportionate number in jails,
the CJCJ states that a similar problem is present in juvenile detention centers across the
nation (CJCJ). According to the North Carolina Department of Corrections, in 2010,
57% of the prison population was Black; however, only 21% of the state’s population
was Black (NC Corrections, 2011).

In terms of poverty, the NCES stated that in 2009 Blacks had the second highest
rate of poverty after Native Americans. According to the data, 25.6% of Blacks are in
poverty compared to the national average of 14.3%. After disaggregating the data by
age, Blacks aged 15-24 had the highest rate of poverty of 31.0% compared to the national
average of 19.6% (Table 31).

Similar to national statistics, data from Durham County show that Blacks have
higher rates of high school dropouts, unemployment, incarceration, homelessness and
poverty compared to any other racial group in the county. Blacks are falling behind in
and out of schools. In 2009-2010 Black students from Durham County made up about
52% of the districts’ student population; however 76% of dropouts were Black (DPI,
2011). In the same year, only 63% of Blacks graduated from high school compared to
87% of their White counterparts. In terms of suspensions, Black students accounted for
81% of short-term suspensions and 83% of all long-term suspensions for the year.
Durham schools are pushing out highly disproportionate rates of Black students.

These statistics mirror the community. According to the Durham non-profit

Opening Doors Homeless Prevention & Services, in 2010 Blacks comprised about 40%



of the Durham population (ODHPS, 2011). However, this agency calculated that Blacks
accounted for 67% of the homeless population. Similar to high rates of homelessness,
Blacks in Durham County have high unemployment and poverty rates.

Based on the statistics provided above, I am interested in using the mythical (and
in this case metaphorical) Blue Devil as a lens to interpret how Durham residents
characterize their history, status and future. In doing so, I examine the Blue Devil’s
initial and succeeding moments in history by investigating: 1) Africans enslaved during
the Atlantic Slave Trade throughout the New World, 2) the creation and enforcement of
Jim Crow in the United States and 3) the immediate aftermath of both urbanization and
school desegregation specifically in Durham, North Carolina. These provide a deeper
context for the lens used in this study.

With this as context, I conducted interviews with elite/middle (3) and working
class (3) Blacks from Durham County to ask them about the present and future standings
of Durham’s Black community, specifically focusing on youth. We also explored the
Blue Devil as a metaphor for these standings in the interviews. As this dissertation
documents, the past is fully implicated in the present in the history of race in Durham,
and metaphors from that past may be productive windows of the present and future. In

this study, it is all about the Blue Devil metaphor and its history.

Recalling the Blue Devil

The phrase Blue Devil has a complex history. It first appeared in Western
European poems, short essays and even newspapers around the late 18" century
(Unknown, 1825). The actual birth of the mythological creature may have been due to

the higher than usual rates of suicides found in European countries. In England, it was a



violation against humanity and God if one were to kill oneself. If a person committed
suicide, the family of the deceased had to pierce the body and bury it in isolation. With
the Blue Devil present, families could argue that an evil spirit tricked their deceased
member into committing suicide allowing them to bury their deceased family member
within the family plot.

In the late 18" century, slave traffickers used the term Blue Devil to refer to the
depressed state African slaves experienced once removed from their homeland (Piersen,
1977). Once traffickers captured and chained Africans, they were miserable, lost their
appetites, had panic attacks, and even committed suicide. For the Africans their
homeland represented a place where their gods resided: a place where their deceased
ancestors walked around and communicated with them daily. For them, Africa was their
heart. Moreover, heinous removal tactics proved disastrous and caused mental and
physical trauma.

Known for his writings on British expansionism and military tactics in colonizing
natives, author and poet Rudyard Kipling was most famous for writing The Jungle Book
in 1894 (Literature Network, 2011). In one of Kipling’s poems entitled The Egg-Shell,
he described how the Blue Devil grabbed an individual and threw him from a boat. At
the end of the poem, he articulated that the Blue Devil survived however, the person did
not. This image is uncannily similar to what slave traffickers said occurred with Africans
during the Atlantic slave trade. Below is an excerpt from Kipling’s poem.

The wind got up with the morning--
The fog blew off with the rain,
When the Witch of the North saw the Egg-shell
And the little Blue Devil again.

"Did you swim?" she said. "Did you sink:" she said,
And the little Blue Devil replied:



"For myself I swam, but I think," he said,
"There's somebody sinking outside."

During the 18" century, militarists and missionaries reported to the House of
Commons that Africans were killing themselves in high rates (Piersen, 1977). Lieutenant
Baker Davidson notified the House of Commons that African slaves would happily
declare, while they were dying, that they would shortly be returning to their native land.
Captain Thomas Phillips, from the slave ship Hannibal, described the image of Africans
jumping off the boat in a desperate attempt to remain near their heart. He stated, “The
Negroes are so willful and loth to leave their own country that they have often leap’d out
of the canoes, boat and ship, into the sea, and kept under water ‘til they were drowned”
(p- 150). A local missionary, Luca de Caltanisetta, described the story of a Portuguese
merchant who attempted to purchase an African woman and her child (Thornton, 2003).
The African woman was convinced that her being sold would result in her immediate
demise and transfer to the New World. Luca de Caltanisetta described that the woman
grabbed her infant and threw him against a rock. She then took arrows away from a
nearby man and stabbed herself into her chest. He stated, “She desperately died” (p.274).

Slave traffickers ripped millions of enslaved Africans from their home, family,
ancestors and gods. This removal process created mental and physical trauma within
Africans since they feared their early demise would result (Piersen, 1977). In a desperate
attempt to return to their heart, hundreds of thousands of enslaved Africans committed
suicide; only to be identified as the workings of the Blue Devil by ship crewmembers.

Although Blue Devil is metaphoric and not literal, this simple fictional character
endures as a way to examine the problems for Blacks some 300 years later. The Blue

Devil was not limited to this period of slavery, but has come to be a part of Black urban



life. In my research, I identified two additional major historical points where we see a re-
emergence in the essence of the Blue Devil. During these periods, Blacks viewed their
circumstance through the Blue Devil’s lens, which caused them to see a particular and,
maybe to some, distorted reality. Through my studies, I explored the process of how

Blacks either put on or removed the Blue Devil’s lens.

The Blue Devil meets Jim Crow

The Jim Crow laws prevented Blacks and Whites from intermingling in public
and private atmospheres. These laws were mainly in existence in southern states between
the 1870s and 1960s, and were set in place to prevent Blacks and Whites from
intermarrying, eating together in a restaurant, and sitting near each other on public
transportation, using the same facilities and living in the same neighborhood (Brown,
2008). Additional restrictions focused on salutations. For example, it was a requirement
for Blacks to be introduced to Whites but not for Whites to be introduced to Blacks. It
was also required for Blacks to address Whites with a personal title; however, Whites had
the privilege to call Blacks by their first name (Brown, 2008).

Foundational structures lay in place from slavery and Jim Crow forced Blacks to
believe they were inferior to Whites. This idea of being inferior based on one’s race
began with slavery, continued with scientific research, and then resulted in the creation of
the Jim Crow Laws. This continued cycle of inferiority led Blacks to ignore the fact that
they were fully capable beings, but instead viewed themselves through the Blue Devil’s
lens as ignorant and hopeless. This false perception was prevalent amongst Black adults
but regrettably trickled down to Black students as well. Once again, a new representation

of the Blue Devil returned to the Black community but spawned in part by the Jim Crow



Laws. Black southerners who did not follow the Jim Crow laws were killed, lynched,
burned and/or even raped (Brown, 2008). In most cases, their outward rebellion cost
them their lives and their property. Officials rarely arrested Whites who lynched and
raped Black men and women; thus proving to southern Blacks that the federal, state and
local governments were in complete support of their demise. During Jim Crow, there
were also large migrations of African Americans to the industrial, urban north and more
commercial, urban south. Urbanization affected Blacks nationally and permitted Blue

Devil to continue its rein.

Building Highways and Destroying Communities

After the end of World War II, the federal government largely funded projects
that increased employment rates and focused on edifying the nation (Kemp, 2001). Of
the many projects, federal highway programs became the leading initiatives that focused
on federal goals of unification. In 1956, the legislative signed the Federal-Aid Highway
Act into law. By 1974, this act brought about 43,000 miles of multi-lane highways
throughout the Unites States; thus creating thousands of jobs and allowing commuters to
travel safely from coast to coast.

Politics greatly determined the decision on the placement of highways. Typically,
these structures had ghastly effects on land values, so it was important that they were in
an area with low tax values. Areas largely made up of Black residents were more likely
to have lower land values and consequently they became the ideal place for the
government to construct highways (Mandelker, 1968). In Nashville, Tennessee, the local
government built a highway directly in the middle of the town’s historic Black business

district (Brundage, 2005). In Miami, Florida, construction workers destroyed the



influential Black neighborhood known as Overtown in order to build parking lots and an
access ramp to the highway. Unfortunately, for Black urban residents, the government
recognized their communities, homes and businesses as objects in the way of unifying the
country. Due to this perception, the federal government led state and local affiliates to
legally destroy hundreds of Black communities across the United States through the
perverted framework of urban renewal.

The federal government used urban renewal programs as a tool to eliminate Black
communities in inner-city neighborhoods. Through false pretenses, the local, state and
federal governments teamed up to create revitalization policies to destroy communities
throughout the United States. According to the federal report entitled, The Impact of
Federal Urban Development Programs on Local Government Organization and
Planning written (1964), in 1963 the government funded $4.3 million toward community
renewal programs (CRP). A year later, 100 cities prepared to renew their inner city
Black communities. The report also stated that the urban programs were responsible for
“clearing and rebuilding slums, rehabilitating deteriorating areas, and conserving
basically good neighborhoods” (ACIR, 1964, p.68).

Local governments fought to renew their urban areas in order to bring back
White-owned businesses, increase tourism, and create an environment where White
families would feel safe (Kemp, 2001). In order to recruit this type of clientele, CRP
allowed local governments to remove dilapidated buildings and rundown homes, and
replace them with sports arenas and new office buildings. Coincidentally, these renewal
programs largely removed Black residents living in urban areas and placed them in areas

that were equally appalling on the outskirts of the city. This nationwide enforced exodus
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proved that the needs of Black urban residents were less important than their White
counterparts.

Across the country, a dichotomy formed between those living outside the city and
those living inside. The outsiders, including families living in the suburbs, viewed the
construction of federal highways as a necessity and an asset (Kemp, 2001). Those living
inside the city, also known as the urban residents, saw this as an exclusionary process that
failed to account for their perspective. It was apparent that the government was not
concerned with how highways affected inner-city residents. The focus was more on how
the newly constructed roads would allow outer-city commuters access to multiple regions
and thus increase revenue for the county (Kemp, 2001).

Around the mid-20™ century, researchers published several reports on the
negative effects of urban renewal projects in the Unites States. A report from the Library
of Congress concluded that the urban renewal programs were negatively affecting
communities and its results did not link to its intended purpose (Government Printing
Office, 1964). Author of a critical analysis of urban renewal projects, Martin Anderson
stated, the CAP “are destroying small businesses and jobs and contributing to our
unemployment problem” (Anderson, 1964, p.69). Anderson also argued, “The federal
urban renewal program allows those in control of the operation of the program to change
one kind of neighborhood into another kind of destroying the old buildings and replacing
them with new ones” (p.3). In 1968, Daniel Mandelker created a case study on land
planning and development and observed urban renewal projects as splitting and
“disrupting neighborhood life.” In the end, he blamed these projects for contributing to

the decline of inner-city residences (p.1).

11



The federal government’s attempt to bring the nation together with highways
ironically produced more division amongst those living in the inner- and outer-city
(Anderson, 1964). Unfortunately, Blacks predominantly lived in inner-city urban areas
and were the first groups, and sometimes only groups, of people forced to relocate. Once
more, the perception of the Blue Devil returned to the Black community but with the help
of urban renewal projects. Within ten years of the urban renewal projects, came the
federal decision to close down Black schools across the nation. Unfortunately, this
decision created the perception that the Blue Devil holds sway over Black communities

totally; the demise of Black schools attacked the heart of Black communities.

The Blue Devil Dismantles Black Schools and its Teachers

We see a reappearance of the Blue Devil after the infamous Brown v. Board of
Education case in 1951 where White schools were required to educate Black children.
Throughout the country, thousands of Black students had the opportunity to transition
into schools that, in some cases, had better resources and were structurally sound (Webb,
2006). Unfortunately, this transition came at the price of dismantling Black schools as
well as firing, demoting and transferring thousands of Black teachers and administrators.
When school desegregation undercut a valued and significant part of the Black
community some interpreted the reality of this decision through the Blue Devil’s lens. A
brief description of the Brown decision and reactions to it will show how.

In 1951, Oliver L. Brown was one of over 175 plaintiffs who petitioned for
racially integrated facilities and the disbarment of the infamous Jim Crow Laws and
practice. With hundreds of irate plaintiffs, the National Association for the Advancement

of Colored People (NAACP), and two powerhouse attorneys Charles Houston and
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Thurgood Marshall, the United States Supreme Court case, Brown v. Board of Education,
was born. This case made the argument that segregation based on race was an
infringement on the 19™ Amendment. In an attempt to prove that segregation mentally
disrupted Black students, Attorney Thurgood Marshall incorporated Dr. Clark’s Doll
experiment to the case. During the Brown v. Board court case Dr. Clark stated, “My
opinion is that a fundamental effect of segregation is basic confusion in the individuals
and their concepts about themselves conflicting in their self image” (45 Am. U.L. Rev.2,
p-28). In 1954, the United States Supreme Court concluded that the notion of ‘separate
but equal’ provided by the Jim Crow Laws were unconstitutional and required that all
schools and facilities be racially integrated.

Although school desegregation intended to benefit students across the country, it
called for the closing of thousands of Black schools. Ironically, racial integration
perpetuated the notion that blackness was substandard and that whiteness equated power
and privilege. Integration gave birth to the belief that Black students were lacking
knowledge that one could only receive by attending a White school. As Milner and
Howard (2004) concluded, “Brown was certainly celebrated by those who believed or
adhered to the mental construction that White schools were better than Black schools and
that there was somehow some secret learning taking place over there that their Black
children could now have access to” (p.292).

Regardless of the talent and sheer superiority of certain Black schools, school
boards regarded them as inferior and shut them down. An example of this is the response
to desegregation in North Carolina. The Caswell County Training School (CCTS) was

the only Black school in the entire county. Compared to all schools in the county it was
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(Tillman, 2004). Statistics show that between 1954 and 1985 more than 38,000 black
administrators and teachers lost their jobs in 17 southern states (Hudson & Holmes,
1994).

Black teachers could not teach in the integrated schools even if they had higher
qualifications compared to their white counterparts. Within a week after the Brown
ruling, a school board from a small town in Florida fired Black teachers including those
with Master of Arts degrees. Similar incidences occurred in Missouri where the school
system fired qualified Black educators, even those with doctoral degrees. Regrettably,
most cases schools retained White teachers, even those with far less educational
preparation and stature (Tillman, 2004). This further proved that race, not education or
class, marked a person as inferior, even in a process supposedly to remedy an injustice.
In this case, injustice ran rampant.

Firings occurred throughout the south where school boards gave little to no formal
explanation. In Mississippi, citizens demanded that the school board fire Black teachers
(Tillman, 2004). In 13 southern bordering states, school systems fired 90% of Black
principals. In North Carolina between 1967 and 1971, the number of Black principals
dropped from 620 to 40. In Florida, during the 1975 to 1976 school year, the Board of
Education added 165 public schools through desegregation but fired 166 Black
principals.

In Milwaukee there was a “Gentlemen’s Agreement” that agreed to not hire Black
teachers based on issues with salary, qualifications, and social principles (Dougherty,
2004, p. 29). First, educators argued that high school teachers held a higher status and

deserved a salary to match their standing. If they were to allow Blacks to be high school
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teachers it would further reduce the status of their positions. Secondly, the agreement
stipulated that Blacks were not capable of educating Whites since they themselves did not
possess the academic qualifications. Finally, the agreement stated that Black teachers
were sexual predators that would create uncomfortable and inappropriate social
interactions with students. It was through this agreement that high school teaching would
maintain its high status as a White only profession in which both White students and
teachers were safe from the supposed Black sexual predator.

Despite Eurocentric perspectives on segregation, the Black community viewed
their educators as a valued asset who worked to support Black students. Their removal
from schools was a major blow to not only the community but also its students. These
students went from attending a school where their role model resembled them to an
environment where few if none of the adults were from their community. Milner and
Howard (2004) agreed that the switch in school settings proved disastrous to Black
students, “the loss of African American teachers in public school settings has had a
lasting negative impact on all students, particularly African American students and the
communities in which they reside” (p.285).

The school system did not fire all of the Black administrators and teachers. In
very few cases Black principals were shifted to the White schools to be disciplinarians to
Black students. One educator remembered the shift in responsibility for several Black
administrators, “They took out the best principals and leaders from [the Black]
communities and put them into these newly desegregated schools and called them
assistant principals. In addition, they were usually in charge of discipline for Black kids,

particularly Black boys. So it was a devastating blow” (Milner & Howard, 2004, p.290).
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School desegregation was another federal mandate that manipulated Black
students, destroyed Black communities and excluded Black educators. Unfortunately,
this mandate reminded Blacks to re-think the lies learned from Jim Crow. Regrettably,
this way of thinking is still with us today as we witness the depressing and
disproportionate statistics on Blacks in the United States. Taking on the Blue Devil is a
large endeavor, too much for any single study. However, it is possible to discern what
this metaphor is about and what it reveals and obscures in understanding of the racial
history of a particular place and during a particular time. This study explores the
usefulness and impact of the Blue Devil in Durham NC, and for the 60 years from school

desegregation and urban renewal until the present.

Purpose of the Study

Durham, North Carolina is a fascinating city with a vibrant history. In the early
1900s, influential Black leaders identified Durham as being the center for Black middle
class. For decades, the city was comprised of numerous Black owned companies that
hired, retained and supported Black residents. However, in the 1960s this city was the
victim of an urban renewal project that used federal funds to destroy this successful Black
community. By the mid to late 1960s, Durham City Schools initiated school
desegregation --leading to the closure of multiple Black schools and the firing of
hundreds of Black educators.

Although this story is similar to other cities across the South, I am not interested
in a broad generalization. I am, rather, focusing on fostering dialogues towards different
futures for Black Americans. Each context is different and thus each dialogue focuses on

the terms of the communities in that context. The case of Durham is instructive
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nonetheless and the Blue Devil plays out in a particular way. This research demonstrates
that this approach can be productive in fostering the kinds of dialogues in which I am
interested.

The purpose of this study is to facilitate a conversation with Black Durham
working class and elite/middle residents, to understand further how they interpret the
reasons behind the destruction of the Black community and identify the present and
future of their youth. Urban renewal and school desegregation occurred in Durham, NC
and are vital to understanding how Durham’s Blacks went from being a part of one of the
most profitable communities in the country, to being ranked high in incarceration,
homelessness, and poverty -- and low in education. Through this research, I am
interested in uncovering how working class and elite/middle Blacks from Durham
County articulate how Black youth can achieve success and re-gain their power. I am
also interested in how these individuals describe how a community rebuilds after its
demise, in theory how to rid a community of believing the power and existence of the
Blue Devil.

My research will focus on the following questions and concepts:
1) To what extent do Durham Blacks associate the destruction of Hayti and school
desegregation as another reemergence of the Blue Devil?
2) To what extent is it possible to rid completely oneself from the notion of the Blue
Devil?
a) If it were possible, what would this process look like?
3) What does the future look like for Durham Black students?
a) To what extent does the past affect their present?
Both enslaved Africans and Durham Blacks faced similar feelings of inner- and

outer- turmoil since slave traffickers removed them from their heart. For the enslaved

Africans, their heart represented their homeland, their ancestors, gods and family. For
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Durham Blacks, their heart equated the famous Hayti District where Blacks owned and
operated businesses and schools. Once slave traffickers separated these individuals from
their heart, catastrophe ensued. For the Africans, depression and suicide clouded their
judgment. In addition, for Durham’s Black populations, high rates of incarceration,
poverty, unemployment, low graduation and education rates cloud views of alternative
futures. In both cases, I argue, the mere notion of the Blue Devil contained enough power
to prevent its victims from seeing the truth.

In the next chapter, I will address the conceptual framework and methodology for
my research. I will use critical race theory as a base for my theoretical framework for my
study. I will also explain how Durham’s Hayti District, including its Black schools,
challenged the existing social order and thus, arguably, guaranteed its demise. In
chapters three and four, I will introduce and analyze three historical occurrences that
affected the Black community. I will start with slavery, then continue with Jim Crow
Laws and finally end with urban renewal and school desegregation. In chapter five, I will
present my findings from my interviews. Next in chapter six, I will analyze and interpret
the data with the help from my conceptual model. Finally, in chapter seven I will
summarize my findings and make predictions for the future of Black students in Durham
County, North Carolina. In this, I will examine how problematic realties characterize

Black history and the future of educating Black citizens of Durham.
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METHODOLOGY

In this chapter, I will present Critical race theory (CRT) as the conceptual
framework for my dissertation. Here I will illustrate the tenets of this theory and address
how the urban renewal and school desegregation link to theory. I will then introduce the
notion of how challenging the existing social order may benefit Black Durham youth.
Next, I will present my interpretation of counter narratives. To explain the relation of
CRT to my research, I will present two conceptual models: the first describes the
interconnections between race, and voice, the second will illustrate the difference
between objective and subjective realities in relation to the Blue Devil in order to address
the intersection between race, social class and voice. Finally, I will conclude with my
research procedure where I will address my method in completing my research and my

position.

Conceptual Framework

Critical race theory stems from the idea that whiteness oppresses and marginalizes
individuals who identified as the other. Theorists define whiteness as the dominant and
normative culture within the United States and thus stem from the White, male, Christian
principles. They also argue that everything outside of Whiteness is deviant and ridiculed
as subservient to the norm. CRT is comprised of four tenets: 1) racism in America is
prevalent and constant; 2) racism has attributed to benefits and shortcomings of all racial
groups; 3) claims of colorblindness, neutrality, meritocracy and liberalism are part of
oppressing those of color; and 4) the dominant discourse largely generates the

construction of history (Bell, 2004).
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Critical race theorists Gloria Ladson-Billings and William F. Tate IV argued that
power in the United States has a strong association with property rights (1995). Initially
this lust for power through property began with the first European settlers stating that
Native Americans had a “natural” right to the land but not a “civil right” (Ladson-
Billings, Tate IV, 1995, p.53). This distinction between rights, allowed Europeans to
declare themselves the ordained owners of the American territory. Since this point in
history, American settlers forcibly removed people from Mexico, Spain, Japan and other
countries in order to claim omnipotence over the land.

The urban renewal of Durham County was another method used to remove
property rights from Blacks and regain power of the dominant culture. For 100 years,
Blacks owned hundreds of acres in Durham County that later became extremely
lucrative. By destroying their most profitable community, Whites were able to recover
the land, reduce Black power and break the spirit from the Black community.

The Federal Judicial system used the Brown v. Board of Education case to create
an image of racial equality by allowing Black and White students to integrate into
schools. Unfortunately, the decision failed to acknowledge how this process also
contained inferior images of Black educators, schools and communities (Dixson &
Rousseau, 2006). By not including Black schools or Black educators within the
desegregation transition demonstrated that the dominate community believed Black
culture to be valueless (Dempsey & Noblit, 1993). The implementation of desegregation
benefitted White students because it burdened children of color and inscribed Whites as
able students. For the ‘greater good’ of the community, Blacks were required to leave

everything, their schools, educators and communities.
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According to CRT, desegregation was a tactic used to force Black students to
assimilate into White dominant educative norms. Transferring Black students to White
schools implied that Blacks needed to shed their past culture, learning institutions,
educators, and accept the dominance of Whiteness. This tactic also affirmed that Blacks
no longer identified as separate species, as the polygenists' had originally argued in the
19" century. Rather Blacks were inferior to Whites in culture, education and social
prospects. Thus, it appears that the only way for Blacks to be equal is if they challenge

the existing norms set by the dominant society.

Challenging Existing Social Order

Through the CRT lens, the existing social structure is dependent on sustaining
White dominant values and interests, which uphold the Eurocentric society. With a
Eurocentric perspective guiding the administration of pedagogy, Black students are
unable to maneuver effectively in schools and school systems. History has shown that
the Eurocentric schooling system does not intend to educate Black students but only plan
to perpetuate White ethnocentric principles. According to John Stanfield, he defined
ethnocentrism as the “group-centeredness of populations” (Stanfield, 1985, p.393). Race,
class, sex, religion and social institutions determine the centeredness of the group. It then
becomes the duty of the group to uphold and preserve a communal consciousness and
rejects other perceptions as inferior. Stanfield also asserted that, “Ethnocentrism has both
initiated and legitimized the unequal distribution of resources and privileges among

human populations” (p.394).

A polygenist is an individual who believes that humans derive from multiple animals. This way of
thinking introduced the idea that Blacks were separate species from Whites. Up until the 19% century, this
notion largely confirmed that the evolution of Blacks was separate from their White counterparts.
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In Mwalimu J. Shujaa article entitled Education and Schooling: You can have one
without the other, he argued that the schooling process intends to benefit the elite/middle
Eurocentric class through upholding the communal consciousness (1993). He stated,
“[the schooling process] is designed to provide an ample supply of people who are loyal
to the nation-state and who have learned the skills needed to perform the work that is
necessary to maintain the dominance of the...elite in the social order” (p.330). Shujaa
referred to ethnocentrism as the existing social order. Here this social structure maintains
schooling by marginalizing an inferior group.

Shujaa also argued that schooling and education produced oppositional outcomes
for the inferior group. Education (as opposed to schooling) recognizes students as
individual but equal contenders. It also allows students to learn their own heritage (i.e.
Black heritage). In contrast, schooling continues the ethnocentric ideologies of whiteness
and works to impede education. According to Shujaa, the only way to improve Black
student achievement in education is to remove them from the existing social order. In
this transition, students are able to be educated and not schooled.

Critical race theory addresses the fallacies on the construction of power and
racism in the United States. According to CRT, these principles are rooted in the
country’s foundational policies that support and maintain the power of the dominant
culture (Ladson-Billings & Tate, 1995). Although this may seem bleak, still some
theorists argue that the only way to remove Blacks from formidable system is to
challenge the existing social order (Ladson-Billings& Tate, 1995; Shujaa, 1993).

My hope in this research is that I will discover another pathway to success by

hearing it from people in the community. Contrary to critical race theorists, socio-
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economic status may need considerations that are more explicit (Weis & Fine, 1996).
Their perspective about the past, present and future of Black students will help me gauge
if another route to educate Blacks is feasible. Critical race theory addresses the
importance of listening to narratives that are deviant from the norm and have a reaction

from their voices.

Multi-Dimensional Counter Narratives: The First Conceptual Model

Critical race theory scholars deem the perspective and voice from people of color
as a necessary component that enhances the body of knowledge (Dixon & Rousseau,
2006). Scholars argue that the dominant Eurocentric discourse undermines voices from
people of color and treats them as inferior (Dixon & Rousseau, 2006; Ladson-Billings &
Tate; Shujaa, 1993; Stanfield, 1985). Due to its deviance from the normative White
voice, their voice should be included in research to counter dominant perspectives and
challenge the story (Dixon & Rousseau, 2005). In addition to, scholar John O. Calmore
identified the voice as a valid resource that empowers its listeners (1995). He stated,
“Toward a very personal expression that allows our experiences and lessons, learned as
people of color, to convey the knowledge we possess in a way that is empowering to us,
and it is hoped, ultimately empowering to those on whose behalf we act” (Calmore, 1995,
p.321).

Critical race theorist scholars view race and SES as two divergent influences that
affect Black education, life and property (Dixon & Rousseau, 2005; Ladson-Billings &
Tate IV, 1995; Milner IV, 2007). While CRT scholars do believe SES helps to explain
issues such as racism, oppression, injustice and inequality, SES however does not fully

address instances in- and outside of the field of education (Milner IV, 2007). In contrast,

24



current research suggests that SES may have more of an impact than expected (Milner,
2007; Weis & Fine, 1996). Scholar H. Richard Milner (2007) stated, “Compelling
evidence suggests that people’s situations are shaped by more than mere SES” (p.390).
Additional, theorists Gloria Ladson-Billings and William F. Tate IV (1995) affirmed,
“race continues to be significant in explaining inequality in the United States claims that
class-based and gender-based explanations are not powerful enough to explain all of the
differences (or variances) in school experience and performance” (p.15). Ladson-Billings
and Tate IV continue to argue that SES fails to explain the achievement gap amongst
students of color and Whites.

To support CRT theorists’ beliefs on SES and its interaction with race,
researchers conducted a study in the late 20" century that sought out the impact of race
and class (Weis & Fine, 1996). The researchers were interested in discovering to what
extent White and Black working class men differed in their perspectives on life. The
findings from this research suggested that regardless of similarities from class, race
marked the sole difference between the two groups. A main difference was how each
group identified their source of shortcomings. Blacks from the working class blamed
society and systemic racism, while Whites blamed Blacks. The authors of this research
made the following observation,

“The groups under consideration, White and African American men, lodge

critique different because of their different historic and current subject locations,

locations that encourage them to experience the world in particular ways.

Although these men are all poor or relatively poor, they are not equally

impoverished, nor do the experience and conceptualize their lives similarly. Their
biographies of race enable them to live out their class and gender differently”

(p-513)
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In opposition to CRT, I would like to include one’s SES as a significant factor in
specific instances. For example, I find it interesting that CRT scholars mention SES only
when comparing Whites versus people of color. In this case, it makes sense to override
the issue of class and focus on the counter narratives of people of color. However, in
instances where researchers are comparing narratives of people of color with other
individuals of similar color, race can no longer be the mitigating factor -- class should be
its replacement.

There are multi-dimensional counter narratives within Black Americans. This
starts with the initial counter narrative from Black individuals but even deeper, there are
counter narratives to those narratives that derive from social class differences. In the
Weis and Fine study above, the researchers illustrated that both working class Whites’
and Blacks’ narratives were different, and that this distinction was through race. Just as
Whites and Blacks represented as one common social class exuded radically different
perspectives, Blacks under the commonality of race will exude different perspectives
based on social class.

My first conceptual model, found below in Image 1, depicts the multi-
dimensional counter narratives. The first cell contains Black Americans where they
currently embody the counter narrative perspective. The second cell contains the next
level of narratives based on their social class. Lastly, the participant’s race and social
class affects their voice. The image presents my argument that the voice of Black

Americans will be different based on the participant’s social class. Author’s Dixon and
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Image 1:Multi-dimensional Counter Narratives

Next Level of
Narrative: Social Voice
Class

N Working ——'-

Rousseau (2006) argued that there is not one common voice in people of color; this idea

Counter Narrative:
Race

led me to gather different voices based on race and social class. I am making the
argument that my Black American participants will have divergent perspectives on the
past, present and future due to their different social classes. The first conceptual model
illustrates why my participants will speak differently on given topics. In the next section,
I will present my second conceptual model that determined what topics my participants

addressed and how they presented them.

Deciphering Realities: The Second Conceptual Model

The second conceptual model (Image 2 found below) speaks to what moments in
history my participants may address during the interview. In order to have a better
understanding of the historical context, I created a model that contains 3 phases and 12
distinguishable points of references linked to the past and present. Phase 1 represents the
effects of slavery from the 15" to the 19" century and contains the following points of
reference, a) kidnapped, b) enslaved, c) mass suicide and d) end of slavery. My findings

from this phase are located in chapter three.
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Image 2: Conceptual Model
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The next period, Phase 2 addressed the distresses of Jim Crow during the late 19" century
to the mid-20™ century. Similar to the first phase, I identified the following five points of
references to make up Phase 2, e) scientific racism, f) Jim Crow Laws, g) mental
enslavement and h) exodus. I presented a summary of each point in chapter four. Lastly,
Phase 3 speaks to the effects of urban renewal and school desegregation during the mid-
20™ century to present day. The points of reference that make up this phase are i) urban
renewal, j) economic and social depression, k) closing Black schools and 1) integration. I
described these points in detail in chapter four.

The second conceptual model also addresses how participants will talk about
these points of reference by introducing objective and subjective realities. As shown in

Image 2, the model displays two spheres, the top defined as Objective Reality and the
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bottom defined as the Subjective Reality: Blue Devil’s Lens. For the purpose of this
dissertation, I define objective reality as a space where individuals view themselves
independently from a historical event. For example, an individual living during slavery
would recognize their physical constraints, but would not deem themselves inferior
because of their environment. In opposition, subjective reality is a space where
individuals perceive themselves based on what their environment dictates. Continuing
with the last example, the individual believes that he (or she) is inferior based on their
environment of slavery. In both realities, the individual is aware of their environment
and either sees themselves as not fully determined by the environment, or they view their
atmosphere through a lens that forces them to think of themselves as their environment
dictates.

In Image 2, objective reality implies of one having a perspective that accurately
reflects their environment. Griffin (2008) described an objective reality as a “concrete,
set of facts outside of one person’s perception, that encompasses all data” (p.1). Babbie
(2011) described another description of this type of reality, “Objectivity is a conceptual
attempt to get beyond our individual views” (p.43). From the example given above, the
individual is able to ‘get beyond’ slavery and interpret him or herself separately from
their environment. Individuals within this reality looked at what was actually occurring
but did not let that affect their understanding of themselves. They viewed the historical
circumstances for what they were; encompassing slavery, Jim Crow Laws, urban renewal
and school desegregation. Most importantly, they rejected the overt and covert inferior

messaging that went along with these historical occurrences.
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In contrast, I define subjective reality as a place where individuals view a
restricted reality and accept that reality’s definition of them. Author of A Sharper Way of
Thinking, Justin Michell (2009) stated the following about subjective reality, “We are
inclined to perceive reality as simply consisting of all the things we see and experience in
our immediate environment” (p.55). Michell also argued that those within this reality are
unable to image another reality existing separate from the one they are accustomed. He
stated, “What is happening in the rest of the world isn’t regarded as real; all that is
outside the small shell of their life-world might as well not exist” (p.56). Griffin (2008)
articulates that an individual’s perceptions of their environment may affect their cultural
conditioning and thus he (or she) is unable to separate the reality from their
interpretations. In relation to my research, Blacks within this space perceived their
reality based on their environment. They viewed their historical circumstances through a
lens that caused them to feel negative about themselves. In addition, they believed the
overt and covert inferior messaging and therefore viewed their surroundings through the
Blue Devil’s lens.

Using a CRT lens, one could argue that the subjective reality preserves the
majoritive view and thus legitimizes the Blue Devil. The sustainability of White
dominance dictates that Blacks view their circumstance through a subjective reality. In
addition, the hope is that Blacks continue to believe in overt and covert messaging to
remain inferior. In essence, the subjective reality is another tool of oppression. Theorist
Garret Duncan (2005) argued that individuals of color are more likely to be victims of the
subjective reality. He stated, “[They], too, are vulnerable to limit situations that may

impair how they comprehend their experiences” (p.203).
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Besides the separation of realties and its relation to CRT, the second conceptual
model contains a solid red line that travels across each section. The red line in Image 2
represents Blacks’ self-awareness through each phase with the highest point representing
a positive value and lowest point representing a negative self-image. As they lived
through each historical incident their perception of the context are viewed both through
the reality of the situation and through the Blue Devil’s lens.

To give a more in depth description of the second conceptual model, I will
describe each transition from Phase 1 to 3. Phase 1 presents the transition during and
after African enslavement. Once slave traffickers removed Africans from their homes,
they became depressed due to separation from normalcy. As they traveled on the
Atlantic slave trade, newly enslaved Africans became the victims of the fictional Blue
Devil where they jumped off the slave vessels to their premature death. While time
passed, they realized that through the lens of the Blue Devil they witnessed a limited or
even false perception of the truth. This realization enabled hundreds of thousands of
remaining African slaves to overcome enslavement despite their horrendous
environments.

Phase Two illustrates the transition from slavery to the enactment of the Jim Crow
Laws. Here the social structure labeled Blacks as inferior beings and created an
atmosphere where it became legal to physically and mentally abuse them. With this
change, Blacks lost focus to the objective reality and again fell into the subjective Blue
Devil’s reality space. Through this perspective, Blacks saw themselves as inferior to
Whites. Once the government repealed the Jim Crow Laws, Blacks successfully

transitioned out of the subjective reality space and returned to the objective reality sphere.
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With a clear vision, they saw themselves as equal and intelligent beings that were capable
of creating self-sustaining communities and schools.

Finally, Phase 3 presents the transition from the Jim Crow Laws to Urban
Renewal and School Desegregation. During this transition, federal mandates destroyed
Blacks communities and schools across the country. Similar to previous examples found
in Phase 1 & 2, Blacks’ perception of their image self-deteriorated and once again, they
returned to the subjective reality and viewed the world through the Blue Devil’s lens.
Compared to previous phases, the red line never re-enters into the objective reality space
thus aligning with my theory that present data proves that Blacks have not recovered
from urban renewal and school desegregation.

In the next section, I will present my procedure for conducting my research
project. I will present my process for selecting participants, interviewing participants and
transcribing the data. I will then describe how I validated my research with member
checking, triangulation and writing in a reflexive journal. I will then conclude with a

summary of my position and limitations of this study.

Research Procedure

In this study, I followed a qualitative exploratory direction for my research
because I was interested in uncovering the perspective of my participants on the past,
present and future of Durham County’s Black community and youth. I initially guided
my participants with questions that consisted of numerical data, a picture from the Hayti
District and quotes from historical Black leaders.

I established praxis in my research where I assisted in the formation of a

relationship between historical concepts, theory, and action (Glesne 2011). In order to
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begin this process I allowed for periods of critical reflection. During this time, [ used a
reflexive journal where I reflected on individual comments, emerging themes amongst
and between groups and possible action ideals.

In terms of my sampling, I interviewed two groups of Blacks from Durham
County. Members from both groups were either identified as a part of the elite/middle or
working class during the period of 1955 to 1975. Participants’ age range began at 60 and
ended at 80. To ensure that I met the needs of my first conceptual model, it was
imperative that I determined how my participants identified in terms of their social class.
Besides my participants’ stating their class, I listened for cues during the interview.
Table 1, found below, illustrates the type of indicators I used to help assist me in
determining the social class of my participants.

Table 1. Identifying Participants’ Social Class

Categories Elite/Middle Class Working Class

Education of Parents At least a high school diploma  Less than a high school diploma

Occupation of Parents  Teachers/educators, white- Unemployed or had blue-collar
collar positions (i.e. managers, jobs (i.e. domestic worker, factory
lawyers, etc.) worker, etc.)

Living Arrangements Owned home Rented home

as a child

Participated in extra- Involved in activities Not involved in activities or

curricular activities as employed as a child to help with

a child family finances

Relationships Spoke of connections with Spoke of connections with
influential individuals individuals similar to them

For example, if an individual recalled their parent(s) being college educated, owned a
home and were involved in extracurricular activities, I identified them as a member of the
elite/middle class group. If during their interview I collected data that conflicted to my
original assumption, I continued to probe on the subject until the participant’s social class

status was clear. During my research, only one participant’s social class was not clear.
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After many probes, the individual willfully admitted their social class. In the remaining
five participants, their social class was explicitly clear and I did not need to probe.

Besides selecting participants based on age and social class, I also selected
individuals who attended a racially segregated school and/or lived within Durham County
for a period longer than 15 years. I was interested in understanding the perspective of my
participants who lived through school desegregation. From this perspective, they were
able to speak from experience to tell me how education for Blacks was different pre- and
post-desegregation. My participants lived in Durham County for a period longer than 15
years and were present during urban revival and school desegregation. In chapter 5, I
inserted two detailed tables that present a description of my participants’ demographics
and social characteristics. These tables allow the reader to link the characteristic of
participants with my research.

I interviewed individuals who were present during the reemergence of the Blue
Devil. In order to collect these samples, I used the snowball sampling technique.
Researchers use snowball sampling when they are unable to tap into the population best
needed for their study. Through this method, I asked participants if they could
recommend anyone who may be interested in the study. Finally, I used a sample size of
six participants. With a small sample size, my intent was not to find a new truth, but to
uncover another perspective on the past, present and future of Durham County. In the

next section, I will illustrate my process for the individual interviews.

Individual Interviews
With CRT as the theoretical foundation for my study, I sought out the

perspectives of Durham Blacks as opposed to searching for a truth. Critical race theorist
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counters the positivistic perspective arguing that the majoritarian story is not the ultimate
truth, but rather is a vehicle to maintain dominance. Theorists argue that gathering
narratives from individuals of color through qualitative means is a method to give voice
to someone regarded as trivial by the dominant culture. This method serves to challenge
the dominant narrative. In this study, I used interviews and group discussions with
Durham residents who were present during urban renewal and/or school desegregation to
uncover their perspectives of the history of Durham County. Through this method, I had
the opportunity to hear from their voice and not depend on the works of those who
presented an interpretation based from the dominant discourse.

I conducted individual interviews with all of my participants. I gave them an
initial phone call to set up a date and time that worked best for their schedule. In
addition, I asked them to recommend a space where they felt comfortable.

Before I began the interview, I gave the participant my expectations. This
included having the interviewee freely speak about their experience and perspective on
the historical material I provided. I then presented a modified version of the purpose of
my research. I presented my personal history so those who were being interviewed were
be able to understand that I had a personal connection with the history of education and
race in the United States. After I presented my position, I asked my participants about
their personal history.

Starting the interview, I asked a series of questions that related to the Hayti
district, politics surrounding its demise and how this affected Black schools in Durham
County. Following my questions on the past of Durham, I introduced recent statistics on

education, poverty and incarceration rates for Blacks in Durham County and asked the
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participants to reflect and interpret these data. From there I returned to the discussion on
the Hayti District and the future of Black youth. I then concluded by asking the
participant for their interpretation of Black progress for Durham County. The formal
write-up of these questions is in Appendix A.

I spoke to participants for 1.5 to 2 hours. Each session was audio recorded with
two recording devices. At the end of the interview, I told my participants that if in the
future I had further questions about their responses, I would contact them for a follow-up
meeting. Questions arose for all six participants and I was able to conduct a follow-up
meeting with only five. I was unable to reach one participant through email or phone. It
was vital that I conducted all interviews in a consistent and similar process in order for

me to extract information through transcriptions.

Transcribing Data

I transcribed data from individual interviews, follow-up interviews, my reflexive
journal, and observations. The observations included body language, silences, and all
non-verbal actions. After I transcribed the data, I coded the transcriptions to uncover
patterns, themes and identify passages that illuminate patterns within the text. I also
grouped codes together that shared a common meaning and then determine how codes
were connected, thus determining the relations among codes. This process helped me
sort and locate common themes within the data. I then placed the themes and codes in an
order based on relationships between themes. From transcribing, it was necessary that I

created a process that ensured my data was valid.
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Validity

Catalytic validity is one way to determine if one’s research is credible (Kridel,
2010). This form of validity stemmed from Pablo Freire’s “conscientization” which he
defines as the inner- and outer-transformations that occur when one was critically
cognizant (p.921). Catalytic validity occurs when people see new possibilities and act to
differently. For the researcher to ensure that their work was catalytically valid they must
constantly reflect, ask opened questions to their participants regarding how they and/or
their perspective has changed over the course of the study, and challenge inherited power
structures during their research process. It further challenges researchers to not create
“superficial” change or inflict their perception of desired changed on their participants
(p-922). Tapplied catalytic validity to my individual interviews to ensure my data stems
from my participants perspective and not from me.

As stated earlier, within the critical race theory’s model it is vital that the
researcher gives all participants a voice. In an attempt to ensure that my participants’
voices are in the research, I conducted a follow-up meeting with them and presented them
the notes from the interview. If I did not accurately present their perspective, I asked that
they adjust my notes to present their opinion. I also made notes as to where participants
altered my notes to see if a pattern formed. To ensure that I acknowledged my
participants, I sent them personal notes of appreciation after the completion of their
interview.

I also used triangulation to ensure that my data was valid. This meant that I
collected archival data from the county, local universities (North Carolina Central

University and University of North Carolina at Chapel Hill) and Durham Public Schools.
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I also reviewed past research on the topic of desegregation and urban renewal specifically
in Durham County through transcripts, dissertations, articles, newspapers, and literature.
I researched past policy briefs that described the urban renewal of the Hayti District and
the process for school desegregation in Durham Black schools. Lastly, I had an external
audit where I asked for assistance from peers and my advisor who is knowledgeable in
the field of school desegregation, and has conducted several studies in Durham County.
In the next section, I will address how I tracked my thoughts and feelings during this

whole process.

Reflexive Journal

Throughout the process, I wrote in my reflexive journal after each individual
interview and follow-up interview. Through my reflexive journal, I constantly
questioned my perspective that I used throughout this process. After each interview, |
answered three questions Glesne (2011) proposed that would allow me to track how I am
processing information. The first question was, “what surprised me”? This question
helped me keep track of norms. The second question was, “what intrigued me”? This
question allowed me to keep track of things that I deemed important and will help expose
my positionality. Finally the last question was, “what disturbed me”? Similar to the
previous question, this one helped me follow tensions and/or possible labels I placed on a
person or idea. After I reviewed my responses, [ was able to decipher how much of the
data I am analyzing is my perspective versus my participants. Through this process, I
used my reflexive journal to be aware of myself in and out of the constructed
environment of the study. In the next section, I will address my position and speak about

my personal connection to this research study.
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Position

I have a strong relation to this topic because urban renewal projects, differences in
social class and school desegregation have all affected my family. Recently, my aunt
disclosed to me that my grandmother and her immediate family were victims of urban
renewal. In the 1950s, she lived in a neighborhood close to downtown Pittsburgh,
Pennsylvania. One day they received a notice that said they were required to evacuate
their home before the weekend. Unbeknownst to them, their property was within the
boundaries of the city’s renewal plan. With little resources, my grandmother, her family
and hundreds like them, moved out of the area that is currently known as Pittsburgh’s
Civic Arena- a sporting arena for a professional ice hockey team. Interestingly enough,
my aunt stated that she recently worked for a company that was responsible for removing
individuals from their homes and making room for a new development. For her, it was
very clear that she was involved in a similar operation that was responsible for removing
her mother from her home half a century earlier. She stated, “In the past people with
white hoods removed Blacks with fire and violence. Now they no longer need their
hoods to cover their face, they just used a pen and paper.” Editor of The Inner City: A
Handbook for Renewal, Roger Kemp, reported about the urban renewal process in
Pittsburgh.

Politicians, developers, and planners in Pittsburgh, for example, worked to

transform a downtown area that was dominated by unused train yards and ‘run-

down’ housing into a thriving urban environment by creating ‘The Igloo,” a major

sports arena, public office buildings, and a large park at the confluence of the

Allegheny and Monongahela Rivers (Kemp, 2001, p.10).

I can relate to both the elite/middle and working class participants in this study.

Directly after slavery, my great-great-grandfather on my paternal side purchased over 300
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acres of land in the southern plains of Alabama. In a small town outside of Dothan,
Alabama, my family created a Black owned brick laying company that served the
southern regions of the state. In this town, my family had the reputation of being highly
educated and a part of the elite/middle class. On my maternal side, both of her parents
were educators who worked in Pittsburgh Public Schools before and after school
desegregation. Although racial segregation was equally as prevalent in the northern city,
I had two grandparents who remained within the school system during desegregation.

As a product of teenage parents who continued to work and attend school, I grew
up in all social classes from working to elite/middle. Although I do not remember
attending my mother’s high school graduation, I was present for her college and graduate
commencement ceremonies. As she attained more education, her roles and
responsibilities within her job changed from an administrative assistant to the vice
president of marketing in an international pharmaceutical company. I also remember my
father joining the Unites States military and quickly rising in rank. As a child, I can
recall that he traveled throughout the country, in an attempt to gain some financial
stability for his family. Currently my father is retired, enjoys flying helicopters and has
returned to school to attain his Bachelor of Arts- a degree that he was forced to put on
hold due to my birth.

Due to my upbringing, I was able to relate with both the elite/middle and working
class participants. For the sake of the study, I was careful to relate my transition through
all three social classes. However, I watched closely in my reflexive journal to see how I

reacted to certain topics on elite/middle versus working class Blacks in Durham County.
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Finally, I have a strong connection with students of color who are at-risk of
dropping out of school. In my past, I taught high at-risk students who were mainly Black
and Hispanic. I currently work with an agency that assists at-risk students in Durham
Public Schools. I am constantly meeting with graduation coaches, principals, and
members of student services from four of the most at-risk schools in Durham Public
Schools. One of those schools happens to be a historically Black school from
segregation.

As a descendent of educators, I have positioned myself as believing that education
is the source to freedom. Although it is a rare occurrence to travel from lower to upper
class, I have witnessed my own family make this leap with the help of education, and
self-determination. Ihope that through additional reflection I can reconsider both my
views and the views of my participants. In this final section, I will illustrate the

limitations to my study.

Limitations

There are two immediate limitations that stand out for my study, familiarity and
tensions. Since I used the snowball sampling method to interview both elite/middle and
working class Blacks of Durham County, there was a strong possibility that my
participants may know each other. As a group as well as individuals, they had the power
to determine what they would like to keep from me. The second limitation relates to
tension. According to historical texts, tensions amongst elite/middle and working class
Durham Blacks have still not faded away (Brundage, 2005, p.242). I needed to be
sensitive to both groups and play the role as a non-biased researcher and not as someone

who has picked a side. I was mindful of tensions that may arise from the interviews and
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be aware that the discussions may present themselves outside of my one-on-one meeting
times with my participants.

In conclusion, I used CRT as my conceptual framework for my research. This
theory addresses foundational racist ideas that currently affect school systems. It also
speaks about how the urban renewal projects and the Brown v. Board of Education
decision reflected tactics to minimize and reduce the Black community and individual.
Although some CRT scholars believed separating students of color as the only method in
educating them, my hope is that I will retrieve data that counters this premise. Through
my research, I was able to listen to Black individuals who identified with different social
classes and listen to their perspective on the past, present and future of Durham’s Black
community and youth. I am personally tied to the topic of educating Black youth and I
am able to connect with both elite/middle and working class participants based on social
transitions my family has made over the last 30 years. In the next chapter, I will address
the first historical context that described the initial presence of the Blue Devil. Here 1

will introduce the horrifying relationship between the African and the Atlantic slave trade
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INTRODUCING THE BLUE DEVIL TO SLAVE TRAFFICKING

In this chapter, I will utilize Phase 1 from my conceptual model to depict how Blacks
navigated through the historical incident of slavery. From there I will identify the points of
reference and define these points throughout the remainder of the chapter. In doing so I will
attempt to depict the atmosphere before, during and after slaves entered slave vessels. I will also
address the many fears of loneliness, cannibalism and fixed melancholy these Africans
experienced during the Atlantic Slave Trade. With 12% of Africans not surviving the Atlantic
voyage, [ will then speak of the fatal results of these fears, mass suicide (Postma, 2003). I will
then conclude this chapter with a summary about the future of Blacks in the United States post-
slavery. It is important to note that when speaking about overseers I will identify them as
colonialist, slave traffickers, merchants, crewmembers, captains or planters. Similar in reference
to African slaves, I will identify them as enslaved or captives.

As indicated in chapter two, the second conceptual model depicts Blacks’ self-awareness
through three different historical markers. Below, Image 3 highlights Phase 1 and presents the
emotional transition the enslaved made through this period. The phase begins at captives’
feelings of surviving their circumstance and ends at the sensation of hope.

In Image 3, I identified four points of references that are as follows, a) kidnapped, b)
enslaved, ¢) mass suicides and d) end of slavery. These points represent a point in history where
I identified a shift in the wave’s construction. In addition to, the enslavement of Africans forced
captives to look at their perspective through the lens of the Blue Devil; hence, why this point of

reference is below the sphere of objective reality. It was at this point, where the presence of
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White dominance affected newly Africans to believe that they were mentally and physically
powerless. Likewise, the end of slavery allowed Blacks to remove the Blue Devil’s lens and thus

brought them out of the subjective reality sphere. I will address these points in more detail
throughout the remainder of this chapter.

Image 3: Phase One
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The Beginning of African Slavery

Before European colonialists used Africans as slaves to work in the New World, they
utilized American Indians as free labor and forced them to work in mines, cultivation, and other
labor-intensive activities. Besides bringing their lust for domination to the New World,
Europeans transported two invisible killers that decimated their entire enslaved American Indian
population, small pox and measles. Around the late 15" century Catholic priest Bartolomé de

Las Casas suggested using Africans as slaves to replace the dying natives. In Brazil during the
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16" century, the Portuguese King made it illegal to imprison natives as slaves and thus began the
mass import of African slaves across the Atlantic Ocean (Postma, 2003).

The Atlantic Slave Trade was the single largest forced human migration in history
(Postma, 2003, xiii). Philip Curtain, a professor from Cambridge University, estimated that
Europeans transported 9.4 million enslaved Africans to the New World and 175,000 to Europe
and the African Atlantic Islands (Curtain, 1969). According to the Trans-Atlantic Slave Trade
database Voyages, the number of enslaved Africans was closer to 12.5 million (2012). Table 2
found below depicts the top four countries that were most involved in slave trafficking during the
periods 1501 to 1866. The Voyages’ estimation comes from ship records, rosters and contracts
from over 35,000 slave voyages from the 14 to the 19" century. Although both portray a
slightly different picture, it is clear that the slave trade affected millions of Africans for over five
centuries.

Table 2: Number of Slaves Taken from Africa per Country-Measurement in 100,000

Spain / Uruguay Portugal / Brazil Great Britain France Totals
Depart Arrive  Depart Arrive Depart Arrive Depart Arrive Depart Arrive
1501-1600 112.0 84.0 1542 112.7 1.9 1.3 <1 <1 269.1 199.0
1601-1700 146.3 1040 10112 852.0 428.2 328.0 384 292 1,624.1 1,313.2
1701-1800 10.7 92 22130 19913 25453 2,150.3 1,139.0 959.2 5,908.0 5,110.0
1801-1866 784.6 687.7 24699 2,143 284.0 253.7 203.9 176.5 3,7424 3,261.6
Totals 1,061.5 8849 58483 5,0998 3,2594 2,7333 13814 1,165.0 11550.6 9,993.0

According to the table, the Portuguese enslaved the most Africans with a total over 5.8
million slaves. This is at no surprise since the Portuguese were the first to begin trading enslaved
Africans around the mid 15" century and the last to end trading in the 19" century (Postma,
2003). Reports show that as early as 1444, Portuguese trading began in Africa, where they
kidnapped slaves and shipped them to Lisbon, Portugal. Portugal was also the first country to

bring African slaves to the New World. In 1510, their ship docked in the new territory and held
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about 250 African slaves. With slavery succinctly tied to economic power, Brazil, a Portuguese
territory, struggled to end African slavery and became the last country to do so in 1888.

Reports from across Western Europe illustrate the mass movement from Africa, to
Europe, to the New World. In the 16™ century, slave traffickers shipped about 50,000 African
slaves to Europe (Postma, 2003). Of those 50,000, traffickers later moved a majority to Atlantic
islands and American colonies. According to reports from the British Antilles, between 1680
and 1786, traffickers purchased over 2,000,000 slaves from the African coast. Less than twenty
years later, these territories contained about 700,000 individuals with African ancestry (Hall,
1971).

Colonies in North America imported fewer African slaves; however, toward the end of
slavery their numbers exceeded any other country (Postma, 2003). In 1850s, African slaves
amounted to about 20% of the population in the New World and a large percentage of this
population came from North America. In 1680, North American Colonies had less than seven
thousand slaves. This number steadily increased to 120,000 slaves almost 50 years later.
Although slave traffickers transported less than 400,000 slaves to the American colonies (which
is less than 4% of the entire traffic), by 1825 American colonies estimated in having 1.8 million
slaves of which 80 percent were born in the New World. The apparent desperate need for ‘free’

labor began in massive efforts to kidnap Africans from their homes.

The Beginning March

The first point of reference entitled “kidnapped,” addresses how merchants from Europe
and the United States traveled to Africa’s coast and forcibly removed individuals to use as free
labor. The catastrophic result of African abductions was that inhabitants abandoned their coastal

towns and villages and migrated to the middle of Africa (Fouchard, 1981). With the decimated
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and depopulated towns, merchants followed Africans into the interior of the continent. In some
instances, slave traffickers captured African captives hundreds of miles into the continent; thus
forcing the enslaved to walk chained by their feet for over 600 miles to vessels (Fouchard, 1981).

With long journeys from the middle of the continent to the coast, many Africans died on
the way due to hunger, thirst and panicking (Fouchard, 1981). The remaining captives forced
themselves into a survival mode where they pushed themselves to keep walking to their
unknown future. Once they reached the “end”, slave traffickers pushed the newly enslaves into
cramped imprisonment described as “veritable cells of putrefaction” and locked in all day and
night until the crewmembers were prepared to leave (p.60). Former captives recalled the stench
from the cells to be appalling and horrendous since they contained no running water, toilet
facilities or places to bathe (Fouchard, 1981).

There was the belief amongst Africans that slave traffickers and merchants were
cannibals. Rumors circulated throughout western and central Africa stated that “these ugly men”
(referring to the European slave traffickers) were solely interested in Africans to satisfy their
gastronomical proclivities (Piersen, 1977, p.147). The rumor seemed factual since no Africans
ever returned. Further corroborating the rumor, slaves witnessed Europeans drinking red wine
and eating red meat, which they believed to be the blood and cooked remains of a missing peer.
Competing European slave traffickers assisted in spreading the cannibalism rumor about other
colonizers. A Nigerian named Joseph Wright recalled a Portuguese trafficker telling him to be
thankful that the Portuguese captured him instead of the English. The trafficker stated that the

English were in fact the true cannibals and traveling with them would have guaranteed a “fate

worse than death” (Piersen, 1977, p.147).
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Before the Africans made it aboard the vessels, the merchants reviewed the captives one
last time. There were reports of slave merchants who “sucked the chin” of captives before
boarding the vessels. Merchants believed the saltiness of the Africans sweat determined if they
were in good health (Fouchard, 1981, p.60). If they were unsatisfied or believed the slave would
not produce a profit, they killed them instantly and in front of the remaining Africans to show
superiority (Fouchard, 1981). Once the merchants poked, prodded and accepted captives, they
sent them to board the vessel. In this, the newly enslaved transitioned from survival mode to
living in fear, resulting in captives no longer interpreting their perspective in the reality but

through the lens of the Blue Devil.

Wearing the Blue Devil’s Lens

Captives’ transition from their homes to a slave vessel proved detrimental to their
emotional state. Slave traffickers kidnapped Africans from their villages, chained them by their
necks and ankles and brought them to the coast where they forced them to sleep in unsanitary
quarters. Of the remaining living captives, the traffickers forced them aboard slave vessels
where they experienced a new emotional low and figuratively put on the Blue Devil’s lenses to
shield them from the reality. On the vessel, captives transitioned from the first point of reference
“kidnapped” to the next point, “enslaved.” While traveling on the Atlantic, it was at this point
that a majority of slaves realized they no longer connected to their home, but most importantly,
they were no longer free. Growing fears plagued the newly enslaved which was only heightened
by the heinous atmosphere that included overcrowding, starvation and diseases.

The journey from Africa to the New World lasted anywhere from two months to almost
one year (Postma, 2003). According to data collected from captains of slave vessels, sail time

was positivity correlated to slave mortality rates; the longer the voyage, the higher the rate of
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deaths from African slaves (Palmer, 1981; Fouchard, 1981; Curtain, 1969; Postma, 2003). Even
if death did not ensue, individuals on slave vessels were more likely to starve, contract diseases
and face a slew of other health problems.

Overcrowding was a severe problem found within slave vessels (Palmer, 1981; Fouchard,
1981; Postma, 2003). Unfortunately, merchants and captives expected some African captives to
die during the journey. This expectation led to captains packing more slaves onboard then
trading restrictions allowed. Below deck, crewmembers shackled male slaves two by two,
connecting them to their neighbors by their ankles and necks (Postma, 2003). Africans slept in
quarters that were smaller than the size of a coffin (Byrd, 2008). Crewmembers generally
confined women and children to another deck that had more room (Postma, 2003). Although
they had additional space to move, this unfortunate surplus made it easier for male crewmembers
to sexually abuse the female slaves (Postma, 2003).

A British naval officer testified to Parliament about the overcrowding that occurred
aboard slave trade vessels (Byrd, 2008). The officer stated that the captives did not receive
“inhuman treatment” but he did state that the vessels “were so crowded [between decks] that the
stench of the Hatchway was intolerable” (p.36).

Pascoe Grenfell Hill, a priest from the Church of England traveled aboard slave trading
vessels and wrote accounts of what he witnessed (Hill, 1843). In the following statement, Hill
wrote about his experience on the ship called Progresso and Cleopatra. He stated, “400
wretched beings thus crammed into a hold 12 yards in length, 7 in breadth, and only 3.5 feet in
height...The cries, the heat,- I may say, without exaggeration, ‘the smoke of their torment,’-
which ascended can be compared to nothing earthly” (p.23-24). A Spanish crewmember

responded to the overcrowding issue aboard the vessel saying “Manana habra muchos muertos,”
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which loosely translated into tomorrow there will be many deaths. In this unfortunate common
predicament, crewmembers crammed hundreds of African slaves into small quarters knowing
that some would perish. Hill later described the fatal result of 54 slaves crushed, killed and
thrown overboard into the sea.

Besides African slaves encountering overcrowding, they also faced depleting resources
like food and water (Postma, 2003). Long journeys and unexpected delays occurred on the
ocean and thus disrupted eating patterns for everyone throughout the vessel. During a successful
journey, slaves received one pint of water per day. However this resource was immediately
restricted when and if a delay occurred. Pierre de Vaissiere recalled how a captain of a slave
vessel ran out of food mid-way through his passage, killed weaker slaves and fed them to the
remainder of his captives (Fouvhard, 1981). This horrific story depicts the sheer determination
captains had to preserve their profit for the remained of the grueling journey.

Food on the vessel was not always a beneficial substance. In some cases, food and water
contained the inflammatory disorder dysentery, a disease that affects the colon and intestines
(Palmer, 1981). If left untreated, this disorder can lead to severe diarrhea, bloody discharge and
death. It was common for slave vessels to have frequent outbreaks of dysentery thus proving the
unhygienic conditions onboard. A witness compared the ship’s deck to a “slaughter house” due
to the large amounts of blood and mucus (Byrd, 2008, p.39)

Besides dysentery, traffickers categorized slave vessels as being the “perfect disease
environment” (Palmer, 1981, p.49). For months, hundreds of individuals lived on one boat and
shared everything from a common cold to small pox. The vessel contained diseases like
smallpox, measles, scurvy, syphilis, gonorrhea, malaria and a variation of fevers.

Gastrointestinal disorders spread to crewmembers and the enslaved by fecal or oral contact.
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Once an individual contracted anyone of these highly contagious diseases, they exhibited
symptoms of fever, nausea, cramps, diarrhea, organ failure, excessive bleeding, fatigue and
finally death (Byrd, 2008). Hill the English priest stated, “The screams of distress from the sick
and weak in the hold mingled with the roar of the tempest” (Hill, 1993, p.34). The following
passage comes from Danish novelist, Thorkild Hansen, who is most known for his writings on
Danish slave expeditions:

The ships did not sail merely passengers and merchandise but also germs and microbes

from continent to continent, and the Middle Passage, where a great number of people

from three different continents were stowed together in the smallest imaginable space,
became a meeting place for nearly all known diseases in the world. From Europe came
smallpox, measles, gonorrhea and syphilis, in the West Indies and Africa one took on
board yellow fever, black water fever, malaria and amoeba dysterya. Cases of leprosy

and elephantiasis were common; one never got rid of the Guinea worm (Hansen, 2003,

p.158-159).

The sounds and aromas of below the deck were horrendous and astonished many
European slave traffickers (Walvin, 2000). Seasickness among Africans was common and since
they were unable to reach for buckets in time, they often laid in their own filth for prolonged
periods of time (Postma, 2003). In an attempt to rid them of the repulsive atmosphere from
below deck, crewmembers brought the Africans aboard the deck every few morning to rinse their
bodies of sweat, blood, mucus, urine, feces and vomit (Byrd, 2008). Some captives arose
eagerly awaiting to be on deck, others were barely conscious and disoriented, and some did not
surface at all. Of those who did not survive the night, they were either thrown overboard or
saved incase food supplies diminished (Fouchard, 1981).

Slave vessels had at least one medical doctor to take care of hundreds of slaves and

crewmembers (Postma, 2003). These individuals held the position as the medical professional

and barber. He was responsible for preparing for an outbreak and mitigated diseases and insect
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bites (i.e. lice) throughout the vessel. Unfortunately, doctors did not plan for high levels of

depression and mass suicide amongst African slaves.

Fixed Melancholy and the Blue Devil

Depression amongst Africans was a popular epidemic found on slave vessels. European
slave traffickers kidnapped Africans and threw them into unhygienic environments where they
experienced overcrowding, lack of food and water, extreme hot and cold temperatures, diseases
and death. It was no wonder why some of them became severely depressed and even suicidal.
Since slave traffickers did not view Africans as human, they did not understand why the captives
exhibited symptoms of depression (Mannix & Cowley, 1962). Here